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" THE CORE' CURRICULUY - .

"
o
i

. A ABOUT THE:CC RICULUM g ‘ °
Sy .© ON PREVENTING - . NG SCHO R
* V . - VTDLENCE A ol TaM !

Do

THE NATIGNAL SCHOOL RESOURCE NETWORK : °PROA .

The Natiomal Schocl Resource Network (:5RN) » ~ _ahlished under a“grant from the
Law Enforcement Assistance Administraticn, Of of Juvenile Justice and Delin-.
quency Prevention, as a resource to sch ~ls“trc led by crime, violence, vandalisn
and disruption. The nétwgfk‘grgiides . lonwic. training eventd, technical assis-
‘tance, and information dissemination to a.sist schools in preventing and reducing
these problems. The focus of.all Network activities i% on the collection, sharing,
and ‘dissemination of reseurces--most particularly the ideas and strategies that
schools and communities have tried, “y : s R

= E

A National Center, managed by the Center for Human Services and based in® Washing-
ton, D.C., and Regional Centers in Boston, Massachusetts; Atlanta, Georgia; Chi-
cago, Illineis; aad Saﬁ Rafael, California, will carry out the mandates for the -~

Network. Also participating in the Network are 34 national organizations which

form an active consortium to enhance service and delivery efforts.

g

The Core Curriculum includes severn courses designed for deliyery either in a com-

preheisive 5-day wekkshbp«incorporating. all the courses or in separate special pre-.

sentations. The seven courses are as follows: : e
8

Course d: }gigting,it'All Together and Taking It Home ! T

This course provides an overview of a planning.and avaluation process that partici- "~
pants can apply in implementing ideas and strategies in their own schools and com-
munities. The course also allows participants the opportunity to reflect‘on work- .
shop content and select' from among the ideas and strategies presented those which

s

- best meet their schools' needs. . . ) '

%
i

Course 2: Discipline i 2

'This course covers a range of issues and practices surrounding the development and

implementation-of an effective school discipline program. ' The focus will be on
clarifying reasons for discipline, building conceptual frameworks for understanding
behavior problems, ‘describing policy. considerations, and providing -specific. exam-
ples of programs and strategies. |, ’ A .
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Course 3: *School' Climate

. . ' L]

. - . ! . .
" 'The purpose of the course is to.introduce a conceptual overview and definition of
"school .climate" with the 'goal of effecting positive Lhangé The focds is on ways .»
of 1mprgv1ﬂg school climate without administrative or’cofmunity action. The course )
first ﬁei;nes school climate, and then disdusses ways ‘to assess and improve it,
7 These "include formal and.informal assessment, improvement of interpersonal rela-
v tioms, stress réduction and mapnagement, student involvemeht in change, and law-
related Educ§tlan as a relevant. guz:;cu%um approach. -

- . L =
‘Cag;sgré:filgﬁgrpe;§§pa; Relations . -

i : B : &

The goal of the course is to intrdduce approaches and resourdes to idéfitify, man--
o age, reduce, resolve and prevent crisis and conflict in schoels. There is5 an
" underlying assumption that hostile incidents and disruptive behavior are expres-
*sions of deep hurt, frustration, canfus;an, anger and misunderstaading. SpeFLfli
attention will be given to crisis and conflict intervention and managef ent, ‘gang .
ﬁtablems, problems of victims, and intercyltural relations. - e
== ' B

= H - - i
=

.. Course 334_S§§g:ity . o .

5

This course is designed ‘to address a full range of preventive measures used to
improve the security.of the school both during and after sthool hours. Tt will:
providé a variety of alternatiye approcaches to school security which wlll ‘enhance
schools' ability to improve..the safety and security of the people and- pzanzrty
Special attention will be given to an overview of security problems, use of non-
s security staff to prevent problems, 55y51:al plant security, and d551gn and upgrada

ing of security programs. ;/ ’ : )

. e !" = - { &
' i = B 5 : . ¢ -
Course’ 6: Envxrcnment .4 : - Y .
< 7 : S :

: The cc'es8 on environment ptav1des guidance “to school’ staff on ways: t change

' school environments and make them safer. A full range of phy51ﬁal deésign. strate- -
glies that can be implemented in’ schools is presented. Many of the strategies.can
be applied by schodl personnel and students. An aEsESsmEﬂE checkllst will allah
school pprsannel to. identify environmental prcblems . t

’ o _ ’ : .

Course 7: The!C@mmqgity'és a,Pr@bIemgSp;ving Resource

E] =

.‘Community involvement in the school can help thé schools gzeatlv in dalulng prob-
lems of violence-and vandalism. In this course a ratiopale for cammunlﬁy involve-
ment 1s prasented along w1th specific. approaches for increasidg schaal community
linkage. Use of parents and volunteers; the criminal justice cammunlt\ and commu-

= nity ageficies, businesses, and organizations are stressed. Interagency cogoperation
is also discussed.” . . - ' ‘ o ’

ERIC. - , ; o o
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‘Crarse -3 - School Climate 4 . o
: Eackgmund and ﬁaﬁonale ,‘ F o . v
"‘t = - "‘5 1]

ﬁﬁis@m
Course

'us that 1nd1VLdua1 and graup behavlar degends in many lmparfant ways on thé 51tuatlcﬁ
and how it is structured and deflned It is possible to make some progress in con= . .
trolling vandalism and violence thraugh the use of guards and hlghly ngtrthlV& dis=
ciplinary procedures. Hawever,gkhe only way to prEVEﬁt disruption in the schools and
to provide a genuine atmosphere of order and caring is to ‘have a SEhQEl climate that

i

is strongly prosocial and that ccnveyg norms Df commitment and personal resg@ﬂglbll;ty.

Improving school climdte is a mlxtura of SClEnSE and art.’ It involves a C@mblgatlgn
of changing the structure Of the school situation-and changing the feellng5 that stu-

Adentq and- Etaff have about the school. R

Purpose o g’ R

i =

The purpose of the caurse is to provide a conceptual overview of key elements of

school climate wifh the goal .of: effecting positive change., The focus is on ways of °©

improving school .
. level. In the ee
: sented (M@dule 3.1). Strategies to- improve climaterare also presented.
str¥ss reductlcn and man§§

A

O

limate without: intervention at the admlnlstrat;ve or cDmmunlty =
1rse, climate is defined and methods fDr assessing climate are. gfe- )
-These include
gement (Module 3.2), studént 1nvalvemenﬁ (Madule 3.3), and
.1ntraductlcn of relevant curriculum, .such ggnlawﬁzéla;ed educa catién” (Madule 3.4). .

EMC. ——
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. Climate D — QQEE‘Eﬁa
ffﬁgﬁulg 3.1 - Daflnlng and Assessnm SCth‘jl Cl;mate - by M@ﬁgﬂgg

Tatal 'ﬂﬁ)i ,2 hours ;’,i_f SN “ B

] S : ¢ T ’ T o 7i'QLf7 .
. Mﬁdﬂi@%ﬂﬁimary o ‘ : R y o
This module focduses. .on ;Eéfln;ng, assessing, and Ehanglng school climate.. hétivitiec
f; idelude: wiewing a 5-minute videotape of a high school in Néw York C;ty and’ evaluating
its -environment; ;ntr@ductlan of sample progzams used in Colorado schools to improve

i tha:quallty of the school's EﬁVernmEﬂt, a school climate checklist completed by par-

,~ficipants. Lecture and discussion on factors of school climate as defined by Edward
Brainard and Robert S§. Fox in "The Climate of .the School" are pres~nted. The TDR model
of Training teams of students, parents, and teachers who work to d}ange the environment
.in- their scheool is hlghllghtea.

- | AcﬁVity/ Eamsﬁi Summary Time
1. Lgtrgductlan and Discussion of School Climate . 25 min.
a ’?/J C . . Eo)
A. Dverv1ew of School Q;imat%;;gg;sgg :
o P T TN
Trainer hlghllght; ‘each module in!C@ursa 3, Ychool Climate. '
{ 3
) B. WarmiU§ Activity | ) : ® . . .
- | : . -, .
Participants "free associate" calling Qut'w@rdg or phrases
which define the term "climate," or define positive climate
g - on a'climate tree. ‘ I o
’ C. 'a rticipants Vlé@rfﬁad ch*" and Note Aspects gﬁmSchpg};?limépg .
- (Optional A:th;ty) _ ) .
E Pafti:igants view a 5-minute videotape of a New York City high &
' 700l and complete a worksheet evaluation of the school's
‘iimate. . .
: D. Large Group Discussion (Optional Activity) )
s Papticipants discuss "Bad Boys" and their assessment of the -
school's climate. :
) E. Tﬂermﬁéﬁ;ﬁg of Sch@al Cllmate - N
. The @vérall climate of a’school is defined as the enduring ’
charactéristics and patterns. of behavior in the environment
involving £he programs, interpersonal relations and admin--—
) 'istrative "style" rof the Schggl; . o
B ) ) a : =
2. Charaster;gg;;; andﬁpgterm;nﬁnts nf aAEQs;tlve School Climate = 40 min.
A, Eactarsrin a E ositive Schaal\ﬁllmate R )
. T = N = g' .
- N ? 1Y B 4
H .
Q o B . e o sty — — o
WJ:EEE! T o, . ¢ : ) " .
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Activity/Content Sum:.ary -Time
- o _ — - : - , - —
B. pgtag@inan;srafngﬁéélrgligatg )
.o : A <0
Three determinants of school climate. (program, process, and material)
. as ‘identified by -Brainard and Fox are presented,
C. Changingé@;iyatéuihréggh,Cgang;pg Determinants: Some Project
Examples I
. Background Material 3.1.2, which includes 16 pfagraﬁé used to im- -
prove school climete in Colorado schools, is introduced.
3. é;s?gsihénggguCufrggg;;};maﬁg 30 min.
A. Wwhy Assess Climate?
Trainer Pﬁintslsut that assessing climate is bhé first step in 7
changing it. . .
B. Exam§le of an Informal Assessment Instrument: Pre-Crisis
: Indicators T i :
Participants are referred to Workshedt 3.1.2, a U.S. Department of .
Justice Community Rélatians list Gf-pre—crisis indicators.
) ¢. . Exa mple of a_ Formal Assessment Instrument* School Cl%ﬁatg !
Qhe cklist E ' .
. participants review Worksheet 3.1.3, a-sghool gliﬁate‘cheeklist
. ~ for their own schools.
- D, - Comparing Notes . ' Co
& — LY e
- -
" ,P rtlclpants j@ln in Small groups to discuss their findings.
_E. waklng with Students to Assess Climate
) 3
. Trainer discusses the benefits of student 'involvement in assessing
' climate. " - oLy ,
4. Improving Scheol ;liﬁ§§§ : 15 min.
A. Deciding What To Do - e ,
- Partlélpants read Eackgrmumd 3.1. 3, "Sugqestiansifar P%éjécts." and
give additional examples’ f prcjects to change sch@@l climate.
: A . g‘L
.o "B. Deciding How To Do Itz,vEuilding [a Model for Change . o )
, o g ﬁg .
a Part;clpants are 1ntrcduced to the TDR model of 1mprav1ng-schcaL
climate. The process includes tralnlng teams of students, parénts,
» and tea&hers who then work in the schaal .environment to change it.
’ & - L] 5i-,3'—ri ‘i: "t‘ N
o ) _ B L - o ta 4 _ J-L} _ 7 . _ _
ERIC P - -
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: Acﬁvﬁy/ Content Summary Tsmé‘
" C. Dis SSlDﬁ cf Sghcal Cllmate Chanqe
Participants discuss how change processes and programs might be
, applied in their schools. ’ :
7 R R L . .. .
5. - Wrap-Up . , 10 min- -
: - 3 )
Trainer summarizesithe'médule, focusing on the 1nter:amnéctlan between
people and their environments. "We shape our surroundings and then our
»surroundings shape us" (Winston Churchlll)
’ § ) .
. g :
+ . ¥ . 5 _ ﬁ‘\‘
ﬂﬁ 3
-] Y
v ‘ , )
= i) "
fjl El !
: i
- - { 7 7‘
19 !1-‘ ' s
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Module__ 3.1 ~ Defining and Assessing School Climate

- { G

Objectives

Participants will be able to--

r *

Describe a number of elements of "school climate”

N f A i

Identify several aspects.or ﬂete:ﬁiﬁants @f school climate o
~+ ~-Review ways of assessing school climate 7.

: i . L > ) o .
Propose and discuss specific ways to begin improving the climate in their _—
own schools, . ‘ :

i

i

Description of Materials

4

Transparencies -

1
x

3.1:1 ~ 3.1.8 fTransparencies predent information about- school' climate~-what it
" is, how it is determined, how it can be changed. '

éa;tiéiggpt,Warhshég§g o AR ) %f&\*

1 "Bad Boys" Climate Assessment o T . "
1.2 Pre~Crisis Indicators . B k \
1.3 School Climate Checklist’ o Vol -
3.1.4 Improving Schaqol Climate L o \ : ’
g ; .

%

i 0
. { .
T : e L. e ) 4o .
Background Materials . T ‘

1 3.1k.1 The Climate of the School
L 2 Project Bxamples: - Improvi \
.3 'Suggestions for Projects » o { L i
4 Improving School Climaté ' . ') . =

ng- School Climate

LT 3

. LT3
- =

3+
— < : B ¢

s : (. : : -
PArirTox:provided by Enic B i - .
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"Course__~ 3 - School Climate " Participant
Moduile 3.1 - Defining and Assessing échool' Climate ' ) Wﬁ[kgheet \
‘Worksheet|-D____3:1.1 - ' - o

7 . i - "Bad Boys" Climate Assessment "«
. . - 3 T ;
. lx‘ - . . | .
You will view a segment from the videodqcuméntary "Bad Boys," a'study of a New .
York City school. - While viewing the tape, jot down any positive or negative as-  *“

.pects of s hool climate you identify. (These*may be mentioned or simply implied.)

The four categories.of factors/determinants of climate listed below will be dis-

cussed in the next activity. Note aspects under one or another category wherever
- possible. '

1. General Climate Factors - The Overall Feeling .
b .
. : R . . PR
2. Program 5eterminant$ - Curricular and Extra-curricular Activities
> ‘ ¢ . ‘ 3 R ) a , !
- ‘\\‘ N -
' g . . .
s . .
?v;:”t 3., - p}océ§s;Determihants ~ Communication-and Prob em\gg}ving Skills
. . a : - ‘
: 4. Materiéi-Deterﬁinahtsj- Phyéical Resqprces'pf‘the Séhool y
‘ .l ) i X - A‘ : | . - “ . LY . s —
~
1 -
. _ - .
. _
/ o - 1
: 4 “o\
. ‘y\ . . . - )
) N -T“| ..J"
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Course______3 - school Climate » - Participant

Mr;pdule " 3.1 - Defining and Assessing Sf;}jf:{al Climdte . wgrkshaet
j——*'*"ij—:‘%"?;ﬁi o S . s : - : E
‘Worksheetl-D___3-1.2 = ' — ~

' Bre- Crlsls Indicators

=

The following list focuses on lnd;cators that may suggest, a .crisis in school
climate. - Check those' items that are t:ue of your school.

) L& .

, : T ' Yes No .

1. sudden clique formations e ’ )
‘2. increased isqlated fights 7 e T

s - . 3. appedrance of-"uhderground" pubI%Eatlans and- flyers with
- an anti-school bias .

4.  complaints of inequality of treatment as it relates to
diseipline, grading, tracking, athletics, and' other’ A
extra-curricular activities : - )

5. ﬂlsprap@ftlanate numbér of dlsc1pllnary actions - -fi; ' -
: 6. appearance of "demands" L
oo < 7. a v;clent incident or disorder in the community- at large _
' ‘8. appearance of hate literature . ‘ o

9. discovery of weapons in the school Nt » i ::: g
10. increased in:idents on buses-and bus routes _—
11. over utilization of minority staff to deal exclusively A o

5 - L

4

.. with mincrity'chiliren’whé are in-trouble e T i
"'12. increased conflicts relating to halr styles, cl@th;ng, y o )
. food sarvlga, ete. . . L SR
< 13. conflidts over type of ic to be played at s:h@al dances A I
' and the location of thede functlans Cu o -
14. all white .or all mindrity teams o
15., lack of staff contact with students : ' ' : et
-~ 16. . increased truancy, absenteeismh ‘ Yoo L N
*  "17. complaints from c:ustc:d;al cafeteria afnd transportation '
_ personnel : : . e
. 18. . parents coming to school to w;thdraw the;r chlldren in : 4

. feér of what might happen : Co
19. -students leaving school to go to another school ‘ -

20. parents keeping their children out of schaals because of

) fears of what might happen ’ L -
. 21. negative attitudes of princlpalxsgreadlng to staff L

< 22, discontinued programs and services - .
23. " increased minority susgen51cns, drop-outs, and in-school ‘ o )
' pugh-outs " : —_ —_

24; inagd aquate selections of textbooks, library books, AV “ S .
matérlals, and other teaching materials -

25. lacK of written discipline codes or school policies : .
) © available to all staff, students and parents - . ) . .
26,  lack of committees interested in szhaal prablems in - ; g i

= ' school and cammunlty i : . o _

" / -

- \)‘ _ = o .

Aruitoxt provided by Eic:
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27. lack uf student, pazents, and- staff’ grievaéués procedures ', I
28. .inadeqguate prucedu:eg for transporting parents and stuaénts : 7 .
_ * for conferencés and school autiv;tiesff T
*29. 1ncreasea number of Etudents be;ng referred for ﬂiscipLiﬂary ' oo
. -, action - : Tt . . . .
30. staEf—student cha:ges of ;rralevant curriculum ) e o
31. . cumplaints of lack of freedom of expresslun * ] - B
. : -
Develupéd by Bertha Hudscn,'ﬁfs_ Department of Just;ce. Cummunity Relations .
~ Service, 1977=7B, as a resource far handling: désegregat;un issues and adapted:
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: : School Climate Checklist

There are several school climate checklists. The following questions are based on

five of them: CFK - Ltd.'s "School Climate Profile"; Rensis Likert Associates:
nt "The Profile of a Sshaol"i Dade Caunty Public Schoals "School Morale Attitude Sur
‘ vey"; Rac;n&, Wisconsin, Unified School Distrjict's "&chool Environment, Staff and
 School/Community"; and Dr. James Garbarino's checklist. This Eheckllst is only a
Sampling of these quastlanna;res, all of which are quite 1ang.

"Instructions: Answer each questlon as you see your school. Check the space thad,
: indicates your pEECEPthﬂ of the situation: Almost Never--Rarely--
;Dc2331Qnallysf5requent1yﬁ—Almast Always. ) ) _ e

. : R - Almost . oecea- * . - - Almos
. » - *iﬂgvez;f;rrgarélyr _sionally Frequently Always

I. General Factors oo e
v — Wy .

E

A, I'm'grauﬂ to be ‘a éaft’ o ) R _ . H,
' . © of my sch@@l. (3) L f R 1 e ?2. S R - gé

B. Students feel. that - o Z;.: o T i :*’é .
teachers are’ anthe;r L A R R .
s;de,"; (L) B S AR Bt B R o

. C. Even slcﬁ‘studenté feel B i R e
+ énthusiastic about. S s

v A N learnlng. (5)

i

D. -Administrators llsten . P {0 . o
to faculty and stu- - : ’
"dent ideas. (2)

E. . My school shows ‘good é . - A . o
school spirit. - (5) . L > ol

3 '~ Fi I can count on other . |-
' T ‘teachers to. help me ‘ S : o
when I need it.. (1) . ‘ S RS , . — o I

0 ‘ 6. I can':éunt on stu- ‘ A ' ) ; ) A .
‘ ‘ dents to help me N _ ‘ : S R
whén I need it.  (5) BT : :

II. . Program Détérminants

A. Students feel free tc 1 o o L ‘ ’
‘talk to teachers ab@ut S .k o . .
¢ 'sghool matters. (2) N N . 1 P R o

B> +Students can choose . ‘ : ' - oo
among curr;cular and : e . é ‘ '
extraacurrlcular = ‘ C , , : ) ,

activities. “(1) - T I S B 771;7

O

FRIC—~———"—"

Aruitoxt provided by Eric .
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- Feles éré treated with

Fid

Racial and, éthnlc minor-

spect ‘and their cul- .y

B.

.y

Di

EE;

F.

Materlal Determ;nants

. G

- anﬂ 1nV§lvement.

- in my school the re-- .

] nat éastruct;ve.

) tﬁ' 1 needs taken 1n§g

‘consideration. - (4)

D. Students get, away with.
antisocial behavior.
(3)

“E. Studeﬁts are pralsad faf
good Eltlzenshlp. (5) .
»;Prc:ess Determlnants Y T
A. Prcblems gre recagnlsed
' and dealt with rather

than being swept under
the carpet. (1)

My schaal is apen to
cammun;ty suggestlcns
(1)

When we have cﬂﬁflléts

5ult is’ ecnst:uct;ve C 6,
(1)

Students StlEk tagether
against teachers. - (5)

Each. ¢liqueé or group
of students ignores
the others. (4) ,

New ideas about the pro-’
'gram are welcomed by ’
the administration and

ather teaéhers. '

' A.

!Teachérs are paid well
’;cmpa:ed with other
.communities.

-Enaks and chér matere

My-sshéal is kept

ials are in ample supply‘
and are in-good cand1=
tan. {1)

1) -

(1)

clean.

¢t [% = -
14 .
e '
Ed , - -
Almost ,  Occa- ' Almost
_Never _ Rarely sionally Frequently Always
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er _rarely

)

Dcééi

.

" Almost

slcnally Frequently A;wags

- D.. There are adequate fa- » -
cilities for teachers = ./ [ R . BN A
1o and studefits to use . = | . . ) C \
during recess or free C o :
' e time, (5) ' SN IS R ——
E. There are, too many ; i R _ i - )
wr -people for everyone to T - -
" get to know each other .
and have a chance toy ; re I P S
. participate in schoel ., |. = - | AR R
o ----activities, (5) - N o o Jd

s s H 'y
i - : . .
- ; . & R *

I - ’ : : . ' & \
' Numbe:s next to- ;téms ;nélcate ssurce from whlch thex were adaptedi .

} 1. CFK, Ltd., ;n ‘School Ellmate Impzovement. A Challéngeqt@ the Aém;nlstratar,
) " by Rabe:t S. For et al. Elcqm;ngtan, Indiana: Phi Delta Kappa (pape:back)*ﬁ1974.

. 141 -pp. . $3 DD, ' . N .

o

2. REﬁSlE leeft Assoc;ates, fr@m The Profile of a Sshéal A Resource for

imprcv1ngﬁ$shagl Admlnlstratlgn. :Ann Arbar, Mlch;gan, 1977. - : . L

f%ﬁﬁ : -- $3, Dadegéaunty Public Schacls; Sch@al Mqraie Att;tuda Survey, Dade Cauntyg 5
Flc;;da, -1978. L o o e m N ]

K Fove b
B &

4.. RaElﬂéXUnlfiEd Schcal DlStIlEt Sghcol Envlranmant,
Racxne, Wlsc@nsin, 1977

]

c ;tz
L S S PO R :
s a ¥ _F ,‘ - :'_ & . .‘j’

, 5, .Dr. James Garbariﬁa, chs Ebwua Nébraska.' . La e o o

wh
",
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Course_' 3-scheotclimae . - ° Participant

Mecdule __3.1- Deflnlng and Assessing Séhggl C‘l:;n;tgg ' ’ WarkShEEt

'wm;shest!?p S Y S RS S

! T D - » Do ;

- _ . Improving Sc h ol Clﬁnaté .

. - a ar
: ‘ . ’ . [
. - i o

{ Things I could do to. improve the climate’ in my school: oo T

e " - =

1. Provide actlv;t;es to _promote-— caaperat;an aﬁd grcup respcns ibilit
- Exampl8&: . . : . N

b

2. Nc:stlce and reward pro- scn:;al behavu::r‘ . T ) t
Examg;esf )

3 : tegzata rather than Lsalaté ‘a\\‘:ademlcal and soc ) lly marginal sEuﬁéﬁt’sg .
o "E‘.xamplesi _ . ; /3

5 - u : A ] A . ot

»
.
o™

- R ¢ L

* . ! LI

o 4 . .
- . Tl
' . 1 . !
£ -
- iy T Lj‘

T - s L
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CHAPTERI — .

. The Cliniate =~ -

of the School -

] - * = Py -

=

N ; . - » 7 Introduction
’ . o ' o 7 .

4 positive school climate is both a means and an end. A good:
o . elimate makes it ‘possible to work productively toward important
F . goaly, such as academic learnihg, social development, and. cur-

| 3

o Liculam improvement. P , o 7
' » It also-makes school a good place to be, a satisfying and .
meaningful situation”in which both adults and youth care t6 - -
spen- a substantial porthrt of their time. gf ' R
b " ‘What factors comprise' a humane climate? How can ‘people in
; LT a schooltewrre. that. it has a wholesome learning climate? What = % .8
' a . . guidelines’ can be developed"to serve as a measure of the hu-
. .maneness of a school’s climate? These are the essential ques:
h tions addressed in this book,. -, - .. | oo P
.0 Usual ‘writings:on the characteristics of ‘a ‘good school's pro- -
o % . grain describe the naturé. of the curriculum and the -instructional
- ». @ program. That is, they describe 1) desirable classroom teaching--
: " learning strategies and" conditions, and 2) sets of courses' and
~ expeiiences to'be offered students within each area of the cur-
e . ricular and. extracurricular ‘programs. “This “book goes beyond
"t o L7 theselconcerns. It eserik ’s.in concrete terms ‘facets of the N
=" schooi’s climate as they relate to school climate goals; how to - R
: assess climate; program, process, and material ‘contributions
% among

necessary in a healthy climate;” desirable relation

e

e : Séurcg; .Nueva Learning Center, ﬁi,&ilsbar@ugh‘,— CA Sl .
: o . = "’_ *‘;"‘j -;“ Bl : .
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:mg_ as dunate leaders\ ) .

o y a
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Impﬂﬂance of Scheol Chmate

iy Durmg the past . décade gmat stndes have been made in
'strengthemng, the American school e.ystem Many new -and ar-
chitecturally, inviting school buildings ‘have been built in an ef-
fort to keep pace with th&\ral)ld increase’in the population. New
‘developments and major’ advances have occurred in program or-

-gamzatlﬂneachedulmg altamative;, 1ndiv1duallged 4nstructional -

'systems, varied approaches to staff utilization, mulhple group-
‘ing . ﬂrrangunents and a ventabie explosion nf multimedia in-
structional materials. - E xciting new curriculum materials have

emerged in mathematics, scienee, English, and the social sciences.

_ng,ram management techniques such as the Planning-Pro-
granming- Bm.]g;tmb Systenr (PPBS), and behavioral gbjectives,
-Ef:cc&untablhty, and :National Assessment programs have become
available to help sharpen the focus of educational programs and
_suppnrt the evaluation of their effects.

- * Despite these ‘strides, we, have not totally succeeded in cre-
aimg the kind of schools w& would liké to have; we are not
achieving thé patenhal we ‘envision. Perennial- prable" ; aﬂd
concerns ‘about schools remain.

.In the Fﬂlluwmg list of problenis, g?[ any characteristic of -

yuu: ‘school?. Check: those' which concgfn you or your fac
student or parents. Space is pmvnded at the- end of the list
tu add Liher prnblem& encc’:untergd at your school.

—_ High student absenteexsm . !
lhgh frequem;y of atudent di;;lp]mc yrtjl)lcxxls
— Weak student cjyernment .
— Student Lll(]l]ES - A L
—High fm;ulty ahaenteexsm S S
ative (llsuxssmn in facully lmmgvs .

LF\

-Ve‘flucatars, stuel’ents and othiers™ u)mpn;mg theisr,himl cnmnmmty,. ’
'and the leadership \I’ESPGHSlbllltlLb ()f ex,h(m] adunmstmt()rs servs:

s

&

T3 CLIMATE OF TIHE $CHOOL ;

socal 3}'1lun A

——Vandalism . L | —7 T
— Student unrest ot . f
—— Poor school spirit
. — — Poor community mnage of the sghaél )
‘laxﬁ Faculty cliques - .

— Property theft from lockers

—— High student dropout rate

_— Unaierachigving students

—_ Lowstaff morale =

—_ Passive students =
— Faculty apathy :

—_— Supphes and equipment unavmlable whm needed

—_ Studemsjearr} ing guns, kmv_gs, and Gthgr weapons .

— — Poor image of the school by staff '

—_ Dislike of students by F;’:,leul'ty'members L

— - Feeling among students that school has little purpose :\.

. .. . . : . o
2 . High incidence of suspensions and expulsions R

« B . - —

Most of tthe pmblems c!emand (hrect attentlon,,and an
al;rt administrator recognizes the need to correct the, dysfunc-

tional .programs and processes that seem causal to. the nega-

tive conditions, attitudes and- beh;lvmr listed above. Lo
+ Actually, “such problems are symptoms of’ deeper climate

,(‘Gnccmg They are the tips of icebergs, indicators of the inade:

quacy of a school's programs for dealinjg with the human needs v
of $tudents, faculty, and, pu'haps.i -administrators; they are, 'in

fact; often effects rather than causés. F.xrenthetmally, it could
be- said- that /if schogls contihue to perpetuate an anti-humane
- climate in which up.n(h), failure, plllll\hint:nl, and  inadequi 1@‘5
snecess inoachieving the corriculunr are characteristic, - they may - -

gierantee their own (lvmm' mu] ultimately:- th.nt nl the Ameru_an
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\ , e e The authors believe it can. Contained in the dnswer are the
S S two following goals of the humane school climate: :

s o . Goals of the Huimane School Climate

It s easy to talk about a humane school, and to dES_\ltihE . '1,_) provide thmughaut the fc;!nqgl a w}mlemmﬂzz stimukﬂiqgi !
such an environment in glowing terms. But in reality, what isa L aﬂdﬂ productive le;;rxzmg environment cupducxvg to academic -
E%u;ly humane school? What does a g(mg t;lllimlatg look égf? : ; o aiigevel;r’nen{ ar:d personal growth of youth at different !EVng‘ _-
What are the characteristics of such a school’s learning actiyi- - ¢ % s O development. . R | T
t:vels‘; What Tnstructional * conditions must  exist? How can‘\a L To provide a:pleasant and satisfying school situation within
school organization maintain gffiei&ncyaami E?CDDDtaiblht_Yi n lig - 7 whicht¥oung people can live and work, - o
leaming program and Etill_rb&crgntrzﬁlly canceme!d w1th pgaplg,\ _

Can.a’school have trust and ,Effegﬁvgggmmiggléat?gn, bgtwegg\ -schocls exist.” A ‘corollary is provision of a stimuliting . afid.
administrators and teachers, between tegghers and st ,‘i‘delgi anc \ - - productive environment for .the adults of the sehool community,
parents; and still retain respect, for individuality __;{md: verse | 1 —the faculty, principal, other staff members, and parents. - .-
value positions? 5 . 5 S " .-~ To summarize, these goals or outgrowths of a si;-gmﬂ cliinate'@
a0 c ' - . - » can Lest b characterized as productivity and satisfaction, One
‘withcat the’ other is insufficient, Figure 1-1 illustrates the goals.

o _ p . .

-

These prinfary goals focus on the young people for whom

~  PRODUCTIVITY ..
of Students:and Educators
* Achieving basic skills

; : & . = ‘1 -

) L N C Lo . ’ . )
[ s % Emergence of School Climate Awareness N
/. i .

i \ " More than fifty years ago, in 1918, the Commission on the . -
%eaégani;@atmri of Secondary Education articulated the Cardinal v
rinciples of Secondary Education as health, command of. funda;
\ - mental proresses, vocational efficiency, good citizenship, worthy
\i ~ home membership, worthy ‘use of leisure time, and ecthical
character® More recently, in 1938, ¢ Educational Policies
V¢ Comission of tlneﬁﬁaﬁtm:ﬂ'Educ;nticm ssociation ‘outlined the
X’* . purposes of educatiop in the American democracy for the every-
- day-life pattern of an educated. citizen. “These were described’ -
Voo as the objectives of “self-realization, ‘Thuman relationship, £CO-
nomic efficiency, and civic responsibility.* . . - ,
v ' . Using public opinion researcli processes. in 1973, the Na--
.o o tional: Commission - on the . Reform of Secondary - Kducation,
chaired by B.: Frank Brown, developed t]lfﬂfééﬂ_]EilTDEFiCéDtETE(L :
‘goals Tor secondary education. They are: . ~ : a

Developing an’dgxpaﬁding an adequate
: knowledge base _
“Clarifying valyes’ ;md purposes .
Utilizing inquiry and problem-
- _solving processes
PR ) . .

. * SATISFACTION
"~ on the Part of Students and Educators
Caining a sense of personal worth

Enjoying school as a pleasant

place to live and work
Guining rewards from participation
in worthwhile activities’

ey Content goals L &

5.

) : L Achievement of comnmigation skills

. . ) —— . c 9 . D . - - . . ' .3 .
Cr .l S Azhievement of computational skills - *
SCHOOL CLIMATEROALS » B ; \x Atainment of proficiency in critical :111;! objective lhmk;ng
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Develapment cvf economic understandmg .
Accepthmje of responsibility for citizenship

- Process’ gc’mls R @,
'fi;—' Kncwledge of self- '
e Appreuahml of lothers
" Ability to admst to change | ‘

l Respeet Fgr law and authority :
vl C]gnﬁc‘atmn ‘of values * .
Apprematmn c:f the achievements of man.* 4 '

o

In our @urrent era of accountability, in S(‘J’IDDI districts _
hroughout fhe nation citizens and educators are working to-
'ether to develop the basic goals of their schools. For examplg
hls “set develgped in 1973 by the Jefferson County Colo.,

®

Em:.h studem wﬂl _
Master the basic skills for umtmued learning
Develop a sense of responsibility. Act with understaﬂdmg
and respect toward others as individuals :
Develop his unique talents and his sense of worth, well-
being, and happiness to the fullest -
Become actlvely prepargd to cope with Lhanga
Develop the skills and attitudes necessary to earn a. living,
... and function as a contributing member of society: .
The annual Gallup Polls on “education also provide current ’
data on the public’s pérceptions’ of the job of schools. tlere is a °
questmn from the 1972 poll of a national sample of adults:®

_ People-have different reasons why they want their children
- to get an’ education. What are the chieft rmmm that come

s -

C e

~to your mind? v
"t re are the responses and the pereentages of rupuml( nts

LR 4
ORI .,.Ch.,mms_ - ]_Lh in some forne

4 pereent

>

—. school’ life.

THE ZLIMATE ()F_"l‘l[E SCHOOIL.
. !-"g% !
{. N

2.7
of mclety
3., To make nmre. mcmey
financial success ......... 38 percent
;. To attain sg[fssa ... 21 percent -
5 To stm‘lul(ge'th ri m’ids 15 percent
o 6 Mlscellanec' S

-aims of Amenmn edm:atmn lhey mpresent mutgs for ac]névmg

the larger purposes of schooling. One" climate goal pertains to -

- productivity as it conceins_academic, social, and physical de-

velopraent of skills, knawledge and "attitudes. Because of the
importance of produdtivity, in the develnpmental life of young-
sters, und the fact that youth spend a large portion of their- life_
in school, the second climate goal is equally .important. This”
goal pertains to satishctmn—the need for a fulfi llmg and quality

Geneml C.‘hrmite Faeturs T . . E’

If vou were to walk into’ a_school building ,.md try to gaam a

-~ sense of its,prevailing climate.” what would you look for? Along

whz\nl{’ lines would you assess its positiveness or negativeness? .
e suggest you look fnr at least eight fagtnr‘: which com- -

| })nse the school’s climate and ‘determine its quality. They rcsult .
- from an-interaction of thtz mhnnls prngrmm, processes, z—md -
physical conditions.» : :

Ideally, there should be evndmmc of: :
1. Respect. Students “should’ see th;ﬁf\elv;s as’ pcrsnm of
worth, sbelieving that they have ideas, and that those” ideas
are listeried to and make a (hfh;,nnu- Teachers and 121*
menistrators should’ teel.the same way. 5Lhm)l shm:ld h:: L

) place where there are sf:lf respecting mdmduals Res n:d
is also due to others. In A positive climate there l s
put- -downs. : e no

g Fpy o »
2. In;st Trust i\ reflected in one's umfl(l('nu‘ that nthe
can ne ((H]lltl‘( {H} t“ h(‘h l\ M “
ave inoan H !
) o ot ¢ Q vy that % honest, ”lé}‘“’
at they say they will do. There is, also. an - e:h' '
nunt of believing othiers w ill not hl vou down. L

A




SCHOOL CLIMATE IMPROVEMENT

3. High Morale. People with highmiorale—feel-good _about
what is happening.” ' | v
4. Opportunities for Input. Not all persons can be involved
in making the important decisions. Not always can each

‘person be as. influential as he might ‘like to be on the

inany aspects of the school's programs and processes that
affect him. But every person cherishes the' opportunity to
contribute his or her ideas; and know they have been con-

. sidered. A feeling of a lack of voice is counterproductive to
cself-esteem’ and deprives the school of that person’s re-
sources. o ' _

.. 5 Continuous Academic and Social Growth. Each student
needs to develop additional academic, social, and physical
skills, knowledge, and attitudes. (Many educators have de-
“scribed the growth process as achieving “developmental
tasks.” Educators, too, desire to improve their skills, knowl-
édge, and attitudes in regard to theif particular assign-
‘ments within the school district and as cooperative mem-
bers of a team.) ' . c, e

6. Cohesiveness. This quality is measured by the person's
feeling toward the school. Members should feel a part of
‘the school. They want to stay with it-and have a chance to

_ exért their-influence on it in collaboration with others

. 1. School Renewal. The school as an_institution should de-

" velop improvement projects. It should be self-renewing
in that it is growing, developing, and changing rather than
following - routines, repeating previously accepted proce-

dures, and striving for conformity. If there is renewal,

- difference is seen as interesting, to be cherished. Diver-
sity and pluralism are valued. New. conditions are faced
.- with poise. Adjustinents are worked out as needed. The
% “new” is not seen as threatening, but as something to be
t examined, weighed, and its value or relevance determined.
The school should be able to organize improvement pro-

Ao

jects rapidly and efficiently, with an absence’ of stress -,

and conflict. ~ - .
8. Caring. Every individual in the school should feel that
“gy— ‘other person or persons are concerned about him as

il

THE C‘LIMAIL OF THE SCHOOL,

someone clse if he is happy or sad, healthy or ill. (Teuch-
.ers shmil(l feel that the principal cares about them LVI‘H
'when they make mistakes or disagree. And the i')rinci”ﬂl
“should know that the teachers—at least most of thcux]:=
anderstand the pressures under which he or she is wsr;l;:ing
and will help if they can.) 7 o

w °10. ' L

Figure !»-;2 !isrts the factors that comprise the school’s climate
and determine its quality. At the cen:. 7
school’s climate as presented in Figure 1-1,

Basic Human Needs within the School-

If it is to be successful—productive and satisfying—any “insti-

4re the goals for the

tution must-provide opportunities for students, faculty, staff, -

and administrators to fulfill theit basic human needs. An effec-

tive, -vholesome climate cannot exist without meeting such

n;eds Ina sense, ther basic needs are an additional means of

viewirg many of the climate factors just described.

l,l':.lnrschgol_ organization can possess.a wholesome climate

without providing for the essential needs of its students and

educators? R
Physiological needs for involvement in learning. These in-
;fplfe the school’s physical plant including heat, light, safety
from hazards such as fire, and relatively uncrowded condi-
tions. o o
Safj?tg needs pertain to security from physical and psycho-
logizal abuse or assault from others in.or around the school
ggésptqﬁﬂe and friendship needs from other students, teach-
ers, staff, and administrators, ° ' _ -
Aqlneuement and recognition - needs in regard to one's
endeavors. S

Ngéd.f; to maximize one’s potential or to achieve at the high-
est possible level. ) -

-7@'.'”‘ . ”,;_ i P sy ¥ "

Y he ,:ulthc.x,r,\ do not believe the fuctors listed above, or the other listings

wsed to deseribe the school's climate, are alloinelncoe 1 o iy wish to

o seri oschools climate, are all-inclusive. Renders nuy wish to

delete or «dd items, and space s provided for them to do sn 945
_ e to doso. 48

£ET
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These needs, which are charted in Figure 1-3, concern the

desire of each person -for aeceptance,. identity, and sccurity.
Through their interaction, thé* programs, processes, and
physical conditions of the school must provide for each of the
basic needs. if a” wholesome climate is to develop. f:ihuul(l a
school deal only with. safety needs, for t,;smmplc it is not
likely that trust, respectsy high morale, and the like wguld de-
velop, ! dfi[} might be . provided by seeing to it that “students
sit o at their desks all day long. Bat such an approach to

Es,\!EKC»uld do nothing to build trnsl eneourage innovativeness,
\E,p ' p— i ’

“THE €LIMATE OF THE SCHOOL

or icontribute to high morale. Further, a school that has out-
standing opportunities for learning, a beautiful physical plant,

and involvement processes for -making dElelQﬂs but has stu-
derts being physxmlly attacked in the restrooms or teachers
fea-ing for their ‘safety is not likely to dev;lnp a wholesome”
chnate -

———

BAS]C HUMAN NEED§ DF S'l UDE.N'TS
AND EDUCATORS

Physiological | -Safety | Acceptance |Achievement| Needs to
Needs Needs and and Maximize
: Friendship Hcmgmtmn One's .
Needs- Needs Potential .
-Figure 1-3
9
% 6:,'\' ”

X : )

F@ us of School Climate Impruvemenl ijecls RS

It is not likely that a school can dlrectly embark upon pre-
cise pro;ects to improve trust, respect, -cohesiveness, caring,
opportunities for input, high morale, school renewal, and con-
tinucus growth. These are.not .factors that the school is likely
to have been working on directly, even if it could.. They are
universal, and their quahty is actuilly a result of the practices
wand programs of the more specific school operations within
the areas of program, process, and nmttrml determingints ~de-
scribed in the followingdsection. :

School tlimate Determinants

Lescribed below are L‘I;E,hll‘l,‘n features of a sclmnls opera-

- tions that Targely determine the quality of the factors and goals

(su Figures 1-1 and 1-2) that comprise climate. It s by im-
proving these eighteen school climate determiinants that sehool ?“f,.
improvement projeets can most casily be (.Il veloped ;uul eval-

b

“
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SCHOOL CLIMATE DETERMINANTS

Program
Determinants

= ¥

Process

- Determinants

" Material
Determinants

Opportunities
for Active
Learning

Individualized
Performance
" Expectations

Varied Learning
Environments

Flexible Curric-
ulum and
Extracurricular
Activities

Supyort and
Structure
Appropriate to
Leamner’s
Mamrit}' '

Rules
Cooperatively
- Determined

Varied Reward
Systems

Prablem Solving
. Ability
Iinprovement of
School Goals .

Identifying and
Waorking with
Conflicts

‘Effective

Communications

Involvement in-
Decision
* Making

Autanmii;' with
Accountability,

Effective
Teaching-
Leaming
Strategies

Ability to Plan
For the Future

" Adequate Resources

Supportive and
Efficient
Logistical System

‘Suitability of
"~ -Schoal Eignt

Figure 1-4

THE CLIMATE OF THE SCHOOL

i

I'he determinants_are divided into three major categories:

© program, process, and material determinants. Figure 1-4, which

appears on page 12, indicates the determinants, . _

Note that the listings of Figure 1-4 and the descriptions of
the dvterminants provide space for addition of items that might
be peztinent to a particular school, ’ N i ;

In Chapter VI, each determinant is described at greater
length, and examples are given to show what.might be expected.
for each program, process, or material determinant. (Thesé illus-
trations have been cantributed by ‘many practicing scheol prin-
cipals and staff meinbers involved in CFK Ltd.“sponsored Prin-
cipal as the School's Gliﬂlﬁt&L&idEf{)fﬂjEEfS;)‘ - o

‘Program Determinants of a positive school climate include:

1. Ovportunities for active learning in which students are to-
tally involved in the process, both physically and mentally, -
and are able to demonstrate an ability to use their knowl-
edge and skills. c S ’

2. In;lividualized performance expectations that are reasonable
flexible, and take into account individual differences. In-
dividuals are frequently encouraged to set their own per-
formance goals. Care is taken to allow for differences while

- at the same time: providing maximum challenges for fully
motivating the individual. : :
Varied learning environments,. which avoid a single, stand-
ard mode of instruéﬁnn, class size, or atnmsﬁhere. Schools

~within schools and alternative programming are considered

- potential processes for developing optional environments.

4. Flexible curriculum dand extracurricular activities that pro-

vide a’' wide variety of pace and content options for learn-

cers, It is not asswmed that all learners in o group have the
same content needs or that most will learn at the same rate.

Exicacurricular activities_ should serve all students and be

subject to constant redevelopment as students’ needs change.

To the greatest extent possible, such activities should be -

offered on an open-enrollment basis. |

LLJ

. 9. Support and structure appropriate (o learner's - maturity in

which the school designs | its programs, activitics, and re-
quirements so they are consistent with the everchanging
inteilectual, social, and physical developinental character-
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u.m.a of youth as they grow.  Educators practice the princi-

6.

ples of child and adolescent growth and development.

Rules cooperatively determined involving éducgt;mis? a]?d
students in the development of rules and regulations that_

are clearly stated and viewed as rer-onable and desirable
by those affectéd. IR

Varied reward systems, which minimize . purmsh@?nf ‘ r'.;l;ld
emphasize positive reinforcement of eﬁffectﬂrrer béehaymn The
school should recognize the need for and provide a Yaxgty
of ways in which_students and educators can be productive

and successful. -

3

‘Process determinants of a positive school climate include:

ing ability in which skills are adequately de-
. Problem solving ability in which skills are adequately ds
vgaped to reach effective solutions quickly. Problems should

stay solved,

and the solving mechanism should be_ main-
tained and strengthened. There should be _we!lgdevelcped

structurés and procedurés for‘sensing the existence c:rf[zli‘%b ‘
- lems, for inventing solutions, for implementing them, and tor

‘evaluating their effectiveness. -

flnipraugmsﬂti of school goals in which they are clearly stated

and understood by students, parents,. ap_d ed“‘?‘?t??s‘ C:ga}s
should serve as reference points for making %egxspns, o;;%g—
nizing: school improvement projects, and, gmdmg f;?zéyeté- tay
-operations, The school should record all goalsr and C;:Dn m
uously update them. Students, staff members, and adminis-

“ trators are encouraged to develop personal goals directed

toward their own growth within the context of the; school
program.

3. Identifying and working with conflicts in a way that recog-

nizes that conflict is natural and that it occurs wi,t}“,ng‘mfj}‘
ﬁduals, between them, and between groups. Conf;!nctllxé ng;
a problem unless it mounts-up, is ngt fﬂc?fj‘, andls i} mlve d
to fester. In a favorable climate; conflict is accurately iden-

interpersonal

5. Iniﬁafugmént in decision making in which opportunity to im--

-relationships among  and - between educators and students

and parents rather than causing alienation, isolation, mis-

. understanding, fear, and frustration. Coinmunication involves

sending, receiving, and understanding feelings and ideas
-ounenly and honestly. It is a multidimensional process, un-

.restricted by hierarchies or other imposed -or imaginary

burriers. There should be emphasis on sharing and problem

%ﬁ]vingi as *~ell as a concern for purposeful listening.
= = F N i E.

prove the school exists for students, educators, interested

-purents, and othefs. Persons affected by a decision need an

opportunity to provide input. Decisions should be based on
‘purtinent  information, and decision ~processes should ‘be
clearly . specified and understood by all. A variety of deci-
sion-making models should be used and the entire process

reviewed periodically for effectiveness and efficiency.

of being independent and self-governing’ with the necessity

and desirabilityof being responsible for actions through re.

6..Autonomy with accountability, which balances the freedom

porting and explaining processes in achieving goals and ob. @
jectives. This equity is vital not only to the school as an or- |,
ganization, but to educators and students as individuals and .

“as working groups. ,
. Effective teaching-learning strategies in which goals for

teaching-learning situations are clearly stated and educators
seck evaluative feedbuck from students and other. educators.

. Teachers should, recognize that students have varied learning
styles and should attempt to employ methods ‘that consider

these styles as, well as student maturity. Students should have
frequent opportunity to choose from a variety of learning

activities. Inquiry should be encouraged, and.a system should -

exist to evaluate teaching strategies. -

8. Ability to ‘plan for the future”is a characferistic whereby
- the school determines and plans for its immediate and long-

range future. In this process, the school’s educators and cli-
entele analyze the general course of the education program
at their school, and deliberately plan desirable changes and
mo-lifications in the school's programs, - services, and pro-

© cesses. It involves planning skills and .a future orientation—

€

w

[,
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BASIC ITUMAN NEEDS OF 'STUil)EN;TS

entele want them to be. ; 4 ‘ AT
S e . , | 3 7 'AND EDUCATORS

. the attempt to project conditions us the educators and cli- -

_ N , ll:)ﬁ:ulc:g!ml Safety Acceptance [Achievement| Needs to
Needs Needs |7 and and

=

Material determinants of;a pcsitiv%‘?chaal climate include: T Maximize
RS : , _ ) .- ' : Friendship | Recognition One's
1. Adequate resources, which include able educators and sup- Needs Needs | Potential
port for them and students through provision of instructional — T
material centers and laboratories, desirable - classroom or : S
"learning-area equipment, furniture, textbooks and references,
- other materials, and adequate expendable supplies.
9. Supportive and efficient logistical 'system, which is designed
to help people be productive in achieving the school, cur-
riculum, ‘and extracurricular activity goals. A respohsive sys-

tem enhances morale, Procedures should ‘enable individuals

to efficiently acquire needed material resources, Educators

* should be able to get-commonly used resources ripidly. The

- system $hould provide quality in “such areas as student

“scheduling, and in- custodial, maintenance, - secretarial, pur-

chasing, budgeting, and acCounting services. Each individual
should know what he can and chnnot éxpect of a school’s
logistical system.  ~ ) : L
3. Suitability of school plant in which the institution modifies
the physical plant as- program and human needs change,
keeping building decor attractive by use of color, furniture
. arrangement, and displays of student work.

Chapter VI, “School Climate Determinants,” further discusses
each of the above eighteen characteristics. Chapter VII shows
how a school might initiate-a process of developing its own set
of definitions and .climate determinants, particularly relevant to
its own needs and perceptions. : I T .

_ - ____ SCHOOL CLIMATE DETERMINANTS ’
' Summary ) _ i l’r’ngr.;uu . ﬂpi’()i'(‘s;q — = !\'“}vri“iif
The preceding material, along with Figures 1-1, 1.2, 1-3, and © L Duenminants __ Ddterminants
1+ @ Ide a conceptual uvgrﬁew. and definition of the school’s ' - e I :;lf, 7
cliEMC[n summary form, Figure 1-5 combines the concepts. : T ‘?-‘[JH:\'I'I{%‘;‘}F;:I!'IIF SCHOO!

Full Tt Provided by ERIC.
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; Background
Module___ 3.1 - Defining and Assessing School Climate Materials
. . = B ] é,,,f‘r ;ié -} S - -

Course 3 - School Climate

Background D 3.2-2 == = =0 S L .
\ . 5 7 . .
' , S r

‘Project Examples: Improving School Climate

Ly

. .. (see éttachéﬁé)'j :

P

Source: School Climate. Soturce Book, Colorado Départrnént of Education,

Denver, Colorado, 1978.
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PROGRAM DETERMINANTS
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OPFORTUNITIES FOR ACTIVE
LEARNING

5 INDIVIDUALIZED PERFORMAMCE-

CLIMATE DETERMINANTS

PROCESS DETERMINANTS _

& PRODLEM SOLYING ABILITY

@ 1MPROVEMENT OF SCHOOL
GOALS . .

LINVOLYED

MATERIAL DETERMINANTS

ADEQUATE RESOURCES

SUPPORTIVE AND EFFICIENT
LOGISTICAL SYSTEM

EXPECTATIONS , ‘ R S e,
‘ N o IDENTIFYING AND HORKING SUITABILITY OF SCHOOL
_VARIED LEARNING e #ITH CONFLICTS PLANT
B ENVIRONMERTS '
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: ] ,' o INVOLVEMENT IN DETISION. ‘
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ABPROPRIATE TO LEARMER'S ) o 24
MATURITY ~ > AUTONGMY WITH ACCOUNTABILITY |
RULES COCPERATIVELY EFFECTIVE TEACHING-LEARNING
DETERMINED : STRATEGIES
VARIED REWARD SYSTEMS o ABILITY TO PLAN FOR THE * L
o ® FUTURE . e -

— BN
= \’ l g . h .
MAPLETON High School, Adams County School District #1, Adams County\
"Telephone: 288-6681 | ' o | ’

‘Superintendent: George DiTirro b
“ Principal: James M. Sekich

PROJECT ORACTIVITY: SCHOOL WIDE ADVISORY SYSTEM .

Personalizing the educational, experience is the goal of the Advisement Program.
"It creates an ongoing personal inte{actian between a teacher (advisor) and a
wstudent (advisee). The goals of advisement ‘are a successful goal-oriented edu-

cational experience for all students; increased positive home/school communica-

tions, through active parent involvement 'in educational planning; improved student
decision making and career planning through a process of advisee self-assessment.

* Cost-funded through Title IV-C grant. Prior to implementing the program, a full
year of staff development was held utilizing personnel from the Bureau of Educa--
tional Research at the University of Colorado. Sister Elise Calmus of the Univer-
sity of Colorado is the State High School Facilitator. Mr. George DiTirro,
Superintendent of District #1 1s the supervisor of the Title IV grant.

Y I

-Qutcomes: State research compiled by the Bureau of Educational Research at the
University of Colorado under the direction of Mr. John Richie. This
included evaluations of the Staff Developmental Program, a’'survey df
parent/teacher and students taken prior to institutjng the program;

a follow-up survey will be conducted during April 1378, .
/
| ! -
35 ‘
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CLIMATE DETERMINANTS +INVOLVYED

_PROGRAH DETERHINANTS - _PROCESS DETERMINANTS HATCRIAL DETERMINANTS g
. OPFORTUNITIES FOR ACTIVE -~ - o PROBLEM SOLYING ABIL{TY ADEQUATE RESOURCES

LEARNING

, - IMPROVEMENT OF SCHoOL SUPPORTIVE AND EFFICIENT]
INDIVIDUALIZED PERFORMAINCE GOALS : LOGISTICAL SYSTEM
EXPECTATIONS - ' 5 , - I
L : o IDENTIFYING AND WORKING SUITABILITY OF SCHOOL

'YARIED LEARNING - P WITH CONFLICTS PLANT

ENV IRONAZNTS : . . : :

FLEXIBLE CURRICULUM AND @ EFFECTIVE COMAUK ICATIONS

EXTRACURRICULAR ACTIVITIES : o T

- e " g INVOLVEHENT IN DECISION

SUPPORT AND STRUCTURE , . MAKING
PAPPROPRIATE TO LEAMNER'S _ B o

MATURITY ; - @ AUTONOMY WITH ACCOUNTABILITY

RULES COCPERATIVELY EFFECTIVE TEACHING-LEARNING

DETERMINED : . STRATEGIES

VARIED REWARD SYSTEMS | . @ ALILLTY.TO PLAK FOR THE.

' o -7 FUTWRE T _ .

Adams City High School, Adams County District 14 !

Telephone: 289-3111 7 7
. Superintendent: DOr. J. Roland Ingraham
Principal: Tom Doohan .

PROJECT OR ACTIVITY: TEACHER ADVISORY PRGGRAM

The Teacher Ad@isoryrﬁrégréh has two components:

-- A counselor/teacher team consisting of one counselor and approximately fifteen
teachers. The purpose of the team is to provide counseling training to the
teachers and to provide a vehicle 6f sharing ideas and concerns pertaining
to the program. : ' :

-- A teacher-advisor system in which each teacher is allotted approximately 20 £
advisees with whom they meet at least four times a year. The students pick

~ the  teacher-advisor they want. )

The objectives of the program are:

-- To enable the school staff to be more aware of and responsive to the needs of
students. .

-- To assist students in accepting responsibility for decisions about their own
«learning. : '

-- To provide for at least one (1) adult in the school who knows each student
and shares responsibility with him for his learning program.

-- To assist students in building confidence by developing a positive self-image. -

-- To form new relationships within the school that promotes a caring, supportive,
and problem solving relationship between staff and students that would result .
in an.overall improvement of the school climate. * .

Qutcomes: The response from students and staff tb?the'ihitjaiipartian of the program

imeegented,zn October has been positive. The pre-registration for the
second semester was inproved considerably. ¥ : ‘

L

Q

L )
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PROGRAM DETERMIVANTS PROCESS DETERHINANTS  ~ _MATERIAL DETERHIHANTS

OPFORTUNITIES FOR ACTIVE PROBLEM SOLVING ABILITY * ADEGUATE RESOURCES
LEARNING ’ .

o e IMPROVEMENT OF SCHOOL SUPPORTIVE AND EFFICIENT
INDIVIDUALIZED PERFORMANCE - GOALS S . LOGISTICAL SYSTEM
EXPECTATIONS ’ : . , , ,

. , - IDENTIEYING AND WORKING - SUITABILITY OF SCHOOL
VARIED LEARNING . WITH CONFLICTS PLART
ENVIRONAENTS

FLEXIBLE CURRICULUM AND @ EFFECTIVE COMAUKICATIONS

| EXTHACURRICULAR ACTIVITIES , e

@ , _, » IHVOLVEMENT IN DECISION
SUPPORT AND STRUCTURE , OmakING

APPROPRIATE TO LEARNER'S . o

MATURITY : , o AUTONOMY WITH ACCOUNTABILITY

RULES COOPERATIVELY EFFECTIVE TEACHING=LEARNI NG
DETERMINED ‘ STRATEGIES T -

VARIED REWARD SYSTEMS ABILITY TO PLAN FOR THE .
' ~ FUTURE o

Adams County School District #Ha - L
Telephone: 451-1561 |
Superintendent: Dr. George W. Bailey

Executive Director of Organization;1 DeveiapﬁEnt: ‘Dr._ Harvie Guest

SRGIECT OR ACTIVITY: ADMINISTRATOR IMAGE AUDIT | S

Aéting on the belief that a ﬁasitive change in the openness and level of trust ina
principal should contribute highly to a corresponding change in the climate of the

school she/he manages, Adams County conducted the Administrator Image Audit.

Each administrator wis placed into a role group: elementary principals, secondary prin-
cipals, etc. They were then asked to share in writing (anonymously): (1) " personal per-
ceptions of the group; (2) perceptions of each of the other groups; (3) the perception
she/he believed each of the others held of his/her own group. :

Discussions FD]iéwed which resulted in clarified perceptions of groups and individuals
and specific objectives for the improvement of inter-group relationship for the ensuing
year. . : _ .

Qutcomes: There has been a decrease in student-teacher conflicts. Curriculum development_
has gone smoother. Faculty seems more open to change. '
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PRDGRAH DETERM!PANTS PROCESS DETERMINANTS - MATERIAL DETERHINANTS
o }izgggﬁfggxfxss FOR ACTIVE FRDBLEH sa;Viuﬁ*aaleT? ; ADEQUATE RESOURCES
" S lHPRBVEHENT OF SCHooL SUPPORTIVE AND EFFICIENT
lo11ID1VIDUAL 1 2ED FERFQRHAHCE © . GOALS LOGISTICAL SYSTEM -
: EXPECTATIONS - : : . '
e S 6 IDENTIFYING AND WORKING " SUITABILITY OF schooL <[
- S VARTED LEARNING /e T MITH.CONFLICTS . PLANT
C ENVIRONAENTS R - R . _
. ) S 1 - i
. JOFLEXIBLE CURRICULUM AND - ' # EFFECTIVE COMYUNICATIONS
[ EXTRACURRICULAR ACTIVITIES .

e .xnvaLVEHEHT IN DECISION. e
. b SUPPORT AND STRUCTURE™, . - - MAKING ! .
#-* P APPROPRIATE TO _LEARNER'S

S MATURITY - L g AUTQHDHY WITH ACCOUNTABILITY
- RULCES EUGPERATIVELY : , EFFECTIVE TEACHING-LEARNING
. _ DETERMINED . . STRATEGIES
. v 7 |mVARFED REWARD SYSTEMS - - C o UABILITY T0 PLAN FOR THE - - -
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'Aiamdsa High Schoo, A}amesa;SchQéT-DiStrict RE-11J, Alamosa County

‘Telephone: 589-6696 - . | S B
. ¢ -Superintendent: .Dr. Donald E. Merr111 ‘ T » L
© . Principal: Ron Hunter ' ‘ R ’
PRGJECinR ACTIVITYf ALTERNATIVES "IN EBD&ATIDN -,-

The a]ternat1ve pragram«was des1gned to cF?er students var1;:§:%pt1ons tD obtain a
high school diploma. - GUPr1cu]gm courdes were.given in the English Language Arts,
social studies, math sCience, and reading in the content areas. In addition to~
academic development,-‘the currictlum has been: .expanded to place an emphasis on
. affectual development, and the use of CDMWUﬁ1ty resuurces for learping experiences
., outside the classroom. Students a1ong with staff, share in all of the decisions
: d1rect1y affectTng the studepts education tD Tnclude the .operational prccedures -
- "of the program, what the students study, ‘and how they are to learn the conteng ) @gafgax
-Lettér grades have been dﬁopped in favor of using a point system for credits. A B -
_Tearning objectives are contracted between the individual student and teacher ™ The
rationale behind this approach is basic. We are attempting to watch learning sty]es
and teaching styles. A thefu] outcome is that students will experience success in -
. academics, ‘involve them in decisions-that must'be made, and involve them in ‘problem-
..501ving -concerning not’ Qn1y academic goals, but personal goals as well. Another ob-
Jective of the program is to improve the <individual attitudes of students toward
- 5el1f, school and. community. The studénts identified for this program were chosen
_ ‘_”pr1mar11y because they were potential or actual high .school dropouts, althaugh
*  «.acceptance of’ a student into this program is not limited to this criteria. Since
T ‘the program ‘is 0pt1ona],'stbdents sign a contract to participate in this Tearning.
situation. This entry contract was deve1nped by students and teachers At présent
”-_there are 38 students 1nva1ved . N
P
P _Qutcamggz The program was 1mp1emented at the start of th1s 'school year, so spec1f1c
" - measurement of the outcomes is ‘pending a-year-end analysis.. Various ~

: ", methods .of measur1ng thé successes and failures of this program have’
. been developed, ito finclude: acaéfm1c achievement, attitudinal develop-
. : ment, attendancq, parent response), and’'school/community receptiveness.
Q  ff T ;f_vi ' . E V - égi
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-Cherry Creek h1gh Schao1 Cherry’Ereek Distf'IS, Arapahqe:CQUnty
* Telephone: 773-1184 S L
Superintendents Dr; Richar& P. Kﬂeppe'

PFincipa]*- Héﬁry?Ccttnn : o . | R fﬁ' A :;:

- BN L

VPRDJECT OR ACTIVITY DEANS

CC

Four teachers have been. emp1nyed as deans aF students These individuals havé been

employed because of their ability as a teacher and their outstanding relationship

« with students and faculty.. Their responsibilities include the d15t1p11ne and atten-
dance for approximately 700-750 students. They -are /‘situated in each of the four

. buildings on campus.- One assistant -principal ‘is responsible for these deans. The
counselors work very closely;.in a team approach, with the dean. . The. combination of -

", the Deah, Counselor, and Psycho1ggist offers many DptiDnS when wark1ng with adc1es-

~ cent prcb1ems _ ¢

Cnn51stency ih interpreting s:hcc1lpa11c1es and regu1atians*has been

Dgtr:pjne
. attained. Da11y attendéncgfhcs neared the 95% mark. - B} §
- b Y & L H
: g |
' |
U , ) ,
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Smnky H111 H1gh Schoo1 Cherry Creek Schau1 Distr1ct #5 Arapahne Caunty

"+ Telephone: 693- 1700 - "
R Super’irtendent -or, Richard P, Koeppe
L Pr1nc1pa1 ;ﬂ ‘Dr. J1m FrEncP

PRDJECT DP ACTIVITY VIDED ?APE* SHAPINE STUDENT BEHAVIDR

During 3 hrs/week: studenf behavfaff%s video téped 1ﬂ'the;hal1s; lunchroom, 1ibrary,
resource centers, smoking area and school parking lot. These tapes are used to
evaiuate the qua11ty ﬂf 1ife at Smaky H111 o o C

E

=vDutcamES' ‘When a ﬁtudent can see their: behav1ar on tape,. the resu1t5 are dramat1c
- . This process alsé helps the administration deve1np prngrams ta more °
o - . effectively deal with “1nstant rep]ay "o,

Cou
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_PROGRAM DETERMINANTS +_PROCESS DETERMINANTS . _MATERIAL DETERMINANTS

: Eggﬁm&amss FOR ACTIVE- - PROBLEM SOLVING ABILITY - ADEQUATE RESOURCES
ST IMPROVEMENT OF SCHOOL SUPPORTIVE AND_EFFICIENT
15D1VIDUALIZED PERFORMANCE GOALS : LOGISTICAL SYSTEM .
_EXPECTATIONS , T L ' . " ‘ )
o : . "IDENTIFYING AND WORKING ' SUITABILITY OF 5CHOOL
VARIED LEARNING . WITH CONFLICTS; . ... PLANT : oo
ENYIRGNMENTS ' : T e, o '
| FLEXIBLE CURRICULUM AND ) EFFECTIVE COMMURICATIONS
1 EXTRACURRICULAR ACTIVITIES - . :
S s e T @INVOLVEMENT N DECISION -
SUPPORT AND STRUCTURE “-MAKING .

- * APPRORIATE TO LEARNER'S - _ : - e '
T | SATURTTY A @AUTONOMY WITH ACCOUNTABILITY . ..

RULES. COOPERATIVELY : EFFECTIVE TEACHING-LEARNING

DETERMINED . . STRATEGIES .

VARIED REWARD SYSTEMS . @ABILITY TO PLAN FOR'THE -
R __FUTURE o

‘Nevin Platt Junior High School, Boulder Valley School District RE2 ~  «
Telephone: -.499-6800 L L R

k=]

Superintendent: Dr. Barnard D. Ryan

‘Principal:  Gary G. Cox

—

PROJECT OR ACTIVITY: ORGANIZATIONAL DEVELOPMENT PROJECT

- Faculty members in 1974 began taking inservice courses in which they learned ways
of applying Organization Development (0D) procedures, to planning optional. programs.

and improving school climate. In these classes they became a cohésive and effective ;

"¢ group for school improvement. They surveyed students, parents, and faculty in
~ : Spring 1975 to determine optional program needsand.areas. in which school improve--
ment needed improving, Students, parents, and facuTty continued to participate.in
- the_program development, process. through membership on committees and participation '
- in inserviceé workshops. The school has also used 0D specialists from the district
- .= office as consultants to groups ,of the faculty. ' v L L.

" . Outcomes: Through the cooperative curriculum development activity a successful -
T .. 8th grade English and social studies program has been developed. -

 The 0D specialists have helped improve the. conduct of ‘meetings, espe-
cially in clarifying communication and in setting clear and effective . .
‘ways of dealing with agenda items. The resulting changes in meeting
procedures have promoted more effective use of faculty members' time in
meetings and more satisfaction with the conduct and results of meetings.

49
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APPRCFRIATE TO LIARNLR'S . T
" MATURITY S AUTONCMY WITH ACCOUNTABILITY
RULES CCRPERATIVELY . ©  EFFECTIVE TEACHING=LEARNING

DETERMINED I i STRATEGIES o

VARIED REWARD SYSTEMS . ., ABILITY TO PLAN FOR THE : : :
: , ___FUTVRE S S

Clear Creek Secondary School, School District RE-1, Clear Creek County
Telephone:  §71-1177 | I B
Sugerintendeht; Dr. Rodney Bartels - . =~ .
Principal:. Richard Ayers o _

The Clear Creek: County Child Assessment Team 1s a group of professional represen-
tatives of local social service delivery agencies and.organizations who deal

- directly with-children of the county and their fami1des.

Outcome: .The purpose of the Team is to: 1). :Coordinate agency services to youth
- and their families through the discussion of resources, roles, and actual
‘cases.- 2) Develop guidelines for appropriate referrals from agency to
agency. 3) Assist each other {n the determination of child abuse afd
neglect cases and the development of a coordinated and-adequate treat-
ment strategy for such families. 4) Coordinate the development of
needed programs within respective agencies or in the community. 5)
Provide professional peer consultation. and support around treatment
‘issues and strategies, R : e SRS C

* ' ' : - L qi:s;
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LEARNING o
' : JMPROVEMENT OF SCHOOL SUPPORTIVE AND EFF[CIENT]
INDIVIDUALIZED .PERFORNANCE GOALS : LOGISTICAL SYSTEN
EXPECTATIONS Tl ) . - :
o, oo - IDENTIFYING AND HORKING SUITABILITY OF SCHOOL
VARIED LEARMING e WITH CONFLICTS : PLANT
" ENVIRONATZNTS ; . . . ' . )
* PpFLEL!ELE CER?ICULUH ANE QEFFécTIVE CORMUKICATIONS
BXTKACURRICULAR ACTIVITIES :
; © INVOLVEMENT 1N necxsxan
SUF'PDRT AND STﬁUETURE P : HAKING ~ -
APPROPRIATE TO LEARNER'S: ‘ o o
MATURLTY . | _ AUTONGMY HiTH ACCOUNTABILITY
RULES COOPERATIVELY - EFFECTIVE TEACHING- LEARNING
DETERMINED o STRATEGIES .
VARIED REWARD SYSTEMS : "ABILITY TO PLAN FQR THE
° : L FUTWRE e o
" East High School, Denyer District 1 =~ -7 7 R g
Telephone: 388 QEDH . = : _ , L

'Super1nténdent ;Df; JGSQPE E. Brzeinski .

!‘PF1ﬁClpa1: Johh J AStunQ

F‘RDJECT R ACTIVITY “GUARDIAN ANGEL BREAKFAST

a

‘Dnce every two weeks the Pr1nc1pa] (Guard1an Angel) 1nv1tes 15-20 students, two’
to three tedchers, and one to.two adults from the cgmmun1ty to a breakfast which
s prepared and -served .by. the East ‘High Home Economics Class. The purpose of the
.* breakfast 1s .for students to get to know the Principal and what he.daes, and. for
-, the Principal to, know a broad %amp11ﬁg of students and get a better feeT1ng oﬁ\
‘the Student pulse at East S g ‘, P ,\\g
_Ou;;pmgg: Very entu;1ast1§a11y received by all whD have attended This activit&
- 'is being braadened ta 1nc1ude more studepts: and is in 1t5 th1rd year -

i

ﬁ? " oof QpEth1DF .o e o ‘ _ : e

R [
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:Harrisgn'High:S:hééig Harrison District 2, E1 Paso County

it ] R =

Telephone: *576-1063 ,
. SUperiﬁtendeﬁt:7=Nayné_B%itker -

Z%rinéipa1: ;Rabert P. £Eéedeni S

"PROJECT OR ACTIVITY: - SCHOOL. WITHIN A SCHOOL

_ The purpose ‘of this project is to decrease alienation among students, faculty, and
. community at large. - The target population is disaffected youth:of-all ability levels.

Students who volunteer for. this program are removed from the normal classroom routine
for ‘three hours a day to special area of the high school where they receive indivi-
'dual instruction in social studies, English, ‘mathematics. They .are also exposed to
various work experiences and- group counseling in this "school within.a school." For
all other high school activities the students are mainstreamed.. S

As a result. of the program students gain motivation; confidence and self-estee.

Outcomes: School drop-out and truancy rates were decreased. Positive attitudes to-
- - ward ‘the parents, school, and themselves were developed by students. Many
-Students were able to receive their diploma-with their contemporaries,’
"~ More students were willing to become involved in community activities
: and projects. : : : e ' ' ;/
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A

5 Harrison HighchhgaJ; Colorado Spﬁiﬁgs District 2, E1 Paso County

~Teléphone: 576-1063 " - . : v .
. égperintgndent:' Wayne Bricker. o L . |
.+Principal: Robert P. Breeden

=1

STAFF DEVELOPMENT FOR BETTER UNDERSTANDING AND INVOLVEMENT |

PROJECT OR ACTIVITY:
1o WITH STUDENTS .

/

. The’staff and administration cooperatively designed a three-year staff development
program to promote a-more humanistic school climate. Major areas of inservice
~ presently being addressed in one half-day inservice session per month are:. evalua-
tion of performance, competency based instruction, cultural and ethical awareness,
- transactional analysis, prescriptive instruction, and involvement of student

_ government representatives. - L

A.planned program is being carried out. The faculty +is aware of new

“techniques and educational developments.

actiyvities-and .planning,. and mutual repsect among all members of the
"school- family" is developing.” Major changes in 'teacher and adminis-
trator evaluation have occurred along with the emergerice of a strong
student government. E : : _ o :

* Outcomes:

&

Stuaents are inVDiVEd in 311,-. Lt

B 7
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o R
Widefield High'SChQQT; Widefield bistrict 3, El. Paso County
Telephone: * 392-3427 o . . |
. Superintendent: - Dr. James Knox - LT o “ . | -
Principal: F. W. Aspedon _ A L. )
" [PROJECT OR ACTIVITY:. SCHOOL CLIMATE IMPROVEMENT PROJECT |, - |

As a result of the local school accountability committee placing school climate

improvement as a top priority, estudents, teachers, counselors, administrators,, . _
. and support personnel were surveyed as to their perceptions of the school climate,

- Using the survey results, a school climate profile was drawn, and the following .
activities weré initiated in response -to the profile:’ e o o

£
Y

o 1) .Inservice‘chgFams,re1ating fb;prcb]em solving, open communication, .
.shared decision making and accountability for.population represen-
tatives. S
2).  Visitation by:population ‘members to other schools,”
3) Media (audio visual and printed) distributed. ,
. 4) - School newspaper- articles (informative, and feature).
5) Student projects relating to improved school climate. =~ .
6) Increased teacher and student involvement in the decision making process
. 7). Student advice grqupings (homerooms) under the supervision of teachers
- were 1nstituted. - S - .
© . " "8} Regular, structured meetings of support personnel (teacher aides, cus-
v todians.and so .forth) were commenced. - ' S
A form of the CFK Ltd.,School Climate Profile was administered to the population in
the spring of 1976 for post assessment and summative evaluation., =~ , ’

Outcumes: A péstsassessment showed positive ciimate changé as‘perceived hg students
L and teachers and a somewhat negative perceptual change on the pirt of -
adm1nistﬁaths,-ccunse10Ps;,and support personnel. .

N Y

\)4 ] - 1 ' R s ' A s -
- o . o L4




' Evergreen Senior High Schnn] Jefferson Ccunty D15tr1ct 1.

;§T§1ephcne 674-3341 o S

- Principal: jerry Crabs

CL!MATE BETERHINANTS -lHVOLVED
7FRDGRAH DETERHIHANTS PRGCESS DETERH!NANTS - - _MATERIAL DETERHINAHTS”
OPPORTUNITIES - FOR ACTIVE ' iFRﬂaLEH SBLV!HE ABILITT X " ADEQUATE RESOURCES
LEARNING _ . , :
" . ® IMPROVEMENT OF SCHOOL SUPPORTIVE AND EFFICIENT]
“IMDIVIDUALIZED PERFDRHAHEE . GOALS: - LOGISTICAL SYSTEM
EXPECTATIONS . - {
' ' : @ IDENTIFYING AND WORKING . SUITABILITY -OF SCHOOL
YARIED LEARNING : WITH CONFLICTS "PLANT
ENVIROKAENTS : _
FLEXTBLE CURRICULUM AND - e EFFEETivE COMMURICATIONS . ' .
EXTRACURRICULAR ACTIVITIES _ .
@ INVDLVEHENT IN DECISION
SUPPORT AND STRUCTURE ‘MAKING .
APPROPRIATE TO LEARNER'S - i S : . '
MATRITY L @ AUTONOMY WITH Accourmsmﬂ- :
RULES EDGFEEAT!YELT : S EFFECTIVE TEA;H:NGaLEARNlns
DETERMINED - _STRATEGIES .
VARIED REWARD SYSTEMS g ABILITY TO PLAN FOR' THE -
. - L. FWWRE e S

. Suﬁerintendent' Gene H. Casby

B

[

PROJECT OR. ACTIVITY SCHQOL SENATE

:nA school Senate has been Farmed to replace the trad1t1ana1 student cuunc11 Tﬁe.
Senate, comprised of students, parents, -teachers and one administrator and chaired
by the student body president, ts a decision .making, policy making group. - The [o

students meet three days a week in the Student Government class and the Senate |

“ session convenes one day, a week for twalper1ads with all representatives in attend-

?7ance The -Senate has the power -to change any school policy not affecting School

“Board. Policy,, budget, and/or school credit. , The principal. may veto any Senate -

~ bill. The veto may be :overridden by a 2/3 senataria1 vote.

l

"Qﬁt;pme;: As a result of the authnr1ty 1nvested in’the Senate we have seen a

considerable increase in school and community spirit. Because the .
students have a _real voice in school policy making, they are shawing _
-a new interest in making suggestions and are actively involved in seek- -
ing ways to 1mprgve the 5chﬁn1 c1imate The same- is true of the _
-parents. - _ . L e
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VARIED LEARNING _— WI1TH CONFLICTS: A : 'PLAKT - _
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MATURITY: . o : AUTansv WITH AssGUNTAstx*¥
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L1

Altsrnativs Learn1ng Centsr, Psudre Schuo1 District R-1, Larimer County

Talephone: 221-2920 ‘ ; .; _ :
Superintendent:* Don L. wsbber T I .
Fr1nc1pa? -Isabel Starner o : ;

-~

— o | i

’ — ,: = o = ,,7,!,, : et - ‘f .

"~ This is a pragset—orisnted Eng1ish class emphasizing the practical. It is dssigned
to stimulate students who have had a history of failure (experienced in previous
high school and junior high school classes). A1l writing, speaking and grammar

"skills are ceritered around high-interest mini-units (1-3 weeks). Students have
the opportunity to suggest unit content and direction. Units are: a) Reading and

. Drawing Plans for a Dream House, b) Study and Evaluation of Antiques, c) Building

a Solar Oven, d) Handtools and their! Use, s) L1fssty1s Assessment f) How to
Commun1cats with Parents, g) sts L

_ ":=‘ e ot o . .

Qutcomes:: Studsnts have sxprssssd verbally ‘and “in- writing that thev are rsts1n1ng

S more information and getting 1ntu the skill work with less anxiety. Pre
and post tests bear this out. - The most dramatic proof' has been a sealed -
timed-writing done in September 1977 compared to one in January 1978,

@- 'The improvements were dramatic. The students are more eager to learn.

1sc1p11ns prdesms are v1rtua11y nan—ex1stsnt e LY -
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; L gar High SchnaT Lamar;District_REEZ, Prowers County -

.. - o -

TeTepthe 336*4357 ce !
,Superjntendent Or. John H. Holcomb -
P:incipa‘l Jee T. Rcccn 7

,I PROJEET DR AC’TIVITv

| “policy group..
“is 1in 1ts secnnd year

E' This year prcpcsgd changes to the po1icies were discussed.

“At the beginning of the 5chnn1 year and wﬁenever new s:haa1 pn1icies or regu1at1ons

. emerge, the students, during a designated period of the day, review, discuss, and

make recommendations :bn the regulations to a faculty-student-administration ‘school

- This .process not only increases understanding of school regulations

but also increases the degree to which the regulations are observed.. This project ,
Twice a year, 1n the§f311 and in the .spring, students in

endance policdes with their teachers.

As a result of these - .

discussions some proposed changes were not implemented; others were modified. The

results-of the discussions.are shared by all faculty members in faculty meetings.

‘Dythmg§.

- because ‘the students have had something to say about them."

Princdpa1 Jae Rocco repgrts that he beTieves the procedure "def1n1te1y

- has a pus1t1ve effect -on student attitudes towards rules and Pegu1at1on5
There is less.

complaining about rules and more pupils are fﬂ]]uwing them. As-a result,
the number of referraTs to the cffice for infractions af school rules has
dec11ned S _ , e

!

-

" In this way, Student ‘opinion 1s considered by facuTty members as they make dec151ans -
;=regard1ng schch reguTatigns ; :
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: : INVOLVEMENT IN DECISION
ﬂSUF‘PﬂRT AND STRUCTURE . ’ MAKING
APPROPRIATE TO LEARNER'S B
MATURITY AUTONOMY WITH AEEDUHTAE!LITT *
RULES COOPERATIVELY ° ~ EFFECTIVE TEAEHIHG-LEARN!NE © : ' .
DETERMINED . .. STRATEGIES _ - o
'VARTED REWARD SYSTEMS ABILITY T0 PLAN FOR THE | i
] R - FUTURE . .

o - - ] . [

.universitywﬂigh'S;haa1, University of Nﬁrihern Colorado LabeéhdoT,;wéid County

=

Te1ephcne - 292-0919 {_

-

Pr1ncipa1 Jde'STQbéjan

——

. ]PROJECT ‘OR ACTIVITY: “QPEN CAMPUS ANDEFLEXIELE\SCHEDULiNE e R

H

»-matur1ty through the freedom to be.involved in developing many of .their learning

e e e i —— e~

- The. Dpen Campus concept prav1des the Un1ver51ty High School with the Fiex1b111ty i

needed for a dynamic student climate.  The Open Campus provides the opportunity
for the following concepts: 1) a flexible schedule, 2) the developmént of student

=

experiences, 3) Independent Study as well as tutorial learning experiences’, 4) a

. means of providing a meaningful d15§1p11ne sa]utiﬂn to. student prabTems, 5) pro--

v1des for a1ternat1ve educat1nn.

_ Qg;gg@es: The Open Campus concept is truly an organizatiohal means of prcv1d1ng

- the flexibility needed in today's high school. The concept.is not -
! geared to lessen the supervisbry aspect of administration.or teachers,
~ but rather it provides for.an environment that tends to develop mature
~students who are able-to deal with the problems of self- mot1vat1an and |
se7f=determ1nat1nn _ : . o R

kl
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" Cou * 3 - School Climaﬁe : . -
Course 3 ———————  Background
Module 3.1 - Deflnlng and Assessing Sch«:cl C‘llmate o Materlals
5 :

G

Background I—D,B;lfé- o R —

Eugene Howard, in his article "Schéal Climate Imprévemént,“ offers-nine interesting
suggestions for improving and opening up a school's climate. The,suggestions are:

1. Deemphasize hierarchy by orga lELng nanhleravchlcal teaching teams instead
ot ‘of the hierarchical ones con nl suggesteﬂ Further facilitate communi-
' cations across-hierarchical barriers by developing.a "flat", grgan;zatlonai
plan designed ‘to encourage decentralized decl51an-mak1ﬂg

\\ 2. Decrease the amount of staff tlme presently invested in snob appeal type
' AE*\ activities which emphasize conformity and competlt;on. Increase the amount
~ . of staff tlme devoted to devel@glng activities for puplls who are generally
. . considered "out of it," open the membersh;p on the student council tS
\i‘anyone who has an 1dea for improving the schmal and is w1111ng to wcrk on

1t . . . N _ .
3. ,Develgp projects to ihclude éﬁpils in the evaluation of their own w@rkim LT
T4, Replace the presant achlevement recagnltlcﬁ system w1th one: which empha izes

' §} Form a group to rewrite the schoal' ph;lascghy statement and its book-of
rules and regulat;ans so that whs it the school stands for is understcad

T more Qléarly by everyone and so that these bheliefs are translatcd into
reasanable rules. : : . : :

. for- evéryane to feel Ehat he is succeed;ng zvery day..

s H - ’ N N [

7. Taka students and staff members on retreats or form in-school dlscug51cn

' groups des;gneﬂ to f@ster open cammunlcatlcns, mutual respect) and -under- -

£ ) ) Standlng

7 | 6. .Revise the’ schcal' gradlng and reporting systems ‘so that it is pc351bla

.

-vg 8. " Form a group of students to make a study of the inconsistencies which exist
/ in the school between what the school's philosophy statement says and the
manner in which the school's programs operate. .

ﬂEECflPtlQﬂ Gf haw schac} affe:ts thelr att;tuﬂes tawarda themselves and .
Co others. ' Form a task force to do something about at least one ofthe con-
\ " . cerns gxprésssd by the Yosers’' group. '
- _ .“

Source: Howard, Eugene R., "Sch@cl Climate Improvefent," Thrust, Association of

California Adm;nlstrators, Vol. III, No. 3, January 1974, -

ERIC. = »' ¢ -« . - .
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The above list of projects is only suggestive--designed to assist the reader in

his understanding of the kinds of innovative practices I am advocating. Such projects
are limited in scope. ‘They would, however, modify, at least to a small extent, the’
climate of the school. Perhaps if a number of smaller projects can be successfully
implemented the students and-staff can begin to see the value of climate improve-
ment activities and can feel confident enough to launch a comprehensive program
'désigned to modify all 'of the climate characteristics which have been identified.

ERIC
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Module 3.1 - Defining and Assessing School Climate

' Background I-D_3.1.4 —

/ . Improving School Climate

A program developed by: TDR Associates, Inc.
‘ 385 Elliot Street
Newton, Massachusetts 02164
(617) 969-0651 B

TDR Associates, Inc.; of Newton, Massachusetts, trains internal
student-staff-parent teams to measure and improve school climate,
racial climate, and school discipline. Using vali.ated instruments,
these teams survey student, staff and parent perceptions of these
factors, and develop and implement improvement plans based on the
findings. These procedures place the locus of change within a
school, and have been followed with consistent success.

i

4 It is not always apparent why some schools are orderly, friendly, and
gerious about learning, while other schools are disarderly,.hasﬁile, and

disinterested in learning. To some extent, school behavior reflects the

larger social crisis; changing values, crime and violence, economic retrench-

ment, a generalized malaise. Yet some schools do manage to transcend their

surroundings by maintaining a climate conducive to teaching and learning.

Such schools become communities of their own, places where the ills of the

culture-at-large are not the governing factors.

r

School climate can be improved and maintained at a high level of
excellence by giving systematic attention to the following factors, over
which schools do have control:

_SCHOOL CLIMATE RACIAL CLIMATE _ SCHOOL DISCIPLINE _

. Involvement . Groupings . Racial Mixing . Behaviors Toward
. Accessibility g .. . Expressiveness . Racial Fairness _People ‘
Receptivity . Goal Direction . Staff Support for . Behaviors Toward
Learning . . Influence ‘Integration the School .
Orientation Distribution . Security - " . Behaviors Toward
Commurni ty . . Options . Staff Modeling Self

Dealing With . Order . Multicultural

Problems . . Challenge & Exposure

Eqﬁal Treatment

Aruitoxt provided by Eic:
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integration, aﬂdrstaff morale and effectiveness. These factors have been validated
by research and practice over the past two decades. C

|
i

aspects of the school's life, to interpret that data, and to plan and direct
impravéments‘where;ﬁhéy are most needed on a céntinuiﬁg,bagisp It is essential
that=tﬁese stakehaldef groups work tagethéri to avoid or bréak out the ciréular
blaﬁing and pslarigaticn'that is often found. In this endeavor the teams work
in concert with,ﬁhe established governing bodies of the school, such as the
aéminigtratéan, and the teache;, student and parent associations. The teams
sugplgmen§ and en;ic§ the ongoing opération, not replace.it!

Whether the schools are large or small, or city, suburban or rural, the

- results are encouraging. Some schools have ﬁeYelgpéa new, participative
- governance and expanded activities programs. Some schools have been increasing

student challenge'by,raising courze and graduation requirements, or increasing

school member's involvement and the school's sense of community through expanded
activities programs. Other schools are working on raising the achievement levels
of students through the use of individual learning contracts, cooperative learning

teams, and other such approaches. By the time these student-staff-parent teams
reach this stage of prescription, they are ready to continue and expand this process

on their own.
By Ea:gicipating in the formulation and operation of new school governance

procedures, students, staff and ﬁa:ents sharg réspénsibility:faf conts ' of the
school, éhus diminishing their feelings of powerlessness, haﬁever derived. By
improving the school climale factors, aﬁ atmosphere that enhances school members'
investment in ;earging and teaching can be maintained. By geating thé cuzricqlé

ERIC D L
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. e, L oL , . s .
and instruction practices to the va%aety of student interests and abilities in

3

realistic and challenging ways,'the "hope of attainment” neséséary for self-

discipline can be .restored for many previously disruptive students.

L]

That schools can make such improvements, even in current time%, has been

déménétféteig There is no magic involved. It takes time, patience, determination,

3
® =

. .
skill, and engaging proven step-by-step procedures. The ideal state is never
Ll . ) B .

*reached; only small, incremental changes that can over time add up-to collectively

impressive improvements. School discipline, and its companion, hope of attainment,

are not eémgletely‘at-the mercy of societal forces. With leadership and nerve,

; sch@@is can become what one historian has recently called, '"small communitdies

of competence."



. 53 : Course
Courge 3 - school Climate - =~~~ - - Agenda -
M@éuié 3.2 - Stres;Assesgmépggﬁnci, Management ; -' @y %ﬁ@dgﬂ@

Total ﬂms ) 1 hour and 30 minutes '~ = .

T 7

Eﬁ@éula Summ&r‘y . /

‘Participants.will lEHVAZEJJEféss as an element of school climate. This m@dule is designed,
to show that it is no¥mal and reasonable to feel the effects of stress in the school
environment and that there are ways of assessing and managing stressors which‘*negatively

" affect job performance.

* %

1. "Qvg;gigy of Work Sﬁ;gséiémangﬂsshgg; Personnel ) 10 min.

o . .k
A. Occupa t%fnal Hazards Leadiﬁg t@ Stréss

Partlclpants ‘identify stressful situations and ccnd;tlsns in
their wark. ~ ' :

B. ' Conditions Leading to Long-Term Stress

A ﬁumbeI\Qf conditions (including failed public policies; stu-
dents unwilling to attend school; changes and contradictions

in structure; goals, objectives, and rules; inadequate material
fESéUfCéS,_limitéd and unﬂefined lines éf éuppart é@ﬁfiicting

lang term stress

C. Comparison Between Teaching and Other High Stresgrgzéuggt;pns
m LACLLLLLE Rl es — —CCups

Results of Stress _ /f

U]

Results of stress can be both emotional .and physigal.

2. General Ident;flﬁat;an of Stressors \ ' : . 30 min.

A, Introduction of the Holmes- Rahe Social Readjustment Rating
SEalé T T

.The Holmes-Rahe Social Readjustment Scale, based on research .
conducted by Dr. Thomas H. Holmes and Dr. Richard H. Rahe aver
25 years, lists 43 stress-producing experiences in life.

B. Completion of the Scale (Optional Activity)

Participants complete the Holmes-Rahe Social Readjustment
i Scale, , .

RIC
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_Activity/Content Summary

C. Debriefing' (Optional Activity).

'Particigants

[ ]

Reference to

meet in small groups and discuss their stress ratings.

Stu@ent Stress

Students a%é

also under stress 1n the 5¢haa1 environment and train-

A, I&ent@?ying Stresses and Strengths

'lng is available for them.

Identlflcatlan ‘and Allev1at;an Df Stressérs 1n the. Sch@al EﬂVernment

=

Participants list their stresses and streéngths.

B. Comparing Notes o
 Participants re-form their small groups and share their stresses
and admitted strengths with each other.

C. ; Action Planning .

Ways of reducing 6r changing stressors are introduced.

\Can;;gsiqp

Trainer summaflzes the SéfSan, refers to. the topic” af student stress,

and reviews some cans;deratlans in plann;ng to 1mprave the "school climate
by better management of stress. : ‘

X,
5y

10 min.
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Objectives
. Eartgcipaﬁts'will be able to-- .
1. Discuss Strgss é% it applies to sgﬁcal pe;é@nnel |
2. List some sources of échcglarélatéé stress
”3; i“I" ntify the streszars ﬁhat affa:t job eff;:;ency and functioning
4, Begin dévelapigg stratagies ta‘gréveﬁt or alleviate schéol stfeés}
‘
*;’g '!i.

ransparencies supPDrt a minilecture on an "Overv;ew of Work
Str ess -Among School Personnel."” 3

3.2.5 - 3.2.9 Transparencies highlight a révlew Gf stress reduct;@n and manage-
o ' ment, .strategies. T ‘
, . S ) .
Participant Worksheets - L oo
3.2.1 . Holmes-Rahe SGClal Readjustment Rat;ng Scale A
3.2.2  steps to Reducé Stress_4w£ fk

- Background Materials

3.2.1 Excerpts from "Long-Term Work Stress Among Teachers and Prison Guards"
3.2.2 The Job Related Tension Index . T .
3.2.3 "The Principal's Next Challenge: The Twentieth Century Art of Managing
Stresg" IS ' 5
3.2.4 "Coping w;th,Stress in 1979"
oF]

O
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Rescurces .

R.3.2:1 "Student Stress--Why You're U{:}tlght and What To DD Ab@ut It"

R.3.2.2 - "How to Cope with Stress in the Classzroom"
Bibliography -

Stress Management
. 3
z I3 ) ; b
6.

&) . . . ‘ . 4

ERIC
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Course_ - SchoobClimate - - Participant
Module 3. 2 - Stress Assessment and Management ) Worksheet
Worksheet I-D - 3-2-1_ _ a
. Social Readjustment -Rating Scale*
Rank . Life Event in Past Year - Value . Your Score
1. Death of SpOUSE...c.cinrcnnnansransss 130 ~ -
2. DiVOrCE. tn st tnniannsancnnnnnnssenass 73 - -
3. Marital Separation:...cesescessscsnns 65 7777”
g, 4. Jail. term......cccneus PR T T P . B3 L
5. Death of close famlly member......... . B3 - .
6. . Personal injury or illness........... < 583 o ]
7- - Marriage......cciciiriiiiinenaeeaaie 50 - .
- 8. . Fired from job......ovevevriiniieaa.s © - 47 S
9. " Marital reconciliation............... 45 o
10 Retirement...c..cesnrsrrrsansbornass 45
11 Change in health of family membér 44 - B )
12. Pregnancy.....ggi,,_.!.!.!....!,g_;.g . 40 . 7
13. .Sex difficulties............ . . ..., 39 _ 7
14. Gain of new family member............ 39 e I
15. . Business readjustment........... cheas 39 -
16. Change in financial state@......ireoes 38 o 'iw-;
17. = Death of close frland....i!;g..,.!,,_ 37 . ;;: e
18. Change’ to different line of work..... 36
19. Change in number of arguments with
, : 'spouse,ii,gii;iiiiii..i;;i!;;g_ii;._! 35 o B
! 20. Mortgage over $10,000. .. ..cuusrefonnnn 31 o
| 21. Foreclosure of mortgage or loan...... 30 -
22, Chanqe in responsibilities at work... 29 B
23. Son' or ‘daughter leaving hamé.ig.Liigg 29
24. * Trouble with in=laws.."eeeeernnenainn 29
.. 25. OQutstanding personal achievement..... 28
. 26. _ Husband/wife begins or stops work.- - T 26 -
27. . Begin or end sch@ol...i!;i.,.!...._;. ' 26¢ -
28. Change in living conditions.......... 25 s I
29, Revision of personal habits.......... '~ 24 o L
30. .Trouble with b@ss..iiiii.i!;;g_!;;ig; 23 -
31. Change in work hours or condifions... © 20 Ai77
32. Change in residence.................. 20 ) '7
33. Change in SChOGLS....v.vvusensmnnanas 20 - ;',
34. Change in recreation.........eeeuuee. 19 o
35. . Change in church activities.......... 19 o
36. Change “in social activities.......... 18 . _
37. Mortgage or loan less than $10,000... 17 B B
38: Change in sleeping habits®........... 16~ R
39.] - Change in number of family get- .
IR YT 1-Y 1 Y-3 o= A 15 .
40, Change in eating habits.............. 15 )
41, LY=L Y = =) + WA SRR 13 i o
42, Christmas........ccvuimninneaninaad 12 o
. .43, Mlnar v;alatlans of the law.......... ~ 11, s
e ‘ -.* Frcm Hclmes, T. H . & Rahe, R.H., jaurnal af Psychcsamat;c o
' Research 11(1957) 216, Table III.
4 -
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Background
*Mﬂﬁﬁlgf,,, .2 - Stress”Assessment’ and Management - Mgge?iags

¥
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GQUPS@ 3= School Climatﬁeﬂ

a

- Excerpts from "Long Term Work Stress in Teachers. gkd Prison Guards"

The following are excerpted portions of-an ar%izlef " nq;;z?ﬁ:WDrk Stress in

Teachers and Prison Guards," by. Carroll M. Brodsky, M.R. The article, published
in the Journal of Occupational Medicine, February 1977, +s_ava¥lable in its
entirety from the University of Callf@rnla School of Medicine, San Francisco
California 94143

An increasing number of warkerz are filing claims alleging that tlie

constant and cumulative stress of their jobs has caused them to become
- physically or mentally ill and sogially disabled. The occupations of
teacher and prison guard can serve as models of work environments that
have been indicted by thesze claimants. These occupations are more .
similar than may appear o:: first consideration. While teachers are in
"education" and prison guards are in "eriminclogy,' in a larger per-
spective both serve as caretakers or custodians of persons who are in
their charge not by choics, but by force of law. The resulting rela-
tionships between caretakers and their charges are quite similar.
Schools have became, in some sense, prisons. ’

[

Lo

The caretaker in both institutions serves,saciéty as a buffer in a
setting characterized by conflicting expectations or demands. This
position praduces tension and illnesses “that are in effect Gccupatlanal
hazards. The students or convicts, who may experience -the same ten-
sions as the custodians, communicate their distress through gass;ve
resistance,.passive~aggressive behavior, or threats of violence and
physical attack on thekir caretakers. The need to contain such behavior
and the actual danger of physical harm compound the caretaker's dis-
‘comfort. Frequent chariges in organizational structure, in goals and
objectives, and in rules make it difficult for teachers and guards to
be secure about their own positions.

Contemporary schools and prisons thus represent institutions that are:
located at a point where public policy and occupational medicine inter-
sect. The mental health of the employees affects the function and

A ' welfare of the institutions and their charges, while the culture of

the institutions determines the well being of the employees. . . .

. Until new methods are developed in the fields of education and crim-

T : inology, society will use those who staff both institutions as buffers
between itself and the institutiénél problems.

The development Df new methods is hindered by the fact that society has

ot really made ug 1ts mind how to treat these institutions and the
_ - groups they contain. It does not khow whether it wants to be kind to
; ' children, to educate them to be independent thinkers or merely.to train
them to fill positions in the economic structure. Because of this in-
decision, the schools are asked to do all ‘these mutually exclusive
.things simultaneously.  These contradictory expectations place teachers
in a very awkward position. They have to keep the children under con=
trol but they alsoc have to educate them; they have to teach children

-t!‘ - = !
Q- — - S— o -
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to Qbey authgrlty unquestlanlngly but theyialsg have to-develop th21r
intellectnal 1nd5pendence. Moreover, they often are nDt given suffi-~
cient resource materials and admlnl;tratrve SuPpQrt for any of their
roles. . - . . ‘

. . At the same time both schools and ‘prisons are becamlng more
volatile places, w;th students and prisoners more often acting out
their-anger and other pent up feelings. Teachers and prison guards
are the most canvenlent and visible manifestations of the system
against whom these aggressions are directed and so they become the
targets for this acting out of feelings. '

. . Finally, teachers and prison guards serve not anly -as buffers
but also as scapegoats. Society cannot easily accept the pfcbfems
related Ebgéhange or the failure of the remedies it designs to cor-
rect obvious-ills in its institutions. Because they are in the posi-
tion of implementing new policies, many of which are social experi-

‘ments attempting to render schools and prisons more serviceable to

society, teachers and guards are the-most convenient focal points
for society' s blame if the, paiifles are unsuccessful. :
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Q‘f 2,
Conditions Prec1§1tat1nq LangﬁTerm Stress
. Prlsan Guards

Teachers

With Charges

7 Disafder‘assac;ated with unruly

students

A single uncontrollable child whom

they must keep

The threat of violence against
them by a student

The experience of violence against
them

Their, inability to retallate or
punlsh

Disorder of uncontrolled and
uncontrollable inmates
A harassing inmate

The threat of vinlence against
them by inmates :

The experience (not expe:tlng it)
of violence

Their inability to retaliate or
punish in kind

‘ With Cc=w3;hers

- — —— A e e o f\_*
C@mpetlt;an f@; EthEE slots ,and Competition fcr choice slats andw
assignments = ‘:° assignments
Persconality clashes which would Personality clasHes whlch would
have taken place in any setting have taken place in any setting
Paranoid problems--suspicions of Paranoid problems==fear they will
plotting either against self or not be backed up pr Q;@ﬁected by
being accused of plotting against their co-workexs or that inmates
others ¢ are plotting against them
Belief that they are being ex- Belief that they are being ex-
cluded cluded ’ s

_With Superiors -
Favoritism ° : Favoritism ’
‘Claims of harassment--pressure to- Claims of ‘harassment-=-pressure to
perform--better--differently-- perform--better--differently -
criticism--to do things -that ‘ criticism .
teasher can't do | -
Efessura designed to Ecrce them to Pressure deslgned to force them to
resign or transfer resign or ask trdansfer
Demands for favoritism to certaln ’
students . . .
Changes of assignments--from low Changes of assignments--from low
duration contact to high’ duratlgn duration contact to high duration
contact ; . . . contact=--(with dangercus prisoners)
No backing" wheh problems with '~ No backing when attacked or goaded
parents ' _ . by inmates
With parents: fear of attack-- With public: problems with
relentless criticisms—unéaéperi visitors, protestors, press,
ative in d;sglpllnlng chlld ;parents to. o
X i -
- = e L7
: . bs
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. . . An Qperatlcnal definition [for langﬁﬁérm stress] emergesg [It]
involves awareness--the antithesis of smooth, automatic funEthn.
‘ ‘Stress is the awareness of awareness, the recognition that one is
? not funct;@nlng automatically, together with the suspense and anxiety
_ that a:camyany this state. It is.the fear that one will never again
ﬂf exgerlen:e the peace of autamatlc function. It is the awareness of
* threat  from the outside or turbulence within that was formerly not
o : present. It is anger at those who have caused this pain. . . . We
) . must ask whether such awareness represents ‘i1lness or health, mental
aberration or good, sensei We must ask whether we shauld re;nfafce
it or try to gura,lt ' y

=
=

Lang=term stress is campletely different [Erom shart term stress] .

It is neither temporary nor intermittent but arises from structural
o ' CDﬂdltlanb that have no . prospect of termlnatlani Long~term strass -

cauSes changes that develop in several stages. First, there is

awareness of confl;ct on the job. Mcst workers have had conflicts.

on the job of have been unhappy w1th certain’ aspects of their work.

any single ‘problem is usually seen as transient. . At some point, the

worker begins to believe the problem is not an isolated or transient

one but is inherent in the work s;tuatlcn ltself, and hegsees no

hope for :hange. “ o -

A
1

. e e Summary of the Process
. Long-term stress is present in the wark 51tuatlgn when several or
) ~all of the fallcw;ng ingredients are present: .
' 1. The job is one in which the goals or ‘objectives are con-
tradictcry, lines of support are i1l defined, and thare'is role
“ambiguity. There is no hope for improvement.
. o 2. Sﬁpe*;@zs are in much the same position as subcrd;nates. )
5“' . . 3. The consumers of the services are uncooperative and unap-
' preciative or actually threaten violence to the worker. :
- “4. A triggering event occurs that makes the worker aware
‘his vulnerability and at the =zame time feel isolated.
5. Internal and external - forces are present that make it dif-

£

[

flcult or 1mpcss¢ble for the worker to resign. . X
6. ‘Physical and psych@laglcal symptoms. appear and Fragress in

;;SPVEI ty-

Teachers and - prlth guards are not the only persons sufferlng fram

long-term work Stress. The above model pertains to other*occupa- -

tions as well, but' is different from that of the pressure experienced,

for example, by dir trafflc controllers. The distressing work rela=-

tlanshlps that are outlined here represent a cgndltlcn in which the

victim is overwhelmed more by his unhapplness, anger, dlssatlsfactlcn‘
_and appréhen51aﬂ‘than he is by the demand for perfcrmance.

N L]
- ‘ i 2
H :
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. . .-One of the needed changes is better managerial practices.

This would involve finding ways of taking into account the fragility
of people_ under stress and of being supportive of them while helping
them adapt to change. It would require the development of cohesive-
ness among the affected workers and their colleagues, even though -
they may be competing with each other for promotions or favored *
shifts or the like. Part of the problem is that the institutions
involved have not been able to develop a balance between prisoners'
rights and guards' working conditions, students' rights and teachers
working conditions. At present, admlnlstratnzs seem to avoid these
issues simply by picking on the weakest individuals in either groug,
the very ones who can léast tolerate bejng targets.

Better managerial Eractices would include methods of early identifi-
cation of problems so that a teacher or guard who has reached the end

of his or her rope can seek help. If the sources of help are insti-
tutianaliged, workers may be more likely to recognize their own prob-
lems and be better able to ask for help without feeling themselves
stigmatized as inadequate. 1In fact, the very establishment of resources
should indicate that there is no stigma attached to the need for re-
lief from the stresses of these jobs. :

Resources should dinclude specially trained persons who can wnrk with
the victims of these systems situatlanally rather than on the basis
‘of their personalities. Of course, everyone has same,gersgnallty
problems, but the symptoms we have been ‘describing result from the
situation in which the workers find themselves. There may be some
need in an inaividual ‘case ta ecnéiaer the Persan g ways of felatiﬂg

affected hlm. but the lmpaztant thlng is to deal w;th the Qroblem in
a manner that does not say to the worker, "There is something wrong -
with you." 1In fact, there is something wrong with the system, and
workers caught in it need the reassurance that it is normal and rea-
sonable to feel the effects of the stress under which they have been
placed.

Having recognized the existence of this long-term stress;, management
should provide ways out for the worker. For some, a sabbatical leave
at regular intervals would probably be sufficient to allow them to
recover from the immediate effects of stress and be ready to get back
on the job with restored equilibrium. For others, the need may be
far a change of occupation, and this should be made p@ss;ble, . e
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Finally, sabbatlcals,ana retraln;ng shgula net be avallable only to

_thase whc can affard tc ga w;thaut gay far extendea perlods.‘ When a

shauld :ecggn;ge thé useful SEIVLCE the wgzke: has glven ana grav1de
time off with pay for some specified period or provide retraining
with pay, with some assurance that there will be' job opportunities

in the new field.' Workers should not have to suffer to the point of
developing all the symptoms of long-term stress and becoming disabled
before any effort is made to help them. The current system is too
costly both to the individual and to 5021ety as a whol:. Even though
sabbaticals or career changes also are costly, they are prabably less
so and are certainly healthier for all concerned.
Common, sense would seem to dictate that workers in stressful occupa-
tions be warned about the dangers of their jobs. We insist that those
working with radioactive materials or with x-ray machines wear badges

" that will reveal exposure to excessive radiation. We should inform

teachers and prison guaxds and others who are subject to long-teirm
stress about the early 1nd;catars of overexposure. They should be °f
directed to persons who can counsel them and their employers on how

to relieve that stress. Symptoms an& illnesses that have already
developed must be treated. Sacléty, the employer, and the worker all
tend to deny long~-term stress; wei ‘must break through this denial before
the stress bfeaks the warker. Some emplayers fear that a health educaa
serve ta praau:e dlsablllt} through suggest1an. One ;annot dlsc@unt
this possibility, but denial of the ‘risk does not diminish it. Instead
it serves to mask working EDnéltanS and worker dysfunction thag could

be remedied. -
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The Job Related Tension Index

The fcliawing items constitute the index:

1. Feeling that you have too 1;LEL? auth@rlty to carry out- the

EESEDﬂSlb;lltlES ass;qned ta &au.
: .

2. Being unélear on just what the SQDPE and responsibilities of
your job are. - )

3. Not knowing what opportunities for advancement or promotion exist
for you. ) ‘

4. ‘Feeling that you have too heavy a workload, one that you can't
93551b1y finish during an crdlnary workday. . :

!:Th;nklng that you'll not be able t-+ satisfy the canfllct;ng demanas
Df various people over you.

m

\ : .

5.‘> Féé1in§ that yéu‘ré nat'fully qﬁalified to handle your job. .

7, Not kncw;ng what ycur supervisar thlnks of you, how he evaluates
your performance.’ ’ i

8. The fact that you can't get information needed to cérty out your job. \\

9. Having to declde things that affect the 1ives of individuals, people
that ysu know.

10. Feallng that you may not be liked and'accegtéd bY‘tﬁé pégpia you work with.

11, Feeling unable ta 1nfluence your immediate superlar s decls;ans and
actions that affect you.

12, Ngt,kngwinq just what the geaple ycu work with expect af'yéu;

13. Thlnklng that the amount of. wark you have té do may ;htEIfEIE with how
well it gets dcﬁe.

14. 'Feellng that you have to do. thlngs on the job that are agalnst your
better ]udgement.

15, Feeling .that your job tends to interfere with your family life.




i

68

Responses to items were reported on a‘simple 5-point Likert scale ranging
from never. (1) to nearly all the time (5).
_ (Kahn et al., 1964, pp. 424-425.) i

"Role St:aiﬁ: An Assessment of a Measure and‘ltsllnvariance of Factor Structure

Across Studies.” In Journal of Psychology, June 1978, pp. 321-328, V. 63, No. 3.

oy
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Stress is anormal
condition of living in
today's complex
society. It is'a condi-
tion to which the
school administrator
isnotimmune. A
formula for measuring
stress and some

strategies for dealing -

with it are offered
here.

The Principal’s Next
‘Challenge: The

Twentieth Century
Art of Managmg
Stress

Walter H. Gmelch

PRINCIPALS TODAY ARE faced with more

pressure, more aggression, more change,

Background
Materials

and more conlflict than ever before. It is now . .

possible to cram much more into an admini-
strator’s day, thanks.to computers, ni‘;{er
coms, dictaphones, and other “timesaving”
devices which have measurably mcreased
‘the stress of life.

Good or bad, stress is here to stay;
brought to new heights by the twentieth
century psyche. Every historic era can be
traced by its characteristic ailments: the Mid:
dle Ages was dominated by the Great

- Plague and leprosy; the Renaissarice was

characterized by syphilis; the Baroque Era
was marked by deficiency diseases such as
scurvy and luxury diseases such as gout; the
Romantic Period was linked with tuber-
culosis and similar ailments; and the nine-
teenth century—with its rapid industrializa-
tir:m aﬁd the dEVE]DpFﬁEﬂE of cities — bm’ught

Walter H. Gmelch is assistant director and re-
search ussociate, Field Training and Serun:e
Bureau University of Oregon, Eugene.

Reprinted from the NAS;SE_Bul,letﬁig, February 19?8
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: Anrd now we have the twentieth century, where tension headééhes high
blcpd pressure, and peptic ulcers keep pace with the Dci:w-glﬂﬁe;avérrargér
and where the oscillation of the economy can be, traced by tgé ebb agd
flow of tranqulhzer prescriptions (Gasner, 1976). S "

Why has stress ber:am; su:h a prablem in thls age nf c::jmférts and con-.
tu.z;l sgppqirtrs whnch hglped pe,aple Df earluer tnmes durmg Vhiarrdsh\p ancl
suffering (McQuade, 1972); specilically, the loss of réliéiéﬁ% fdlfh thé

deterioration of the family unit, and the constant change and challenges t
our traditions and customs. e

Change, Stress, and Hiness

Dﬁe’ Df the major factérs f:c’:r’i!'ributing to our twenneth centtjry stress.

. ;hange in tOD shm‘t a t!me! where hcme is a plﬂce tc:: leave ora place to

kgep up with the Joneses; where technology feeds upon knowledge and
lkrgo;ylgdge expands at a phenomenal rate: and where even friends don't
,agt 7(T§fﬂur 1970). While t‘;hangé -often brings prosperity, any event that

chariges one’s life pattern or style, acccrdmg to Holmes and Rahe (1967),
also creates stress.

Over a period of 25 years Holmes and Rahe have ldEﬁhf!Ed and refined
a3 common stress-producing experiences in life, including changes in
famxlyi occupation, personal relationships, finance, ,réligic;ﬁi Héa:ltﬁ 7'and
residence. They associate a wéighted number from 100 tar‘ll ;AJ%fH‘Eéél;
event, according to its stress: producing potential. Nuﬁ’lémus rﬁeditiai
studies have indicated that the total number of life change units (LC‘U )
predictive of changes in health, e

For'instance, if a person accumulated between ISO and 199 LCU’s laat
year he may fall into what Holmes and Rahe call a mild life crisis in which
!hx;li'c;? is 37 percent chance of appreciable change in héaltrhr dunng thér fcﬂ-
lowing yrar. AnsLCU total of 200 to 299 places one in a moderate life crisis
where the odds are 50-50 that changes in health will occur. When the LCU
count shoots above 300, 79 percent of the people Holmes and Rahe"

studied succumed to illness. Thus, chances are four in five that the pace of
life-the previeus year will soon catch up. PE

The reader may want to look down the list of ¢vents in the table, check
the events that occurred during the previous year, and add up th|e total
score. However a few points should be kept in mind: first, both pleasant
{marriage) and unplceasant (tlwmce) Ilfe events can cause harmful stress:
second, no one can L";LdpL nor dnea anyone necessarily want to escape
all these crises, since to some degree stress is life; and, third, due to differing

o
‘ties to cope, the same event does not lmvu the same impact on d”

- ]: MC viduals,

JAruntoxt provided by exc [

The Art of Managing Stress

S{}cml Read lmem Rating Scale’

RANK ~ ) LIFE EVENT B MEAN VALUE
1 Death of Spouse , 100
2 Divarce b : 73
3 . Marital Separation - 65
4 Jail Term PR . . 6l
5 Death of Clgge Family Member - 63
6 Personal Injury or lllness ) ) : . 53
7 . Marriage } A . 50°
8 Fired at Work ) . 47
9 Marita! Reconcilation : : 45

10 Retirement 15

11 Change in Health of Family Member ) - 44

12 Pregnaney ) 40

13 Sex-Difficulties i 39

14 Gain of New Family Member " 3

15 Business Readjustment : 39
16 Change in Financial State . 34
17 . Deathof Close Friend : 17
18 * Change to Different Line of ka : 36

19 - ‘Change in Number of Arguments with Spouse 35

20 . Mortgage over $10,000 31

21 Foreclosure of Mortgage or Loan - : 30

22 Change in Responsibilities at Work . : 29

23 - Son or Daughter Leaving Home . & 29

24 Trouble with In-Laws 29

25 Outstanding Personal Achievément _ » £5

26 . Wile Begins or Stops Work ..~ C 26

27 Begin or End School ) 26

28 Change in Living Conditions 25

29 Revision of Personal Habits . 24

30 Trouble with Boss 23

31 Change in Work Hours or Conditions ©20

a2 Change in Residence : ) 20

33 ) Change in Schools . 20
Lo ge in Recreation : ' 19
35 Change in Church Activities 19

a6 -+ Change in Social Aclivities . 13

37 Mortgage or Loan Less than $10,000 17

38 Changg in Sleeping Habits . ) =16

3 Change in Number of Family Got Toguthers ’ - 15

40 ‘Change in Eating Habits s 15

4] Vacation T 13

42 Christmras ’ 12

43 Minor Violations of the Law ) 11

\

l;ﬂn;}lsxs T H, & Rahe. B H, Journal of Psychusomane [escarch: '\!plul-'né; . 1967,

pp. 216, Table Ml

What was your score? The Social REﬁd)Llslmenl Scale does nnt mean
the sanie to everyone. According to many scientists the LCU-illness rela-
tionship is suspect due to sources of mcasurement error (selective

~ memory —-either for purposes of denial or illness justification), genetic

s

A3
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influences, personal perceptions as to'what is truly stressful, and difference

: 5
in vur abilities to cope (Rabkin and Struening, 19706). .

Your scoré should be used as an indicafor that magbe something shouly

‘be done to alleviate,or postpone any major events contemplated for the
Muture, Adaplive energy s depleted when inidiuigl-u.jls have to cope with
several stréss-producing events during the same year. Since the store of
ene::, from which to respond 1o these situations is finite, the LCU tota]
‘generally indicates the amount of energy used up in a year coping with the
total ife changes, ' ' S ' '

Some people are more susceptible to changes, stress, and-illness than
~others. For example, what about the principal who, due to outstanding
performance (28 LCU's) was offereda superintendent position (36 LCUs)
with new job responsibilities' (29 LCU's) and a lage salary increase (38
LCU’s). This promotion may have also precipitatéd moving into a new
area (20 LCU's), buying a new home (30 LCU's) with a large mortgage
(31 LCUs), and many changes in living conditions (25 LCU's) and social
(I8 LCU'S), choreh (19 LCU's) and recrectional activitios (19 L.CU%). Al
~ this point the needle has already moved into the danger zone (296 LCU’s).
. To this add a particularly 5t%essfui vacation and our principal-superinten-
dent may be in for a serious change in health.
Does this all sound a little! far fetched? Not so. In a recent query of ad-
ministrators new to their positions this year, 70 percent have already
reached the moderate to mpjor life crisis state. In fact, one colleague in his
second year of administratipn racked up 547 LL.CU's last year. Have they all
fallen ill? No, not categorically, but those with less ability. to cope with stress
are cognizant that although they may not be able to control all events, this
‘year may not be the Best time to consider other major changes in their
lives;

Still not accounted for is the everyday. sensory bombardment principals
" subject themselves ttz! by reading sensationalized newspapers, watching
- violence ontelevision, and breathing polluted air, In sum, everyone, to
some extent, is caught in a great paradox. Life depends on growth, growth
creates change, change consumes our adapltive energy, eneryy is finite,
and when energy is exhausted we fall ill. To eliminate change would be
to eliminate self-development and life, for change is not necessary to life.
it is life.

How To Cope with Stress

The search for coping methods usually begins with consulting the ex-
perts in the field. When we have a problem with our child we read Spock:
e, we read Fromn; and our stress life, we read Friedman (1974)

ou Q
i 'AfE lcm't we expect Dr. Spock to be a good father, Dr. Fromm to be a
' . i

M

The Art of Managing Stress

Friedma[; to behave like a relaxing Type B? Unfor-

sood lover, ana Dr. 7 ave laxing Type B2 Unfor
" d 1o write about their hang-ups as consistently as we

tunately, experts ten .
onsult them about ours. v ] B o
izﬂg%iug‘;é are no simple solutions to the prcblg;msrcreétgd_ by 7uﬂd%‘é stmssl
W};at we read, experience. and try all p}rmvidg helpful ufsnghlsf lhg rg;
ability to cope is a very personal matter. What wnrks best fDl‘I‘ljt‘;Enyt mz?vt;:&:
be the answer for all. Some ms;’rar’ch eﬂ@rls havei begf\ rn[;x(cz .;) R,';h;
tomize cépiné into “effective and ineffective tec?hmqgei (I owarl ,)gc,i
ﬁilés;r’, and Cunningham, 1975). Such ﬂﬁfﬁli?l{vg dlstl‘.rxrc:mi:fx'lsj.;: ;]Qwuu.
tend to view a very complex process too SUPQTIICIDHy ﬁil’ a.lmp m!,md.,yi .
To end the discussion by saying there are no rQ}:ng;gd c‘_cjp_mg ¢ ,
to almost all would be misleading and unjust. A few
elpfulte principals are briefly outlined belnw.

ch-

niques applicatle  al
methads which should be b

Learn to cope with stress through managing time.

Of the stress faced by administrators none is so pervasive as ;h? S,(;ESS,E!
time. Setling aside time daily for Vtrheg ;“xfgarmzat,mn and V[flﬁnixérl‘)gs“f%”%
‘helps to substitute the fragmented administrative life -with ™t ocked ofl

lo nd rational problem. solving. Other

seriods for contemplative thought a ' blem. solving. Oth
IIQE'ChﬂiquES can also be helpful in controlling the open door paradox,

constant telephone interruptions, and drop-in visitors.
'Manage by objectives, not by the obuious.
Establishing clear, detailed objectives helps fo erardicarte ri?aiﬁy '@[d!hf?
ambiguities of the principalship and eliminates confusion by gwmg a enl
nite sense of direction. The day will not be muddled thrcmgh haphamrzs
if the principai prioritizes objectives daily so'important issues are addrrssdag
first. While obiectives can reduce needless tension, the tim_elmfzg ;fm”é", ,U,E
dates of goals also create strain. Hopefully, a system of objectives will re-
lace anxiet ated by ung activities with “conslructive” tension.
place anxiety created by unplanned activities with “consltruct ve'

Build mini-vacations into the day. ,
" While takiig time off for physical sickness is caﬁsidergd arpprcelprialer.
people.never seem to find the time or reason to rest fmm Vm'g‘lri}al ,f;f;ugue' or
stress attacks. The need for relief may not always coincide with the 10@()
am. colfee treak or the TGIF parties. Rest is needed -during thf: day or
week: élihaugh this may seem absurd to the 65-hour, seven-working-day-
- a-week persun. _ v
a f&ijlzi; the daily routine with a midday wal.k 1o ‘:learrtl}:ﬂ 7m.i,|r:1]di_a
change in lurich schedules, a chat on the phone with sp@g%g anclﬁcf}%,g’ ren,
and a stroll ihrough a nearby library or muscum are heahh%r means. af
" breaking the eightto-five stress cycle. Dr. Stern suygests taking &, mini-

TL
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!\zaz:a[ii:_n" in your mind while sitting at your desk by means of “"meto.
imagery” or the constructive art of daydreaming and fantasizing (Howard
Rechaitzer, and Cunningham, 1976). By recrealingeplgasgzablé memﬁriég;
and rgmlliigg them at times of duress, pulse rate, adrenalin flow; and blmd
pressure all decrease. Everyone needs a tension reliever ﬁm\'lrand ih;g;;
whether by daydreaming or strolling. Those who sce the nifni-vacation as
a waste of time-are usually those most in need of help. B

Re-cducate the school in the art of copinyg.

_In assisling pjeoph: to accept and cany owt the challenges of ulu;.mm}-
pringipals must accepl the responsibility for n’ninimiftingrllm inciclcm;; nfl
slress on uﬂu:ns and training therm 1o cope with the tensions of the job. ’l'l;u
purpose of training would be to modify and augment employee’s aware
ness and response repertoire. Ruddock (1972) pininl:s.gul: “If nm—i;';‘_m%;
| 7 s, [he] will probably e told to pull fhimsell)
together, It would be more elfective 1o help (o] identily the piérus aind
understand why they have come apart.” T V

a [person] qoes all o pie

A, stress for which an employee’is -adequately prepared C1L15L5 normal ’
ctension and a desire for action. But, how does a principal prepare smrfrf
mcmbc;s whcn he isnt equipped himsell? Perhaps this is an ar@ whﬁfh
should bu_j deleaated to inservice for assistance. Several natimalrcéﬁt'eré
such as the Menninger Foundation and New York City's Slrange Clinic
and Stress Control Center in addition to local stress cliiics have been spe-

: cifically designed for preventive medicine and anxicty training. -

[

Know the limitations of administration,

) Few principals know their own limitations, which is why so few people
fivis long cnough to happily reminisce about past accomplishments. Prinei-
pals need to learn to accept the fact that administration has its limitations.
Qlyalnqgﬁ cannot be made over night, and some changes cannot-be m;ﬁlfj
al E!l. Many circunistances are beyond their control As the aqv-ﬂicl ad.ﬁzc
suyaests, we should seck: ) -

The courage to change
the thinys we con,
- The senemity to acvenpt -
those we canniot,
© And the wisdom.

\ to know the diffience.
) ’ ‘

Kiowing what can be done in a set amount of time reduees the uneer
tainity of tas and sostressfulness of the § I d of oani
& \; of tahs an !h\.,:raln ssfidness ol lhu job. Jnstead of recoaicinge
E lCn s Second Low {everythimg Gikes Tongen than vou think), anana:pers

Aruitoxt provided by Eic:
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The Art of Managing Stross

ally attempt too much for too many people with unrealistic time
‘Mackenzie, 1975). Any one of a number of reasons may contri-
bute to this: lack of planning, over sense of responsibility, inability to set
priorities, high need - for achievement, and misunderstanding of job

gener

_responsibilities. What probably needs to be done is to promise a little bit’
. less than one believes can be achieved. '

The principal, like Caesar, tries to be all things to all people. He should’
be re-educated in the discipline of humanology: the art of measuring the
physical and psychological limitations. and ‘capabilities of V[')L—:up]u (Page.
1966). Orly through-planned self-analysis can he have any hope of reduc:
ing stress. Looking back at past experiences he needs to getin touch with
what was done well, what not so well, what was frustrating, what was un,
what was challenging, what was boring, what created tension, and xllhl,l.
provided fulfillment. From such retrospection many latent talents may be
rediscoverad as well as limitations unveiled. The new awareness will allow
concentration on capabililies and delegation of limitations to those more
qualified. If a principal is weak in curriculum development, he should athmit

. . = N P !
such shortcomings and hire a vice-principal who is strong in that area.
Establish and update life gouls. L

Whether in business, industry, government, or education, almest ofl ™
organizations emphasize the importance of. management by objectives

Gy 0 [ L e mogp A T
(MBO). But how mahy “live by objectives (LBQO)? Many states mandate
schoo! boards to establish goals for their districts. Surprisingly, few of the
districts' leaders and managers have done so themselves.

Delinquency in sell-management contributes to the fact that half of all
working people are unhappy with their careers. They discover too late
that a change was needed long ago, when there is neither the time nor
energy 1o undertake a redirection” Even in their carly 30s, for exanmple,
many professionals are slarling to question whether they are in the right

* i 5 . : . | B 3 Y 3
placé and don't know if their upward striving was worth it or-not. More
tragic are the accounts of principals lod to pastures without any retirement
programs to sustain their vitahty and interest. A little poem expresses this

_pointsowell: . - ' .
If'you hold your nose to the grindstone rough, (z _
And hold it down there long enosugh, ,
4 d !
You'il socn forget there are such things
As Urooks that babble and birds that sing! : ‘ -
. v ]

These three things will your world compasd, | O

Just yuu, and a s(:_g_gi and your dain old nose!

11 had Bife to liveaver, I'd pick moe dasies.

= 4
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' . C . - )
Principals should pick daisies before they start pushing them up.

The coping strategies outlined- are only an introduction. Others can be
cited and should be Explared Itis up to Each principal to determine which
strategy or combination of activities wi H provide the most effective daily
defense against tensions and fmstfancns If this article has succeeded in
stimulating awareness and thaughts on SleSS the mission has been accom:-
plished. - e CL

, .
. 5 / b
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* National Student Volunteer F‘mgram

LDGkiﬂg!’Qf' information and assistance regarding high school student volun-
teer programs? If so, write to the National Student Volunteer Program, one pro-
gram of ACTION, the federal agency for voluntesr service.

- NSVP offers publications, training seminars, and consultation fur high schoal
teachers and administrators involved in planning or managlng studenl volunteer

-Of Service-learning programs.

Eight tuition-free training seminars are being nffered this year Transpeﬁahan
and living expenses are the only costs to participants. -
For the dates and locations of the seminars, write: National Student Volunteer

"Program, 806 Connecticut Ave., N.W., Washington, D.C., 20525, or call toll free

(800) 424-8580. If in the Washington area, call (202) 254-8370.

"Take a-Mini-Vacation in Yaur Mind.” Efgtunue F:tness Newsletter 7"

[



75

3

‘Cours © 3 - School GClimate \ i : . L
- Ggurse‘_ e — Backgrgundf

&

‘Module | - 3.2 - Stress Assessment and Management T, Materials

e

Background I-D 324 . _ -

i

%

g
Background material is dttached.

f

L

s L]
= 5 S 1
et A,
v
-




s

e

O3uT oy v

UOTYow

1Td

ERICA& 50 e

Aruitoxt provided by Eic:

Coping With Stress in 1979

Hans Seiys, CC, MO, Ph.O., D.Sc.

One of the poneers of modern medicine, Dr Hans Selye is world-famous for his

tiscaverias about str

- His research has opened new avenues of treatment through the

discovery that hormones participate in the development of many maladies that he calls

“Wiseases of adaptation’ or stress diseazes

" Now President of the International Institute

af Stress in Mantreal, he was Directar of the institute of Experimental Medicine and
Surgery of the University of Montreal from | 945 to 1976. Dr. Selye is the aulhor of 38
books and 1600 articles, a Fellow of the Royal Society of Canada, and an Honorary Fellow
of 43 other scientific societies ground the world, The recipient of numerous awards for his
contributions ta scrence, he was invested Companion of the Order of Canada, the highest

decarilion awarded by his country, 1 1968

ki

[n his averview on general medicine, for
the presinus edition of this Almanae, Dr. Ba.
ruch 5 Bhunberg said “perhaps the maost
strilking recent advance in medicine has
beeen the growing realization that much of
the respanalnlity for health must now be as-
sumed b the people themselves. .. Ina
recant national health survey, it was noted
that maost current illness in the Unifed States
13 & consequence of the unhealthy habits of
the patients ”

This is particularly true of the methads de-
signei] ta cope with the stress of daily life. As
the presicenit of the Rockefeller Foundation,
Dr John H Knowles, pointed aut in his re-
markable baenk on health in the United

. States, Doing Better and Feeling Worse, we

are doing better in_the congitest of conta-
. . . . .
gisuy diseases, infant mortality, and the de-
velopment of trehnologies that extend life,
Expenditures for health care in the infted
States have tripled in 10 years froln $39 bi-

lion in 1965 to 8119 billiah in 1975, and yet )

maost pehple are not happier and do not [eel
hetter “The point is,” he savs, “most of the
bad: things that happen to people are at
present bevand the reach of medicine ™ Dt

he was carefdl to emphasize that they are
; ,

Aol beyond the reach ~Findividuals who try
to wipplement what i eine has to offer by
taking the ame and tmable necessary o
learn how they ean help themselves

Of #oviewe nesitably we will profit from |
. } .

tive enormons proagress made in the reeogmgs
han and resntment ol dentifinble diseases of
e bedy by s s medieine and sarery
b R nat eannghs Now, the greates
fuzed b the heading pr fesainns

wotey hve e oway il

t

satisfies them without hurting others. I be- !

lieve we can achieve this inost effectively

through the development of a cade of '

behavior that assists us in coping with the
stress of life in our increasingly “civilized™
warld

[ admit that [ am prejudiced in favor of

stress research, for [ have worked in this area

<ever since | wrote the first paper on the

stress syndrome in 1936, Then, | tried to
demonstrate that stress is not a vigue con-
cept, somehow related tr the decline in the
influence of traditional codes of behavior,
dissatisfuction with the world. or the rising
eost of living. Rather, it is a clearly definable
binlogical and medical phenamenon whose
mechanisms can be ohjectively identified
and with which we can cope much better
once we know where the trouble lics.

Today, everyone talks about stress, but
onlyaf I
is h
television program without hearing about
stress, and literally hundreds of peaple now
lecture and write about it. They are over
ready to-give advice, usially based on the
teachings of an Fuastern guru or Western
“stressalogist"—advice that works well jusi
as long as one has absolute faith in the
master’s divine infallibility.

Far be il from me to suggest that such

a few people know exactly what itis. It -
rd to read a newspaper or watch a

teaching s nothing te offer, but not afl af us

ean he helped’ by the same teacher, anl
there are so many of them around that you
could spend voie entire Lifs shapping for one
that saits vt I oany event af vou de sur

ceedbm finding ench a “heales ™ s o shill
e Tt oy what vorcorigmally thonght was
the crewvd that perfectly sinbad vonre peeds

of you inay “just niot have the time™ to follow
the recomnmended preseription—which s
another way of saying that you no longer
helieve it to be the best and shortest way to
happiness.

There are alternatives. During recent
veurs, considerable progress has been made
i comprehending and _controlling stress
theough elassical scientific techniques. The
results are of immense practical value for
further improving the understanding of
stress mechanisms by seientists, and for the

.trestment of certain stress-induced derange-

ment- oy competent physicians.

Cl-arly, since 1936 a great deal of progress
has been made in identifying the mech-
anisms of stress-induced Lodily responses, A
first, we knew only that they are not sudden,
mome:ntary changes provoked by nervous
tension but rather non-specific, adaptive re.
sponses to the need for coping with demands
of any kind, be they .psychic (fear, frustra-
tion, pain, grief, job pressures, marital dis-
cord) or somatic (surgical operations, burns,
Inss of bload). Of course, bodily injuries also
cause psychic arousal and excitement; nev-
ertheless, the actual measurable changes
characteristic of stress as such are obvious,

_even in deeply anesthetized patients or ex-

perimental animals which are nat conscious
E

situstion,

However, if the troublesome “stressors”
(stress-producing agents) last for weeks,
manths, or years, these adaptive reactions
progress [rom the first stage of general alarm

(so termed beenuse it was visunlized asa "cull’
to arms” of

all defense mechanisms) to the
stage of resistance, during which we learn to.

deal better with the demands made upon us.
The bodily expressions of exposure to stress

—the visible organ changes or measurable ,

alterations in tha stress hdrmgn& content of
our blood—tend to disappear. Yet gur ac
ahility (or adaptation energy) is nél infinite.

Kiveryone breaks down soconer of later, de-

pending upon his or her innate resistance
and the intensity of thz stress sitnation itsell,
Il breakdown oceurs, the e of exhiaustion

1< reached, the Tnal breakdawn which enrls

i death. This entire three-stiyze response Ly
steessful sitaations has heen eslled the genrer-
l aelapintion syndrome (A S).

It was elaar from the autset that hor-
mones, especially those of the pituitary (hy-
poplivsish - and - the  adrenals, play  an
nnportant roie in this respouse, 1§ these
glands are removed in esperimental anj-

lapt- -
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mals, or if excessive stress ocours in a person
whose pituitary or adrenals have been in-
capacitated, the whole reaction is totally de-

mnged  and  adaptation  enormonsly
diminished. 7
It was also clear that the nervous system

plays a role, especially by starting the whole
hain of events, because the pituitary re-
ives its impulses almost exclusively fram
the base of the -bein (hypothalumus) to
which it is attached. However, both nerves
and blood vessels descend to the pituitary
through its stalk, and much maore work was
necessary in subsequent years to prove that
if you cut the stalk, the adaptive mechanism
is deranged almost as much as if you remove
the pituitary entirely. -

From the practical point of view, perhaps
the most important subsequent observations
were made during the 1940s. It was found
that if the organs invelved in resistance to
stress are malfunctioning, diseases develop.
These maladies are not so much due to what
happens to us but to our inability to adapt,
and they have therefore been called “dis-
enses of adaptation.” The most common
among them are peptic ulcers in the stom-
ach and upper intestine, high blood pres
sure, -heart accidents, and nervous
disturbances. Of course, any event makes
demands upon us and, hence, causes some
stress, but it is only people who eannot cope,
either because of innate defects or lack of

" knowledge, whao develop stress diseases.

We must alse disiinguish between the
stress-producing agents (or strossors) that
cause suffering or distress and the events
that we appraise as pleasant because they
give us satisletion and happiness. (You also
have to adapt yourself to the unexpected
news of suddenly having-becomé™ multi.
millionaire or Faving found the girl you al-
ways dreamed of). They produce what we
technically eall ensiress (eu' = good, pleas-
ant, as in euphonia, cuphoria). Curiously,
eustress rarely causes maladies and often ac-
tually eounteracts the bad elfects of distr

Thete are cases on record where people

have died suddenly when faeed with the
news ol a partieularly pleasant, unexpected
event; as g rule, however, the damage
cansedd by eustress is negligible, After all,
pleasure and satisfaclion are what we wint
in life. S N

Inn this short essay, it is impossible o give
a meaninghil sketeh of all thit by
learned about the stroctiie of stre s

In'i’ii

Pioot Y
mones, the nerve pathwave involvel, llub:‘i

LL



16 copuag with swress in 1979

medicines that have been developed to com.
bat stress, and the diagnnstic aids that this
approach has offered, Nevertheless, the
medical, chemmical or inicroscopic appronch
to the problem has been extrernely fruitful.

Since the very first description of the
G A.S.—general adaptation syndrome—the
most important single discovery was made
only recently. It showed that the brain pro-
duces eertun siinple chemicnl substances
closely related to the adregal-stimulating or
adrenaemrticofrophic hﬂ?ﬂiﬂ e (ACTH).
These substances have morphine-like, pain-
killing properties, and since they come from
the inside (endn), they have been ealled en-
dorphins. il am espegially proud that one of
my former students, Dr. Roger Guillemin,
was one of the three American scientists who
shared the 1977 Nobel Prize for this remark-
able discovery, although it was made quite
independently of me at the Salk Institute.)

The endarphins have opened up an entirely
new field in medicine, particularly in stress
rexesrch. Not only do they have anti-stress
effects as pain-killers, but they also probably
play en impertant role in the transmission of
the alarm signal from the brain to the pitui-
tary, and their concentration is especinlly
high in the pituitary itself.

Significant breakthroughs have also been
_made with the discavery of tranquilizers and

piychotherapeutic chemicals to combat’

mental diseases. These have reduced the
number of institutionalized mental patients
to an unprecedented low. Also worth men-
Honing nre the enormously potent anti-ulcer
drugs that block the pathways through
which stress ulcers are produced.
However, all these purely medica. discov-
sries are applicable only by physicians, and
the genernl public cannot use them in daily
life without constant medical supervision.
Furthermore, most of these agents are not
actually directed against stress but rather

{uleers, high blood pressure, heart acci-
dents). Therefore, increasing attention has
been given to' the development of psycho-

loqical techniques and behavioral codes that -~

2 .ybody ean use after suitable instruction ‘o
adjust to the particular demands made by his
life.

Among these not strictly medical ap-
proaches are the relaxafion techniques. We
should spend a little time each day at com.
plete rest, with ~ur eyes closed, our muscles

“@“"L breat. regularly and repeating
Emc«thﬁ‘ - r meaningless or heard

so often that they merely help us not think
ol anything in particular. This is the basis of
transcendental meditation, Benson's relax-
ation technique, and an infinite variety of
ather procedures. They have been given to
us by religion, from the most ancient faiths
up to the Eastern sages and contemporary
thealogies, and include reciting the litany or
standard prayers in the quiet and eclevating
atmasphere of a House of worship, with tran-
quilizing music. These practices should not
be underestimated .merely because science
canrat explain them; they have worked for
s0 long and in so many forms that we must
respect them. B

More recently, biofeedback has added a
great deal to the psychological approach. A
number of highly sophisticated instruments

have been developed that inform us con-
stantiy about changes characteristic of stress,
for example, blood pressure, pulse rate, botly
temperature, and even electrical brain
waves. We do not yet have a scientific expla-
nation for biofeedback, but if you learn to
identify, instinctively or through instrumen-
tation, when you are under stress, you can
automatically avoid, or at least reduce, it.
OFf course, the most important thing we

. must do is to live happily, and so each of us
" needs to develop a code of behavior that

helps to achieve this. It will never be possible
to discover a code or philosophy of conduct
equally applicable to everybody. Any code
has to be adjusted to the person involved, for
we are all different.

Aftetr 40 years of resesrch in laboratories

and clinics, scientists have found enough evi-
dence to justify trying to develop a code of
behavior based only on the laws of Nature.
These laws are eternial and applicable to ev-
erybody regardless of race, sex, teligion, or
national and political loyalties. They are
equally applicable to everybody because all
of us are products of Nature. They are also
eternal. Water boils at 100°C at sea level; it
always has and always will. These laws apply
to bady and mind, but we need much more
scientific work to learn how to apply them in

“daily life arid-to make them easily under- -

standable to everyone. !

After four decades of clinical and laborato-
ry research, I would to surnmarize the most
important principles briefly as lollows:

L Finid your own stress lecel - the speed
at which you can run toward your awn
goal. Make sure that both the stress lev.
eland the goal are reallv your own, and
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not imposed upon you by society, for
only you yourself can know what you
want and how fast you ean accomplish
it. There is no point in forcing a turtle
to run like a raeehorse or preventing a
racehorse from running faster than a
turtle hecause of some “moral obliga-
tion.” The same is true of people.

2. Be an altruistic egoist. Do not try to

suppress the natural instinet of all liv-
ing beings to look nfter themselves first.
Yet the wish to be of some use, to do
some good to others, is also natural, We
are social beings, and everybody wants
somehow to earn respect and grati-
tude. You must be useful to others. This
gives you the greatest degree of safety,
because no one wishes to destroy a per-
son who Is useful.

3. Earnthey neighbor'slove. Thisisa con-
temporary modification of the maxim
“love thy neighbor as thysell.” It
recognizes that all neighbors are not
lovable and that it is impossible to love
on command. :

In iny first book for the layman, 1 tried to
condense severnl thousand scientific articles
and two dozen books into 324 pages—which
may still have been too long and too techni-
cal. Perhaps two short lines can summarize
what I have discovered from all my though
and research: ' 7

Fight for your highest aitainabls aim,

but do riot put up resistance in vain.

-

o
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Course __ 2 - School Climate -

Course
Agenda

Module 3.3 - student Involvement in School Processes and Programs Eﬁgg %@ﬁﬂe

Total Time____ ! hour and 15 minutes

Module Summary - -
The module provides participants a rationale for involving students

&l
vouth participation programs

in réspaﬁsiblé and

a resulting decrease in violent antisocial behavior. Various studént lﬂVQlVEmEnt gnd
involving students in the greatur community are introduced.

éﬁuwfw C@ﬁ"‘éﬁ"’ §uﬁﬁ§?¥ Time
1. The Great Thumble S auslVSl Test (Optional Activity) 15 min.
Participants are asked to perform a variety of familiar tasks with-
out using their thumbs in order to experience an example of experi-
ential learning.  Trainer points oulL that experiential learning
involves students in their school and cammun;ty and fosters a posi-
Live l;dlﬂng Qllmaaa.
2. . Areas for Student Invclvemggg 40 min.
A. . overview of Three Broad Spheres of tudent Involvement and
Youth aftlzlpatlon :
Three areas of activities students may be involved in at school
include: (1) working with existing structures for problem
solving and decisionmaking; (2) assessing school climate and
initiating improvements; and (3) participating in activities
beyond school boundaries.
B. ' Involvement in Existing Structures for Problem Solving and s

: DEnglQﬂma“lng

Studies indicate that students who are active in problem
ing and de¢lq1@nmakinq in the school -are usually more positi
about the school environment and less apt to act in negatlve

er—, ‘f.:« .

mple of a Student Involvement Project: The Open Road
ogram

o~
|

Pr
A 10-minute slide/tape presentation. of California's Open Ro ;d
program is shown. This program includes "natural student

leaders” of a school in decisionmaking and lelCY formulation

for the school.

FRIC—
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Activity/ Contert Summary

3.

Q o . o

ERI!

D. Involvement in Assessing School Climate and Initiating

“THoF = T T T T L T T T

A project developed by the Center for Human Development in Walnut
Creek, California, provides training for students in assessing
school climate.

[eal

Involvement in Activitives Beyond School Boundaries

Student participation in activities outside school can help improve
attitudes, promote crowth, and give students a sense of their role
and importance in the community. Youth Action Teams have been
formed as one means of encouraging such involvement.

F. Example of an Activity Beyond School Bouncaries:: An Outdoor

Education Program (Optional Activity)’

A slide show of an outdoor education program is presented.

Survey of Program Models and Projects

participants and trainer shaire additional project and programmatic
: , &

approaches. 1
Conclusion
Trainer reviews the module, emphasizing the potential of student

involvement for reducing vandalism and violence in schools and the
community. ,

20 min.
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Course__3 - School:Climate '~ . B
Module_ 3.3 - student Involvement in 'Sc:hgol7P,ragéssgs_andj’r@grams
I . ; . . e
Objectives
Participants will be able .to--
1. Cite findings based on theory and research which indicate that student involve-
) ment deters violence and vandalism
' : K ’ .
2 List the steps developed by the Dpén Road Studant Involvement Program for.
leadership skills training .
: 183
H
3. Correlate kthe learnlnga that occur-on an Gutdaar adventure program with an
* improved self- -concept

4, Identify-othar school programs that involve gtudents in §ECl;lDﬁmaklng and
the greater communlty‘ :

Descriptigﬁ of Materials

Tranzpar§§§;es
3.3.1 - 3.3.4 Transparencies support a minilecture on a "Rationale for Direct
Experience in Learning Situations."
Audiovisuals
3.3.1 Open Road Student Invelvement Program
3.3.2 Qutdoor Education Program
Participant Worksheet ) i
3.3.1 Youth Participation Matrix
o Vo .
Background Materials
- 3.3.1 What Does the Survey Measure?
3.3.2 Student Interview :
3.3.3 Action Plan and School Climate Profile :
3.3.4° Directory of Student Invelvement Programs
3.3.5 Resource Organizations : B .
CR.3.3.1 Peer Culture Development.. .NSRN Technical Assistance Bulletin ..
&
- . 3
T s S
. : (3
: - ; L.:Q e 4
o , e _ _ —
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Resources

R.3.3.1 Peer Culture Development. NSRN Technical Assistance Bulletin.
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Student Involvement Annotated Reading List
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. WHAT .DOES THE SURVEY MEASURE?
. ;. ﬂ |
. . - el :

© . _WHAT DOES THE SURVEY MEASURE? -

- Student Involvement:

i

parlicipalion in Decision-Making;

+he extent 1o which students participote in and enoy Extant 1o which students adrinistiaions cm;J I;\v:(-rml-ra
. classas and extracutncular achvihas al the school shaie responsibility ol decisions aboul schodl Impiove
. ment = "
Studen !R‘g[ahcﬁsmps : =
. s Curriculum: '
The way students relale to one another, the ease they
teelin rnaking fnends and dealing with new people Extent to whigch the sludents feel Hhat what 15 taught 1In
T R ~classes ineels thar needs
Teacher Support: . .
. Counsaling Services: .
The amount of help concern and lriendship that ' . 5 .
teachers direct loward sfudents whether they tolk Wheather of nol sludents (&el counselors ule accessiie
. openly, trust sfudents and are interasted 1n their ideas and able 1o help with peisgndg pioblems jobs il
‘and tealings career information of concerns aboul diugs alcahal of
. - L4
- Physical Environment:
% ’ Recrealional Allernalives.
) [he way students feel about the school buildings them. . ) !
séives and the atmaosphere they creale. Whether students are salistied with eusling achivities
i and teachers’ suppori ol These achivilies whether new
Conllict Resolution: achvities ore needed
. Whethet students are clear -about their ngh!s and re- Personal Sirass:
‘ sponsibiities. how conlicls are resolved and whather . .
= . rutes are consistently enforced * The extent to which students fesl thay oie ander .
to PUSE . pressuie and [he resources they have o copes with it .2
- ) i ‘. 3 . ) ’ f
2. The student and lacully surveys consistol five queshions
- R m each of thase categories Each gueshonin the student o b
* : inferview alse ‘conesponds 1o one of the calegoiwes . -
, sted above .
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Excerpt from book entitled, Sﬁméthing More Than Survival: A Student-Initiated Process
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v * DIRECTORY OF STUDENT YR SRAMS S ‘

ounty Health Care

! ' o The educat;cn services ailal .e through the Rock County . ‘.
o ‘ Alcohol and Drug Abuse :.yram are aimed at providing a
- ' ‘comprehensive preventive education approach to alecohol agﬂ
- ' drugs tn;augh identifying and. reaching specific populatién
- T ’ graups ‘such as Yauth, parents, goilce, in conjunction with
? Dther agencies and organjzations. [The Rock County: Health
Care Center has centralized education services and has one
\ Ffull-time health educator. Educatioh deals with JLthe fgllow1nq
areas: In-service Training for Teaching’ Eersannel Drug{§

d O N Education Cuz;lculum Guide, Drug Education P:esentatlan,,
. Alcohcl & Drug Abuse Education Warkshaps, Parent and Community
Eéucat;on. ¢
Contact - ‘ ' o C .
13 T . . = :
. : , Robert M. Long ‘ & '
' P.O. Box 351
' .- Janesville, Wisconsin \
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Yoyth Employment Planning Team . ‘ : ; :
—_ : = .
a e ) E i *

This project 1nvalved ten youth, ages 14 to 21, from ‘three
yauth service centers in the Paftlanﬁ, Dregan area working
with instructors frem the School @f Urban Affairs at'
Portland State Unlve251ty to open up new realms of emplayment
_ .for young pople in Portland. ' The ‘project generated parcial
-~ . — solution to the problem while teaching the, young EEDP1E

: research and pr@blemasclv1hg skills..

Procedure -
A s . o '

i (1) The youth team selectéd a focus for their project (youth
employment~in the energy field) and were provided with
readings and 1nstfuctlcﬂ by thz adult facilitators.

5 C e (2) Team members aﬁﬁgnéed meetings.of the various: trans-
o . . portation agencies in-their area; )
, (3) The team ‘drafted a proposal for yguth‘émglgymant in the
_ local transportation system and submitted .it to the
- . appropriate agency; ' )
(4) ‘The local transit agency agreed upon the creation of 50
. jobs for youth in the agency. :
Contact - . b | ' -
v ; Gerald- Blake, Director ‘ ) ‘ ) . &. ’
: Professor of Urban Affairs o . :
*  portland State University B roe '
Portland, Oregon
[ .
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Project "Way Out" dedls with adjudicated delinquents. '
‘Begqun ds a fairly ‘simple public service job pragram, it has
evolved over time into a comprehensive educational
counseling and vocational pruoject. The overall goal of
Project *"Way Out" is to provide education, employment, and
counseling services to juvenile youth as an alternative

to institutionallgat;an.ﬂ Program objectives are Hefined in
five areas and a fairly comprehensive evaluation is made
pertaining to changes in attitude, behavior, recidiyi
vccatlanal attalnmént and learnlng. Patent;al clle

Each ycuth aﬂmltted is g;ven the cha;ce af cantlnulng ta
attend the neighborhood school or attending the’ prggect
school. The project utilizes individualized instruction, -

‘Vspécially devel@ped‘teachlng materials, immediate feedback

to stullents regarding success, and small group or one-to-one
teachipg. Students receive counseling throughout project

Earticipatianand,’in most cases, after graduation. Employers”
who hire project participants (at/minimum wage) for approximately

fifteen hours pér week are subsequently reimbursed_ £rom
project funds. o

5

V i - o .(;j‘!
Responsible Action, Inc. T ‘
P.0: Box 924 : ’ L T2,

_Dav;s, Callfarnia 95616 C .

= . ) oA

= . ¥

Equlvalent Instructional ExPerlenca (EIE) permits students to
ccmpléte course: Dbjéctlves through a mix of school- based and’
ccmmunity-based learning experiences. . EIE provides more ‘
options for the studént, and more relevant Eéucatlcnal -
experienees.

i

Donald R. Davis
Springfield District #186
Springfield, Illinois

wa
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“ Description

Cortact

Title

- L
% .

Contact

. Learning Discipline System

o Rasellg, Illingis

o _ 100",

that 1nva$ved h;gh %chaal studéhts as "partlcipant fesearchers.'

Students were active in defining, observing, and evaluating
issues that they felt had a significant impact on their lives.
Through the support of the project staff, the stu’ents:
independently formulated the study questions, selecteﬂgthe
rasearch strategies, and disseminated study results. [The
"Self-study" approach proved to be a viable alternat;ve ‘to

L]

traditional metisds of inquiry and 1earn1ng.

/ E

i . s i

Responsible Action, Inc.
P.O. Box 924
Davis, California 95616

The Learning Discipline System is a step system for
disciplinary referrals. Each time a student is referred for
disciplinary reasons they advance one step. Pre-determined
.actions to be taken by the school Dean for' each step are
detailed. Students are inférmed of school policies, rules,
and the step system in small grcup guidance sessions at the
beglnnlng ofs the school year. They know at all times what
step they are on, and the a:tians that will ensue ;f they
get a referral.. . " .
Some: of the résults chserved after ane ‘'year of EPératléﬁ are:
1) students view disciplinary actjion and school deans as more
fair; 2) Students are aware of what actions will be taken
prior to referrals; 3) More cooperation is given by parents
who are also informed of the step system at the beglnning of
the sv:haél year. -

= ) : 5 . .

-Mr.. Robert. Smith . : T
Lake Park High School Lo LT -
" District #108 v ! T -

£ 7

©
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- ‘ﬂhe Second W1nd Pragram is a one-week canoe trip in Northern
" Minnesota and Canada for fourteen emotionally.disabled youth,
, educdtors, and police officials. , )
. ) . B * & =
The aim of the.program is to improve disruptive’ youths'
. attitudes towards authority. Youths interact and relate on
' . a one-to-one basis with teachers and police fo;cers in the
“ . - "wilderness setting, and _experience leadership (th31r own and
, -the authority figure's) in a more positive sense. The. goal
, is to develop positive attitudes and decrease dleuptlve
; ) behavior. . - N ! | -
Contact ’
. ’ Martin Bartels . ) : : : L,
. ¥ -Dgeratlan Second Wind - ,
: ‘City of Cedar Falls . ¢ -
* - » Clty Hall ! Y
Cedar k)ill Jowa = :
¢, . Title " school Kouth Advgcaéy‘ o '
' Description L ‘ ' ‘ ; L
7 Y This prcjeet is an experimental model program. aimed at: i .
- €\ F
7 y L) asslst;ng youth who have been 1ﬁstltutlonallzed to ‘
» ' re- 1ntégrate 1nto the. schaal system; ) . A
« " . 2) providing schools with an alternazive Préqram to expelling,
suspending, or institutionalizing students with behavior
. - problems; '
’ 5)!cféating @ducational' environments which fasterwth2xdevelngmént
of- matuze, concerned, and resgcnslble citizens.
.~ Contact ., . . . ' oo
) ) Gwen—-McIntosh T
. . Departnient of Social Servicas . . ’ #
‘o o 300 s. 'Capitol Avenué - ’
, - " Lansjng, Michigan 48926 ( @, C ,
i = # . . & = 7 T T ﬂ
& ; i )
‘*‘ o .ii

. o - i; . | L ] :‘ . ‘ . ; :
O N - . \ fé . 1 L’ o~ ‘ . | ) | .
e . o
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Title St. Paul Open School -
DESEIlltan . . .,

Altérﬁgtive programming at the St. Paul Open School includes:

T -

o Advisor-Advisee Systém: ‘Students select their own
advisors, who have 3-23 advisees. Conferences before
school begins among students, parents, and adv;sars,
establish irdividual goals for each student. ' Goals “are
reviewed biweekly in advisor-advisee meetlng§ and quarterly
with Paﬁeﬂts. x

o Use of VDluntee:s! Pa:ents, senior a;tlzens, college
students, and other community ‘members are br@ught into
the building. Volunteers are ca:efully sereened, tralned,

and followed as they work with students

o Sha:ed*@écisign-makingz Parents, senior citizens,'staff,

+  and community members help make decision in a number .of
areas, iucluding budget, curriculum, hiring, andw» -
evaluation of students. .

' i
o Use .of World Beyond Buildihg: School is viewed only as a
headquarters.. In addition to hundreds of iocal field
trips, students have opportunities to work-as interns
or apprentices in local businesses. Students also take
' crosg-country trips as part of studies to such places
as Gettysburg, Wounded, Knee, Puebla Mexlca, and
v Wlnnepeg, Canada.

El

o Evaluation: Extensive evaluation of students, staff, and
' the total program continues throughout the year. Written
_-evaluation replace ‘grades. . Competencies replace credits
. for graduation requirements. '

v
. P .
sfi! o ! - F
oe Nathan '
irector .
5t. aul Open School o h
97 C tral Avenue , C
® P” ’ )
|
/,.f .
i
. i
‘ iﬂ 1
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’ Title " Social Rastg%atian Teachéf‘Tzagning - s

. Description .

. & : .
. The Social Restoration Teacher Training program is designed
to prepare teachers to deal with yputh who are on probation,
participating in a diversion program, oLy returning to school
¢ after release from a correctional institution. In this
N .training program at Lehigh University teachers are thoroughly
trainad in dlagnastlc academic testing ‘techniques and the
f@rmulatlon of remedial pfag;ém% for 1nd1V1duaL students.
mhey also are trained in erisis intervention skills; *including
methods for deal;ng with spontaneous short-term crises as
well as-with long-=standing probléms with family relatlanshlps,'
%nd so- forth. In training for community rgsaurce utilization: °
' the teachers develops skills in working with agencies with
.whom these students tend to be in conflict (éush as tHle police)
and with other community support agencies (such as social
service agencies). The social restoration teacher "thus is
traired to Parfarm several roles, including teacher, ‘welfare
worker, saunsela:, and youth advcéat&

£y ) L

"L

Contact .= - - T .
. Social Restoration Teacher Tra;nirg
) School of Education ' : ; \
: Lehigh University, ’ a e
. ' P " Bethlehem, Pennsylvania . /{ ~
Title_ - Outdoor Education. Program .
— - . ; - < :
o Descr; tion : - : ;%a\
- A selected group of junior high school students spends one
. week in an outdoor setting with teachers,: parents and community o
R .+ .  members. The program ttempts to develop adaptability, :
. ;nterdegéndence, cooperation, self-reliance, pagit;ve attitude,
and se;fﬁpsteem, Personal and graup righte , group dynamics
. N, and gersanal respgnsibility are expldred. DEPértunltlES are
K : provided in which students gain in almost every subject area
. . through direct exger;en:e and/or observation. . :
Contact ' . . . e )
o Blcamlngtan Jr. H;gh School 7 ~
Blaamlngtan, Illinois . 3
n ¥ T - -‘ P = ':
. v ”F . )
o ) PR - . 4 N - -
I S St -
e ' Vo

Q . “7 ) ‘ . : -
. i ] . . . . - - A
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¢ Studppt interns are selected by th31r schools: to Part;clpate j
in the work of state and’ lécal gavernmental agenc;es and
community - serv;ce organizations. Interns report back on a
’ ) regular basis to share their experiénces with, other classmates -
and 1n§tructnrs., Originally funded urder ESEA Title III,
the program is now supported by the local digtrlcts. During
. their internships, students follow an agén;y—aes;gnéd program
. ) . of activities, ineluding: observatien, partic;pat;en in
o ’ meaningful research and survey activities, special projects,
and follow-up through classroom activities. Students are not
paid, but receive high school credit for their experience.
-Students provide their own transportation.

Contact o
' Ténia S. Sover
3180 Center N.W.
1 Salem, Oregon 97301
& : T ’ ‘ Lo T '
: Title ~  Executiye Internships pof America ‘ L

= . - e : ) ' £

Description

i . e . =

iﬂrTap executxves in business, gavernment, h@sgitals, museums -
and various community agencies have becemggthe "taachers"
. ... .. ¢+ ¢ ' of high schoel jupiors and seniars in moxe “than “ten Amerlcan
Sl o T gitdes. Thé Executive Internship Program, which egan in
g e ' New York City and has now become nation-wide, enables high
- school students to work on a one to one basis with executives
- for -a school semester. Students work: four days a week with
an exacutive ‘and -imeet ‘with - ather interns in a'seminar on the
- fifth day. - In’the seminar - Studént discuss their experiences,
" ‘study local gavernment. and meet w;th sgeakers.r A final proiect
is pfépareé o v . : ,

TSR
& . - . s X =

Coritact

"Executive Internships Df America '!, ’ }; o ' .
680 5th. Avenue . SE TR S P " o
New !@:k. New York 1D019 B TS . :

W
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co Titlé 1ternative Educatlcn Pr@gect ; ,. Ty

The Altérnative Education Project is a program for suspended or
expelled students held at the YMCA. Students work ass{gnments

= “from their classes and receive, individual counseling and N
ﬁraining. Bghavior mcd;f;cat;an, reality therapy and assertlve
trairing are used.

Contact ' . 7
: Kgystcné Central School Dfstrict :
© 95 W, Folurth Str'éet - . , %
Lach .Haven, Pénnsylvanla 17745 . L
« Title . Kennedy C@mmunicatars- ’
) 7.7 o L : . k- i . I
Description )
Members of the Xennedy cémmunicataré'%érk te rééuce'tensiggs'
in the school during times of student unrest. They meet with
students who intend to be, or are actively involved in conflict
5 ‘situations and try to improve communications between students
: of different ethnic and racial hackgraunds. They*gtaff S
communications center. during periads af unrest which dlgseminates
, ‘1nfa:maticn to- d;spel rumors., . - . : s
i \‘ 7 :r oy
- . » . Mel Rosen . o o , v
o . * Kennedy High. Echaal ' o ' ' o . .
»Granaaa H;lls, Callfarnla ﬂ : . .
4 F
ThlS Prcgram is a district effort to, ccgr%&nate cammunity
- services for potentally delinquent youths, Juvenile folaers
X teach 'a module "Law and Youth" developed by “the Court
\ Alternative Program staff which explores citizens rights
&and respansibilities.' Field trips are taken to ccurt—houses,
. \Jalls, and ‘other justice system agencies. ;
v Contact - '“
. fl : "~ Joseph A. Denaro
917-191 Emmett Street
_Kissimmee, Florida o : * R
. ' R - ' '
b k] - 1
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Title -

Contact

'High School Archaeology Project

. Description

. 106

T

2 .
. . [
& - =

irThe High SEhEQl Ar:haéolagy Prajectsin Cobb Caunty, Genrgla

began Because -a Pebblebrook High School student discovéred
tﬁﬁt his schgal was sitting on asz 000 year-old Indian site.
Sust about the time-he made h;s discovery the county announced
that ‘it was. going to install” a large sewer pipeline right
through the school site. Having enlisted the help of an

‘-ar:hagalcgist ‘from the Unive:sity QE?Georgia and other experts,

studénts began an emsrgénny/dlg They unearthed pottery.
fragmen s, stéone tools ‘and banes and, in the pracess, learned.
geography; ecology and hlatary. The work eventually became

part of the school curriculum.

The National Commissian on Resaurces for Youthy.
Rc:\am 1314

36.W. 44th Street

New York, New York 10036

Youth Helper Program

Contact:

=

Néw Yefk spend one hcur f@ur days each week helping caré _
for children’ of thiir cammunity thrgugh the Youth. Helper -

~ Program. Ten students go to. a day care center in a tawne e

= 1 . LR £ = s f

church and ten go to Mt. Vision, a“school for sevezely o
handicagged_chlléreni The young people share any spgglal e
'skills they may have, such as carpentry or sewing, with the
children. They also have used these skills to carry out related,
community service projects, such as building a new wing on

. Mt. Vision and constructing playground equipment at ,the day

care center." The Youth Helpers receive creait for ‘volunteering
and- for meeting in a daily seminar to discuss child-rearing
practices, mental retarﬂatian anﬂ mental haalth sarvices.

i i - -
LI £

The National Cammissicn OnﬁResourceS for Yauth
Room 1314 “ *
36 W. 44th Street : (

New Ygrk, New Yark 10036 -

ol
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Cantact

Contact.

.students academic credit for their work. Students who

'_ Fgurﬁh;StraéE i ' -ui; . S
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Gloucester Experiment Restoration.

1 -~

r

The Giéucester,Expetiment in Gloucester,. Massachusetts began - .
when a resident sculptor saw in a colonial cemetary, vandalized

and overgrown with weeks, an opportunity to use the talent

and energy of young Péngle. With his backyard as headquarters,

the sculptor recruited a group of 1gcalig§uth along with a e
few imterested carpenters, architects and teachers, and the '

'restaratlon began. The young people did everythlng “From manual
-labor, including landscaping; clearing brush ‘and straightening

headstoénes, to research and Q;starlcal documentation.
Eventually the high school in Gloucester agreed to grant

F
pa:tiéipaté in Experiment restorations acquire skills such as
surveylng and stone cutting and learn history, archaeal@gy, v -
b@taﬂy ‘and evology.

. ' - : ¥
s

The National Cammigslan on. Rescurces for Yauth

"Room 1314 . L e

36 W. 44th Stree

New York, New ! 1\3936;;‘3% — "

»

} .J” : $ T -,'; . o

The Faurth Street ; ‘is a cammunity magazine Qperated entirely

by young péaple on the lLower East Side of New York City.

]

"They tap the resources .of the ne;ghbarhaca an: area with a
" long history as a ghetto for new populations arriving in the-.
“United States. The yﬁung people have tried to use their

magazine as a voice far poor residents of various ethnic »

1_'gr§ups by 1ntg:V1ew1ng local artists and craftspeople and by
Tpr;nt;ng poetry and artwork by FEQPIE who live in the community.

The young people wheo publish the magasine interview, edit,
translate, take. Phatagraphs and do production work. Their
magszine has been used .as a reading ‘text in elamentary, . N
junior ana senior high schools. ' :

¥

The" Nat;anal Cammlsslan on Resourc s fa:'Y@utﬁ,

Room 1314 . . T e
36 W. 44th Street n A

" New York, New !@rk.19635.“

I ° =
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" Title . Day Care Youth Helper Program - N s v

) ) B = B . . £t . . 5 . ) .
T ) . : . . '
asC - . . e .

Three days a’week, 15 students at Bulkeley High Sghgél‘in
 Hartford, Connecticut travel to four urban day care centers to -
-engage children in learnlng activities which. the yaung people ,
. have designed themselves. Students in this Day Care Youth o S
) - Helper Program receive credit for c@mblning that f;el@wark ‘
with a sem;nar taught twice a weBk by a home ecornomics teacher )
at Bulkeley. 'In the seminar, they develop good parentin ' - e,
gelatlng ° .

skills by learnlng early child development concepts ahd
them'to the;r day care ef;gr;ence.
Contact - - S T = ‘ SR ’ .
"'The National Camm1551§n on Resau:ces for. YEU -h ‘ ' o
. Room 1314 . . , . L
- 36 W. 44th-Street - c P - e
£ . 'New York, New York 10036 ° L - N .

Title Computer Car Pooling
b e : : .-,ﬁ'

Dgscription o ' : Co T ' X ' ot
N T — . 3 , ', . . .o " - e
'TStudentg at Gaarga Washlngtcn ngh Schaal in ‘Denver, Cala:adc - '
devised a Computer-Car Pooling plan ﬁhlch was adopted by th91r : ‘
¢city. Students in thedgfntemparary Issues class wondered '
.about the passlbll;ty using the séhaai‘s camputer to
. P“; _ organize Denver residgnts into iGar’ pools to conserve resources A
: © and-a 5tudent from the- Advanéed chputar class. warkea out the o PR
_ & . deta;ls. He designed a computer program whiéh would® “give ) o
S ; resldents Erintaut lists of other :people who live in‘their L .
o < ‘area and keep.the same wark or_school hours. The young : - A
pecple became cansultants to large Denver- flrms whl:hﬁyanted o f;;
to offer computa;lzed car Ecgiing services to-their = - P

T ) . . employees’ and .George Wash;ngton became the center -G£ thg .car’
paallng effort. - , . -

# s . ’ * . E g

. ) '

. Contact, "". . G .

.g_ A 7 7he Natlanal Cammi ian qp‘RESéutcéE-fo Youth ' . e
‘ Room 1314 e, " 1 : , CoL "
36 W. 44th’ Street SR . v

” New Xaxk, New York 10036 * | .

£3

ERIC . o LT e e

Aruitoxt provided by Eic:
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Iitlé‘ C;tyarts Workshop, Ing.!_ N
= ‘ e 4
Descrl tion : : . e " ?7; . .

Cangég;

Title .

Contact

7
s

I'4 -~

i'Faunéea in-1968 by a New YQIE City arﬁlst, C;tyarts chkshcp

Inc. is a community ‘arts ggcup which involves vtung people
from various: parts of~the clty in making public works of
art for their neighborheods.’ A professional artist fzcm

’Cityarts helps the young people decide on a theme for a ‘mural,

design it and transfer it to.a large exterior wall; then they
put up scaffold;ng and paint it. Cityarts youth have worked

. on over 1§ projects including a Jewish. Heritage mural, =

History of Chinese Immigration. to the Unjted States mural,

a Black Liberation .mural and a Wall of Respect for Womén-,
’murali Frequently the young people get ccmmunlty res;dents

of all agésfta help them cnmplete their pgojects.

*
=

. s ' " - & . ' T
P : Y i ’
The National ccmm1531cn on Resaﬁtcés for Yéuth !
Room 1314 - - : o ¢ ) ] o .
" 36 W. 44th Street - L . . .
' New York, New York 10036 ' S -
Career Center -
. . T 3
"Déscriitian'{= o . ' L ‘ : ; ‘ o
eaC | | o -

Students at EEIE%lEy (Califarnia) East-éampus High Schaal
‘have éstabllshed a Career Center in which the students are _
tra;ﬁ%d ang pafd (or réceive s:hmgl .credit) to advise their

‘ peers on employment matters. . The young. staff members locate i

paying ]Dbs for Etudents, 1earn the réqu;:emgnts for yari s -
vocations and ‘then" counsel thei: s:hoalmates who seek 1nf@rmat;aﬁ_
and job: placémants.i The,. students also 1éarn such ]Db seeking - \"
skills as béing in EIV;EWE&, cellécting raferénces ‘and - wrltlng
resumes., which they then pass on to dther students who come .
to the centeri - In":a school where' ‘nearly three—féurths of the

students are. frém low-income backgrounds, thE'Career Center : ;f

prav;deg a vitallyanegdea service. : L

-
Tesw

-t AN

“The National Comm;ss;an dn Resources for Ycuth Tl e
Room 1314 L | o : X

36 W. 44th Street .~ = .

New York, New York lQDBE ¢ S AT s

o i e T
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Publlc high schaal gtudents at St. Paul Minnesata s altefﬂathf

-~ = ;

’ 4 ' _ New City School. are using vidéo ,tape as dn instrument td inform -

: _ the publiec and 1nfluenge decisiﬂng on impartantamﬁn;glpal '

e T _:lSEUES. In one project, representatives from the Mlnneap@lis ) »

and St. Paul Tenants' Unions asked students from New City's- ) .

Public. Service Vldea Workshop to help make a tape on renters' A

rights. The unions supplied the- ‘legal information and the.

students furnished the technical know-how and the talent.

With the, alréctlon of gwo prcfess;gnal video technicians, . ,

- -gtudents have made over. 30 tapes for community agencies. . ' _
f . For«eagh ‘tape they do research, Scrlptlngﬁfﬂireetlng, 1nterv12w1ng, ?*5*2
" narrating and editing. Students earn a trimester's social . o
studies' credit while learning first-hand about different

R : -issues and-viewpoints by working with community adults. - QJIX

&

Qéntact - St - . o , - _5 . .
,The National Lémm=sslan on Resources far Youth

Room 1314 :

- 36 W. 44th Street ; _

o - . ' . New York, New York 10036 : e o, ' I

T ritle Agprénticeshig Program/Open: Living School ' : S

& . oo . N : . [ 3
3 : , .

DE EEIJ' Vt;Dfl

AR Junioy high and elementary.school sStudents at the, Oper
L o ; L1v1ng ‘School, a PubliC‘SBPFGItéa ‘alternative school in the

.. mountain town of Evergreem, - Colotado sgend at least half a, . - -
day each week interning with :ammunity adults through the PR -
school's Apprenticeship Program. "Apprentices" from'the ages
cf nlne tcﬁf' teen'havé carried out responsible duties at an
levisidn’station, at: day care centers and at "
"a nearby £00; they have served as- “agprentices" to: eleatr;c;ans, .
R ~ ‘veterinarians, phatagraphers, store managérs anﬂ potters. - ¢ -
. . The purpose ‘of the’ program is for young. people ‘to expériense
T ‘work with adults who are’ neither teachers:-ror parents and to
- "‘learn about the 1ife of their’ cammunity thraugh flrsthand

éxperlenﬁe.
- %
Can;act ! P
: The Natlanal Cammlsslcn on. Resources for Yauth . '
. Room 1314 o . »
36 _W. 44th Street '; - , _
New York, New York 10036 e #. .

EY
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,Iitle = ‘The West High ‘School Ecology Club : o SRR
‘Description :

- The West High Schcol Ecology CIub in Manchester, e .

'New Hampshire was . formed in 1971 when a: sgroup of students -
! : .~ began a campaign to clean up the Merrimack River. One

' student discovered that the discharge ‘from a local meat

7 , packing plant was turning the*Merrimack into "Blood River."

o oL He and classmates documented the pallgt;an and through their

’ 1nvest1gat1gn helped bring 1egal action aga%géggtﬁe*culprlt
- West High ecology students also design ecology 1esson§ and

) f% ' teach them to elementary schéel childrén, petition for -
T  environmental pratect;anﬂiégislatien, and mMake environmental.
testing équip@gntéand show teachers and students from all over
New England haw to use it. . :

. P _
Contact T =T '
o o L]
The. Natlonal Commission on REsources for Youth B
-t Room 1314 i ’
o 36 W. 44th Street - ‘
et * . New York, New York 10036 ‘
Do, AT - : ‘ ’ L e
Title '+ Teens Who Care '
Descriptién I - |
o i? . : = N " ) . o . ) ﬁ.

In rural Adams, MLnnesata, hlgh schnol students spend theitr
study halls and lunch hours giving physical therapy and _ : -
L companionship to handicapped children whose special education )
5 © class meets right 'in thé?high school. Students began this
' " Teens Who Care project and then felt. they needed additional =
;tralning. They traveled with the children to the Mayo | .
o Clinic to. talk" to specialists and ta learn how to carry out . _
"1 . . individual- therapy prescriptions. Back at the high school, I o o
students continued their training in . a sac1al studies course -
., - ecall “Dévelapmental Disabilities" and warked w;th a physlcal S .
"+ therdpist frém a neighboring community. es . ‘

Je

i

_Rx:am 1314 o i e I e
' 36.W. 44th Street ’f ' ' o B :
New Yerk New Eéxk 10036
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Aruitoxt provided by Eic:

"Stockton, California 95205,

3y . . &

\

A bold experiment was started in 1967 at the O.H. Close School,

an institution of the California Youth Authority DEPaItmEﬁt

" and later expanded to three additional CYA institutions.

CYA warﬂs were selected and trained to act as tutors, counselafs,

andg IECIEEtanEl leaders of younger delanhentsi Young men

between é%ghteen and twenty-two years 0ld@ with at least nine

jeazs of -academic schaqung were selected from the CYA
population\during the firgt two months of - their institutionalization.
Trained f@r\t331r JYoles during & two-month period, they began

work as student aids -at the beg;nnlng of thefir fifth month of
institutional training.” Student aides prav;dea formal. ,
assistance through tutcrlﬂg, ééunsellng, an§ recreation Ly,
and informal assistance,by serving as role models for younger
wards. Another objective of the program was to provide . -
pre~-training experience in social -service -jobs as preparation

for academic training for the social service profession.

s

EY

0.H. Close Schogl '_ . ,
7650 Sautbiﬂg',astle Road : ' » . L 1
P.O. 5500 ' ' : a -

o

o . . . ’ iy 1

Mitchell High School Senior Seminar .

! x.;’f.'v-'- ‘ a -

N : i
i [ :

Senior Semlnar is:a ::ed;tigrantlng altérnd'lve pr@gram DPEn
to Juniors and Sénia”' in the Colorado Spr;ngs school district,

which utlllgésﬂ he community .as the main -sourcg of learning

experiences. ‘The curriculum is thematic in.-nature and is
-composed of intensive modules rangirig: from two to four weeks -
in length:. The staff has Published two excellent resaugces.

The ‘Senior Seminar Curriculum Guide ‘details each module and

outlines the h;lasagh? and structure of-the entire program.
TdaLeazn How To Léarn, a stuﬁeﬂt warkhack on creative thinking
and problem solving, is desigﬂed to help students discover
their own methods of, incarparating direct experlence inte
their 1earn1ng actlvitles.j .

X 3 B “
[

1 n : s

Mitchell High School Senior Seminar . ;
1205 Potter Drive ) -
Colorado Springs, Colorado 86904 C .

(=4




4 _ - sTitle Projéct'ﬂdvénturé A . - ' = )
7 Description
, ‘ . ) PrcjectA3§anturé works with teachers and schagls thraugh@ut
N ‘ o ' the Gountry to assist in the design-of- experiential "adventure"
% ) curricula in.nearly all areas of study. [They have Publ;sheé
a wealth of materials, the most ndtable being Teachinc
Through Adventure, a descrlptlan ,6f both the Prgcess and
" specific examples of how to: ln:argérate “adventur into the
régular content areas, and Cowtails & Cobras, a' guide to ropes

£

R oo _ courses, iniﬁiative games and other adventure actlv;tles.
A | o ‘The praject vas bégun in a h;gh school near‘*Boston w;th
LB B . ‘ gcal of 1nco:pbrat;ng cancepts of the Qutwarﬂ Ecund experlence
1 : . _
' Contact * ’ ) )
o -t Project Adventure ., . ST

775 Bay Road -
Hamilton, Massachusetts 01936

Title Chautaudua School LA e

F

v : C g * .
., i I . . =

:i -~ + ..+ The Chautauqua School is housed &t Glen Eéhé Park, Maryland.
N : " Studentsein ungraded classes receive 1nstructlan 1n the four
' major academlc disciplines: English; mathématlcs, EclEnCE

and socidl .studies. Students participate in éxpanded phyglcal

e8ucation activities, %hfaugh the Venture, Expend;tlgnary

Program, which emphasizéd resourcefulness: ana SElf-rellance
.cand G.Y.M., a. grigfam of Psychacallgthénics., Two .hour- . . °

arts-and=crafts classes. are providéd four times weekly. -

Personal g:awth and development are facilifated thfé%gh dally
- achool meetlngs and infarmal therapy sess"nﬁ avery Fr;day,'

. Contact - . ” . o ..
% ' . . : . c, ' . X .
C e Ernest Bradley . . . L _ S
The Chautauqua Schaal" . oy 1 “
o ~Glen Echo Park o _ . ~ - !
Cf Glen Echo, MaryFand h
* et ’ *'
4 5
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Contact

° Box 461 . o , " 3 ~ |

W. Fiteh e s \

‘week to two' elementary schools to tutor children’ wha need ',
"extra academic or social attention. Many of the tutara have

\ L o J f:‘

.- ‘ _ ‘ 114 A é
. Title In-School Suapanaiahjnrapaut Raaﬁatign;Pragram ' :
Descriptidn = ' 2 : - \ ) ; o N
. B . : L =

This prag%am is designed to provide maaningful educational-
experiences for sgudents at New Iberia \Reshman High School

who havé been idgntified as potential dropouts and to reduce

the number of aghome suspensions darin§ the school terms., .
There- are two phases to the program; (l)\A suspension program
which centers around a Béhavioral Clinicithat is designed to
provide isolatiog from other students, copmunication with

. parénts, and school work assistance within the aahaal;'and

(2) a special.club daaignaa to provide anaguragamant ‘for

+ potential dropouts thraugh the use of audiovisudl matarlala. : ®

contact with adult members from the anmmunaty and aaalatanaa .
in aahaal-ralatad Qrablama_i, - \

o

Director S L A - ‘ P
In-School Suapana;an/Drapgut Raﬂuction Eragraq
Star Route B o - i Lg , . Ei

New Ibaria, LDulaLana 60560 )

- . Y . i
. - #F e R [N
\, , . . -
ke E = - :
S : . -,

Ia&ib Tutors Youth Program

Ll ﬁ \ . ‘
it [ o c P
, ’aﬁ .. i ' P
. In the H;ghtstawn, Naw Jaraay Youth Tutors’ Youth P:ﬁg:am. 22" A "
high:. aahaal students earn credit for traveling fgdr times a .o T
A

tﬁaiz owrl laarﬁlng problems so taking raagonaibil;ty for help;ng

) ‘éducate a yaungar child has-helped them improve tha;: own A
i , S;'acadamia skills, as well as develop raapanalbility and self= .
g ‘confidanca. “They use materials they have daalgpad to help’ lndlvldual
ahildran with reading or math problems. Thay plan thaaa leaaona
. . and also share. tutoring tachniquaa and axpar;ancaa ;n a
S waakly seminar at the high school., = \ ‘
] ) . S
‘Contact . ., - I N |
B S . 4 R . . » : . v \ Fa) A
The National Commission on Resources for Youth .~ | o .
. ‘Room 1314 . = L - e -
> 36)W. 44th Street e L ‘ .
New York, New York 10036 : : Y o et
. ,; @ ‘;‘X i X = -
VT
= V g 7 . = ) ‘
., 3 1 . - h - -
” l LS D: .
T o = - @ 1 !
7 ® Y { =



i e

N About 20 students in eadh of three' Magin County, California . »
< ' . !‘hlgh schools are involved in Shoulders, a‘peer counseling T, ,
prmgraﬁ which was organized by the, Marin Family Services - e P
. Agency. Students go through a 13-week after-school tgalning .
program in which they learn eaunseliﬂg, communications and L
‘utilization of community rescu:ges. Then' they counsel peers .’ ‘"
. LA referred to them by guidance counselors and administtators; -
- ; " take part ih seminars in which they practice advanced colnseling .
. techniques'and share broblems’they ‘are encauntering in Pow st
) _,'> K coéunseling; and organize autreach activities,Jsuch as. manthly r
r : - forums open t6é parents, .teachers and students, and a manthly o
‘ s;udent ﬂplﬂ;eﬁ’g@i&. o . e L »' -
. v L N - __ T8 B
Contact C ) . o ¢

- . 4. 2 ) =

u [
v

L

The National Commission on Resaurces far ¥auth

. \ ‘, " Room 1314 , - o o
‘ 36 W. 44th Street ] ’ o .
: . New yark ‘New York 10035 Lot .
ST Title'  ‘Project Ingut o . . . ~
. . L e e _ KR . .
3 5 Co - Y : .
' All Juniur and EénLGI Hcffhan High Echﬁal students are M

requ;réd to work f;fty hours' a .year ﬂur;ng English pericds’

_ w1th one of thrée community inst;tutians- “a home for

1 +he retardéd. a home: for the eldérly, and. Eh elementary »
school. ' Students receive ten hours of ‘training before they * ‘M-,
enter each, program, and write three papers- about their . -

o /- o éxperiencesi\ ‘In additian, they develcp a case history. of | . T
! ~“ -+ .an-individual they have worked with and a desgripticn of 'a ° e
o " problem éxistlng in each instltutiﬁn. ‘After campletlng their
. T program, they analygeﬁfgur case hlstarles ‘of persons s;mllar to
S -+ those with whom they have warkédi- v . v
. . Yo '; . _ ’ . . - :
. o B ,_l - . : = - C - H ) * - B
L - . PIQjEE‘t‘InPut . ":. » : ’ A . : =
« . " Hoffman High School S

N B + 2,

;Haffmag, Minnesota.56339




- L g . - . FE
: - g . 1]

. - L ©117 - S ‘

A
Course 3 - 'St:héc::l Climate _ o
,_ o — — Backgmund
412 3.3 - Student Invalvement in Schgal Pracess and P:Dgrams
Module_____3:3 , : _ Materlals‘.

R4 ‘,f;

!Eagkgraunéj—D  3.3.5 ”,,,: T

Resource Organizations

C oy -

€ i

A$§§CIAEIDN;FOR EXRERIENTIAL EDUCATION Py » ‘a
Box 4625 ' ) - T 7 .
Denver, Colorado 80204 v

: - - - N * o , B . . . .
Drawing its members from nearly every sector of education, &he AEE is amr,excellent. &

resource and networking agent. It sponsors an annual conference on experiential

educa;;an (currently including over 100 workshops’® and semlnars), a quarterly news-

letter, and the "Journal of Experlentlal Educatlan "

FOXFIRE, INC. - = .« ' =
Rabunfsaél”éEQIqia 30568 v , S S
. - .
The greators of ther popular "chflré" magazines and books, Eliot Wiggington and his
staff, continue to demonstrate "that the cultural base of any’ communlty can provide
fertile grauna for experiential programs in language arts, SE;ence, and sogial
studies. They Publlsh “Hands On," a newsletter which provides valuable information
' for those people 1nterested in creating a cultural journalism project within their
own community. Two books related to the "Foxfire" concept are also avallabla fram
an organization éalled IDEAS: (Star Route Magnolia Road, Nederland, Coleorado) .
“M@mepts," by Eliot Wiggington, -describes "Wig' E"Phll@SGphy’Qf education and speaks
to the haw—to of blending experience and ac&ﬁem;c work. . "You and Aunt Arie," by
: Pamela Woed, is a nuts-and-bolts guide to the prgductlon af a cultural jau:nallsm
magazlne ané is useful both as’a téacher s gulde and as a. reference for students:

[ : .
. ) , P

NATIONAL c@g@;ﬁgxau ON RESOURCES FOR_YOUTH

,35W25t44th Street -
New Yart New York 10036

NERE serves as aynaticnal clearinghovse ‘of "youth participation” projects in“schools
and in the community.. It maintains a file of over 800 descriptions of programs

* in whjch yaung people are performing unusual and/or significant activities in their.
commuhities. Thescommission®s newslettér, "Resources .for Youth," is a useful col-

1éEtlbﬂ of infermation and data. S . )

; . ! = F

EDUCATI@NhggD WGRE PROGRAM - S L ‘ _— Q%
Northwest sRegional Educational Labarat@zy b . o .
710 SW Second Avenue S ' o
Partland Gregnn 97204 : : . E -
. - . o= . 3 W
This group is currantly engaged in research 1nvalv1ng three lmpartant areas related to-
experiential educatian. a study of factors students most associate with excellent
learnlng expérlen:es in the community and thosé they . asscciate with “nanlearnlng
experiences in;the community; a study of common and unique elements among various
‘exgerlentlal approaches; and a study to explore the construct of ragponsibility

.and .how "young Peaple develgp and grow in this area. They have published many resources




= . ’ . &

;pcludlng “Experignce—based Learning: How to Make _the Community Your élassra@h”,
"Student Guide to Writing a Journal"; "Student Compétencies Guide: survival skills
. for a Changlng Warla", vstudent Record of Community plaratlan ; and "The Commu-

nity Resource Person's: Guide for Experience-based Learning." .

" NATIONAL ASSOCIATION OF SECONDARY SCHGEB‘PRiNCIPALS B .
1904 Association Drive - oo S
, Regton, Virginia 220914 S : ; ‘ ; ., ‘ )

The’ NASSP has publlshed three items’ of 1nterest w1€h regard to why "asction.learn- .
ind". ought to be a part of the gubl;c high school. These include "This We Believe,"

a statement of NASSP's guiding principles and a clear ‘advocation that schools need |
to be more experlentlal "American Youth in the Hld-Seveﬁt;es,{ thefcanferengg rép@ft
.of the Nat;anal Cammittee on Secandary Edu:atlcn, ‘and "25 Action Learning Schools,”
cant@;nlng an éxcellent section on. the‘develagmgnt and background of EKPErlEﬂtlal

education, useful aEﬂcriptians of examplary action 1ea:n;ng EGhéﬂlS, and a list of
':gccmmended readlngs. .

3 iy .
OUTWARD 'BOUND, me: S L e, L ;
384 Field Point Road o , o, : ) C S e T
VGEEEnHlEh Cannect;eut QGSBO : e, - v L L
. _ : -
) Dutwara Bound, Inc., is the garent organization of thé seven Dutward Eaund schools -
in the United States.” Though each school is an 1nva1uable rescurce to anyone inter-
ested in aaaptlng outdoor/adventure education téEhﬁiqﬂES to the traditiocnal schaal ,
"setting, twﬂ schools in particular have had a lang ‘and varied involvement: in aevelcp—
.. 'ing programs for troubled youth: Calarada Gutwarﬂ Egund School, 945 Penﬁsylvaﬁla _ .
"' street, Denver,~Colorado 80203, and Hurricane®Island Outward Bound School, Box 429, ¢ °
.Rockland, Maine 04841. Outward Bound, JInc., has also cgpraguced (Hlth Naticnal :
Geographic) an excellent film entitled. Jau:ﬁey to The Quter Limits, which details
‘the Outward Bound éxpérienee as it relates #0 a group of young people lncludlﬁg a
) yaung woman from an upper class East coas amliy ﬂnd an lnner-alty gang leader:
« - A booklet titled "Journey: How to Get Started"” is available ‘from the Natlcnal
’ Geagraphlc and is an excellent teacher's ‘quide,

H

{

CENTER FOR YDUTH DEVELQPMENT BND RESEARCH

48 McNeal Hall . T B

0
. University of Minnesota . o«
St. Paul, Minnesota 55108 o i
The center can Prévide infgrmatian on agﬁian-leérn;ng programs in Minnesota includ-
ing program déscriptiong, curficulum idéas, classroom activities, and specific ideas
for short-term and long-term community experiences. Researchers at the center are
currently involved with a major project to determine the methods for evaluating the
outcomes of exgerient;al learning. Their booklet, "Action Learning ,in HlnhéSQta
is an excellent. regaur:e guide which details 30 exemplary E:ﬂgrams.
t S ‘
Sy .
a2
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Peer Culture -Develapma{gr -

- - W A (i
[ ) {
IS xmmaw\ 7 . '_ !
5 / ) ‘ ! ‘
g - ! The pgwerful ’iﬁﬂuém;e af’ peers on student values, geclsugﬁmakmg, carg
/

behavior cannot be overiooked in: examining the causes af the widespread and incrsasing

incidents of crime and violence in

' more. serious_ antisocial behavior.
gram mas been utilized Yor this purpose.

scéhools.

The Negative and.destructive behavior =f |
. students can oftan be changed by rechanneling peer influence to defuse ,;sc;tem.anv !
! violent situations and by dealing with student problems’ before they are Iransiated ‘nta ' |
This bulletin describés how a peer coumsaling ora- |

[

The PrDblem

and
the

iﬁéidéﬁ\:é of crime, violenca,
increasas in  the SQHQaIs,
climate datariorates.

ID,‘
[T

the

vdalism
icatjonal
arteﬁ
ﬁégatwe and ée%truétwe ways and
rrc:u-rn gelinguent a When this. hap-
pen the sechool environment is no longer
iaﬁdhiivé— to iearning or pasitive behavior.

T
O
Wik [ b }

n:j

3.

The Solution

Rock l1sland
Davaiopment, Ifne., was
incorfporated ipg~—Rack Island,
in 1974 as the /g;\ter for Youth
a’ nonprafit organization aimed at
oreventing juverziie delinguency and school
dr‘apéuﬁs as".well as improving human rala-
.tions  among teenagers. » The organization
¢ was initiated in responsa to a riot-type
situation in Rock Island, High School in
- 1972, ) ea

F

Peer Culture
.ariginally
) Hlinais,
e Services,

" The 'Peer Culture Development {PCD) coun-
saling orogram was designed to supplement
~redgular individual counséling by ukilizing
Seer group pressure in a3 cantrolled yet
xf@'luﬁt—fér*\/ 5it&_§,;jc::ﬁ to modify and- redirect

B . o

influencad. by their pesers: to é(’:—t .

_inta aﬁclsﬂilal

_setling
‘nature af the program 2nhances

negative bepavior. Both positive and nsga-
tive peer :leaders are utilized o ‘deni.fy
and deal with problems befcrz they 2scaiate
or detinquent nehavigr., 3,

quick 3ng orz-ampil.ve

F=tal=le]]

operating in schools,,
respanses’ and imorovement
itsalf are possiple.

i tre

success and removeg any stigms

ticipation. JStudents deal witr ¢
at the school where negat.ve 3sravicy
aften exhibiled ang Zeleciaz 23 27 173 =
alher siluations-
&
The original goals of tme 273 zaar zaL-sac-
ing pregram were to-- ~
e, Provige a delincuamcy aravention
program for schoals
. Relate the delinquept to nis ar
her victim
‘e Provide a .d
tregtment resource
nile justice system,
son with juvenile service
* Increase peer support for youth
returning to schdol aftar imsiiiu-

tionalization

50 iid unéir Grant #1915.A%-00% iiam NG SMEE ot luvenis juilice and Di@mgﬁgv Pravanhen La- Enroreamant Assirance Agmimshanon J 5. Depanment of juiice

E ¥

] s
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-parental
accasignally
nity service agencies. ]
to 12 students of the same sex. "The con- .group; participants decide whether it can
- ) o - i : ) 4 157 o
K , i_,cgti )

incidence of school

° Decrease the
dropouts as well as crime in the
community . » ’
As the program esvolved, additional goais
were astablished in order to=-- :
. Provide sufficient training. faor
school’' persannrel "in leading PGCD

counsaling groups

] Changa student attitudes thraggh
values clarification

[ Develop means: far disseminating

the methodology to other school
systems ’

'] Prapars .Rock Island schools far
desegregation (which began in
1976) - )

. Allaw!che program to evolve intg
leng-range maintenanca of lowerad
dalinguency and disruptive

behavior in schools

‘9 Divert students from law enforce-
ment agencies and the courts and
from negative tao positive behavior
pattarns.

The program is predicated on three con-

cepls:

P The individual has no right to
hurt him or hersalf.
. The individual has no right te
nurt others,
. The individual has an obligation

to help other pecple,

|
i

By the 1975-76 school. year, the PCD group
counseling, program had expandad to include
13  daily peer groufg mestings in 11
schools-=the high school (3 groups), 4
juniar Righ schools,  and 6 elementary
schools. Natural peer |eaders, both posi-
tive and ﬁegatwe as well as more passive
students regarded as needing redirsection or
values clarification; were. asked to partici-

~efarral by sehool—officials,” PCD
. ers, parents, -teachers, outside
agencies. ar themselves. Participglion is
targely * voluntary, requiring stud¥nt .and

permission, althaygh students are
‘referred By courts or commu-=
Groups consist of 10

iy

is confidential: -

tent of meetings C anv par-
\ticipant wvialating this standard may bpe*
excluded.
The purposes af .group nteraclion 3re 0=~
® Establish a caring atmesphers
. Defuse potentially troublesome
.. situatigns : '
® Provide suppoart and cansiructive
heip with participant :r:blemsx
. ] Reduce prejudices and zarmers 2
communication
Tha procedure for group meetings s as fol-
lows: . : :
1. Individuals present their prob-
lems. )
2. The group decides which prablem

most
the

- presented at that mesting s
;5&rigus and Mmost warranis
group's attention.

‘) 3 A problem-salving discussion s
6 held coancerning that. problem.

o F ) . v
1. The group leacer 3 tre
mast cromiment 2cimis sut

in the discussich.

During the rirst 3 weeks ! ar2gr-am spara-
tion, group leaders are ass.grea. arienta-
tion is provided fof school staff amc’ siu-
dents, potential participants are identified
and approached, permission for participation
is obtained, and the first groups are
scheduled, .

in the following 2 weeks,
introduced to the peer group process.
Next, for 4 to 6 wheks, the group attempts
to build trust among participants; students
begin to discuss themselves and their prob-
lems; the benefits of alternatives to nega-
tive behavior become .apparent; and positive
changes are supported by the group.

Then, for 9 more weeks, students
introduced to group concepts. Concern and
support is evident, and the group suggests
alternatives. to nagative solutions. The
referred student chooses a solution and the
group offers follow-through help. When-
evar a problam situation is presented to the

participants are’

with”®
problems are referred to the group and are =

o,
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J3e . solvea Bov ‘stugents, principals in. the

s3ituation ard invitag o the group.sassion .o
3ir therr viaws, alternative solutions are

Zffapse, Negative 3ersy or

sougnt. apd  fipally. the ~droup  oecomes Tuarc 2
cammitiad }a a peacefuis soiltion and moni- D:ma:msr~ si3tat EDOE
toring progress towargs that salution. 73 .
Ta t Tl
‘m trte 1975-78 school yaar, 12 group lead- 5. ar :
2rs organized 57 groups in the Rock Isiand pracuring, ora i3
"‘ﬁéﬂis’ with a totai of 722 full-time anag
,399 part-time participants. . ' Data were "3lso zzileciacs
. T . Schpbl stucent atlituces
ticipation, raveanng tra 3
to the pyogram's affaciivaness:
Satrait | “ Foo . T
' v Darzart af
in  Detrait, WMichigan, four hlgn'ss:héﬂlé Pragram Zvaluation Stucerts .;\‘;;f-ae-f;
instituted oSeer culture groups staffed by Statament 5 ea,tm Si3taman:t
school  3vstem pefsamnel rained by 2D, ‘a '*' R -
The Deatroit oragram invelved two lypes of %'?ieagiédr‘ar:zél aréjudica ) N %‘
graug counseling--Guiced Group'-ipteraction * Redliced viclenca .o 3crools R
alf\r;! Parsanal N‘aSﬁEFY"W!En EWQ 10- ta , Increasad commuricatian -
15-memeer groups of each’ type in eath of < natween students B -2
tha - faur schools. jr'\c;liviaual andg- group - increased ﬁE|EFUIr‘ESS éﬁg‘ *
tgtcrial,ﬁamegigl sessions’ were pr‘gvmed far . csring =3
all s u«;ér‘\ts as nseded. ' Increasad respec:,tar ]
. personal oroperty iF
; ' Made the student z-gore
& . ﬁgs@ﬁﬂilglé person p
oL e Increzased respact far
Restilts o . . faculty o %
v B, reased ~aspect for o
Raar z3ynsaling zrograms in Rock Islana, administration -
irois. ana Datroit, Michigan. were avalu-
= after the first "and secong years of
e Tha . avaluations wera tyajcarly
the jncidence of criminal and dis-
F-_:;smsa benaviar reported by . students
iremsaives, afficial schogl and law enforce-
ment redards. and attitudes of students, - . e
grouo leaders. 2fficialgy and athers familiar El,emfﬂtéry Sihéf:',' ;:,}arr'.. R
with the pfcgrami ot - and ‘teacher‘s m.g’r,é a,l,sa, £37s
positive aboul the sragram
Acek 1siand parents more 30 1”in
In Rock lIsland, the program “had a pro- Near the and Oof the s&csnc sem .
mounced affect in reducing truancy, delin- program operalion, MOSL Dariicizarts R
guency, and substance’ abuse by_full-time -sampled high school and junior mign scnse!
sarticipants. According to reportinggstu-’ groups felt their groups nag E”':"';V."’f,_,“,
derts, :iruancy . decreased by at least 40 were Elfse, to reaching the 'EVE_I_ 2" :“g
‘percent, ' ‘and ‘property and  personal caring, " when EEFFIéIEaF\ES are trustng and
cffenses were also significantly reduced. =~ §8nuineély concerned agoul group members
Gverali. fawer Darticipants reported partici- and the sghool enviconment ana wren Zeer
23trg in. delingquent bSemavier. and those influence is greatest.
wno ,continued such behavior committed ~ .
fawar 27f2nses. .. TR2  stucdent assessment The community, nbwever:. seemec--polar
was UVEF“hé,m,ﬁgly' favarables more 30 Some felt the peer counsaling argject
ame ~igrn  scmool  students than  among just another Federal giveaway ~or2
‘wmior®  nigh .. school students. ., The Evaluators felt these opponents were .
_s2cond-y gar 3valuation revealed the follow- supporters  of  tragiticnal - educ
r’ig regutions in the incidence af-negative methads, content, ang discinline as 2
:,Ehawgﬂ‘ , . : to - mare’ innovative metkodalogies
B ) : " -
,,,,,, — . — "] — — — —
3 " 19% ' . L
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approaches. Generally, favorablie reactions
wara  sxpressed by the superintendent of
schools, principals and assistant principals,
teachers,. school counselors, security "per-
sannel, law enforcement and probation
warkers, ind the director-of the lacal youth
guidance council.  Some lack of support was
noted, nowever, on the part of some law
enforcement agencies and other nonprogram
officials which was attributed to ‘the failure
af @rogram aorganizers to - establish  a
' faundation: im  the. communily, with schaol
sersonnel’ .and swith fdaw enforcement ang
~eiated agencies nefare
initiated. - |

PCD group leaders
and  needs:

As the orogram evolved,
igentifiad saveral oSroblems

& ~ The program needed a better
public relations effort. o

e  Acceptance by ‘sghool ‘personnei
and - the cammumty could Dbe
_enhanced by academic credential-
ing of program personnel.

' In-depth training would make
possible mors sophisticated han-
dling af numan relations issuejs,

e Mare hamg visits shauld be made.

° Training “was ﬁal;r-suffn:rem for
pragram implementers in the ele-

meritary school setling.

8 Liaison between program  staff and
administratars and betwsen group
leaders’ and their coordinator
needed impravement,

e A more formal training program

would ensure that group leaders

had the benefit of similar qualita-

tive and quantitative preparation.
‘A summary, the Rock Island peer counsei-
ing program is credited with increasing
communication between students, decreasing
racial problems and viclence in schools,
increasing helpfulness and caring, and
helping gtudems become more responsible
_meople and more respectful towards . Faculty

and aamcmscracgrs : -
Détr‘ait: o o~
Jmpact of the Detroit peer culture groups
“was ~ measured. by’  examining behavior

s records before and during the program: for
the 385 hugh school students participating’

the program was

during the January-June' 1979 semesier.
The results were similar to the findings' of ~
the Rack Island evaluation. The foliowing
changes im student behavior were noled:
Behavior " Percent Zhange
Fights in school =33
Assaults on tezchers 7 =50
Disruptive behavior in
class =57
Disruptive behavior on ‘
campus =35 =
lilegal activity or negative ’
police contacts =35
Absences from school -3]
Failing grades =<1
t31

Credit haurs earned

Replication I1ssues

program can

peer counseling
successiyl in

and becomé

A successful
be implementad

any school system if cartain preconaitions
exist: , .

1.  The school board and schecol

administratars must be wilhing to

tolerate negative hehavigr of stu-
demts " which  would  otherwise
rasult in suspension or referral to

. outside agencies. That is, they
must be willing to deal with such
pehavior within the =2cucational
structure, - R

must be orientad

The Faiulyty

facilitata student
‘the_ faculty and
in the farm of feed-
teachers,

mentation to--.
rafarrals by
faculty input
back to and from

Liaison with existing child service
agencies (such as the Dpolice
department, sheriff's office.

is necessary to, provide a means
for exchanging information - on
participant progress.

4,  The pear counseling program must
- be independent of the school
administration,

" Operational prerequisites. are that 'the oro-

;ta:warﬁ institutiomalization. B .

.gram be valuﬂtary,,,«::nﬁdeﬁtual imcludea
positive peer leaders,  have available group
leaders who will be accessitile ta students

and faculty, and exist in an atmosphere af
willingness to move -away from the tendency

vard--the program pefore mpie- -

{VEI*
fare and youth service agencies)

w
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‘ ‘mooaggitign . at firme loundation for tna are-
Jram -must @ 25iabhisned 0 the Sommunily .
ime sChcar 3VSIaM, andTiaw. @rigezament oo
agarcias The .Rock Island PCD aragram Scehm,
nas axbanged 12 2Jperation i Cetrait and il
Barran Courlv, Michigan. and Chicago., ram R
.F\I'C.‘Fma;IQﬁ :VSL& \
/ o R Howlett, Frederick W., ang L
e e ot e g . Boehm, Richarg¢ 5.+ 3chcol- :’aseﬂ'
REQUHEC{ RESDUIE?? - Delinguency "Pravantion: The .3acx )
’ R ) T . 'Tsland gxperienca.  sustr.  T2x4ds.
The Rack Island pasitive ‘peer culture pro- Justice Systems, Inc.. 1975.
gram, funded during its -first year by a- ’
local foundation, served as the model for ?
the Paer Cultura Development pragram now . :
goerating. .With the support of the schoal
~systam. the -original agarganization -applied .- .
successfully “ar a Federal grant. The Law R .
Enforcement Assistance Administration pro= " ’
vided 30 percent fuﬁdmg to r‘egrgamge and v :
gxpand the program: . : !
pand the program. S Contact
2CD maintains a public and private rélations : .
program for those’ interested in peer coun- o Don L, Jomes, Diractar
seling. Print and media materials are .avail- " Peer Cuiture Ceveloomen:. -c. i
.able, and the PCOD executive director and’ 228 North LaSaile Sc’ﬁe' _ ’ .
group leader coordinator will make local : Room 1264 ‘ T .
‘presentations ar arrange visits to the pro- Chicago. lilimais 3060° ,
gram’ for lacal decisionmakers. : (312)-236-4807 : C
- : hY
1
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Course____3 - School Climate . -~ .. Biblmgraphy

Module 737!3;:5 tudent Involvement in School Précesses and Pr‘aqramﬂ

£

PAruntext provided by enic [N

, !

Student Involvement Annotated. Readlng List
PR K .

~

Bennett, S§.A. ngethlng More Than Surv1val A Student- Iﬁltlatpd Process

fr
School Climate Improvement. Walnht Creek Callfcrnla Center for Humﬂn

Develcmeﬂt, 1978

-

£
. L
=

L

oo
Sl
i

[

‘An excellent process guide for those who ‘have decided to imﬁr@ve the
schopl climate and reduce the dlstress that interferes with learnin
scribes 26 separate steps and cames in a package with SimPIE flyer%,'ir
handouts, and survey .instruments for reproduction. The process and mat
were developed with therhélg of five Northern California schools under
grant fr?m the Ca;igctpia Department of Alcohol and Drug Abuse.
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McPartland, J. M., and McDill, E. L&, eds. Violence in Schools. Lexington,
Massachusetts: Lexington Books (D. C. Heath & Company) , 1977.

- Contains PEISPECthES on the problem, descriptions of intervention programs,
. and position statements,, Includes a chapter on research on crime in schesol
Presents ev;dence that student access to the school governance and currizul
structure is a facta: of nanV;alent schools.
. ~ &

e
[

i
3

T

Natlonal Camm1551§n on Resources for .Youth. Ecuth Paftlc1§atlcn* A Regcrt to

Degartment of Health, Education and Welfare, Office of Human Develapment

Office of Youth Dévelament - 1975.

Youth Develcgmant; 3 > 1
pation, distinguishes yguth Eart;c;pat;on fr@m cher tyEES af Prsgrams, ang ..
presents the benefits of youth participation to -different components of
society, issues, concerns, and prospects for growth.

National Institute of Education. VlDl ent SEhDGlS‘—SafE Schools: fheAEafe School

Study Report to the C@ngress. Washington, D. C.: Natl@nal Institute of
Education, 1977 oy < P
N .. ‘
*=  The Safe Séhaﬁl‘stu&y was undertaken in response to Congress' regquest that

HEW determine the number of schools affected- by crime or violence, the tyre

+ and seriousness of those crimes, and how school “‘crime can be prevented. The
study is based on a mail survey of over 4,000 gchools, an on-site survey of
642 -schools, and case studles of 10 schools. -Four factors were identified as
likely to reduce or control the level of violence in schools. (There is also
an executive summary of the report. ) : - r
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Pearl}’A.; Grant, D., and Wer™ ZE., eds. The Value af Xauth. DaVlE, California:
Responsible Action, 197¢ /). . . _

- '

€

This ‘book rests on the premise that fauth are in genéral devalued in cur
society and shows-how this devaluat;an leads te uﬂemplayment ‘nef%ggtual
schooling, and alienation.- As an alternative, numerous programs where y@utﬁ

serve as. competent participants in their’ communities are described, and a
call is put forth for a national policy which would value youth. -

et

Rfan,'C.: The Open Partnership: Equality in Running the Schools. New York:.

McGraw-Hill.

7 ¥ .

A description of approaches to and the effects of equal partnership with ,
~students in school decisionmaking. .

& .

Teacher  Corps 'Youth Aavaaagy Loop, Unlverslty of Vermont. - Student Inltlatéé
* Activities: 2 Stratéqy in Youth Advacaczr _ -
] fo
A descrlptlan of the history and. present status of Activity II of *the Teacher
Corps Program (Student Initiated Activities). Aisg included is material from

the Youth Participation Canference on Student Initiated Activities which was
. helﬂ at Dakland Un;vers;ty on NDvembér 8-10, 1977, and pra]?ct rep@rts frcm

y .. . s -

‘Wenk, E.- Ea%tne:ship in Research Davis, California: iﬁtézﬁational Dialogue

Eaaks,’ 1980 (in’ press). o ; ‘ =

A nepvel approach to e&ucatlan, learning, ‘and saplal change, Partnershlp in
Research utilizes the "self-study" méthod. Young people are involved as
"participant researchers," . defining, observing, and evaluat;ng issues that

they feel have a significant impact on their lives. The book describes an

.early PIR project in a New Hampshire school as well as more recent applica-

tions of the self—study methcd% ' _ B T

During the 1970" s, five national commissions studied both the social context of ¢
youth and the situation in the nation's seccndary sch@cls. Each cammlss;on reccm=
mended reforms in séhaal;ng prccess to-- :

o Reduce isalati@n of you fram the greater community

as o Provide maféémeaningﬁul learning situations

o Offer more choice as to method of instruction,

Ih?,fé'git§5 ) oy -

'1) .Coleman, James, ed. "Youth Transition to Adulthood,".The Report’ of. the
Panel on Youth of the President's Science Advisory Committee. Chicago: .
Unlver51ty of Ch;caga Préss, l974 :

- . E
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'2) Brown, B. Frank, ed. "The Reform of Secondary Education," A Report to

_the Public and the Profession by the National Commission on the Reform
of. Secondary Education, sponsored by the Charles F. Kettering Foundation.
New York: - McGraw-Hill, 1973. ' -

3} Martin, John Henry, ed. "The Education of?Aﬂalescents,“’The Final Report
and .Recommendations of the National Panel on.High School and Adolescent
Education. Washington, D.C.: U.S. Government Printing Office, 1976.

4) "American Youth in the Mid-seventies,” A Report of a Conference sponsored
by the National, K Committee on Secondary Education of the NASSP (National
Association of Secondary School Principals). Washington, D.C.: National
Association of Secondary School Principals, 1972. . C

5) Weinstock, Ruth, ed. "The .Greening, of the High éch@glp“ A Report on a
Conference sponsored by the Education Facilities Laboratories and IDEA.
New York: New York Educational Facilities Laboratory, 1973,

=
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Two_summaries of the reports: S

1) cawelti, Gordon. "vitalizing the High School: A Cuxriculum Critique of
Major Reform Proposals." Washington, D.C.: National Association for
Supervision égd Curriculum Development, 1974. '

L]

lz)'Zajch@wski, Richarﬁ A. "The Establishment Critics: A Summary of the

Major Reports on Secondary Education in the 7D'§.“ Denver: Association
for Experiential Education, 1978, - ® '
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* Module 3.4 - Law-Related Education B * — | by MQdUlE
Total "'l‘i,ma,,, Lhowr .

'M@dﬂl@S!Jmmary S o | -

TQLS mndule provides a rationalle for 1n:luﬂ1ng lawfrelated Educatléﬁ in the currieculum
and lﬂtfﬂdUEES programs and resources related to law-related education used by schools.
By providing students knowledge of their rights and responsibilities under law.and by

tea:hlng nonviolent approaches to'conflict resolution, law-related Educatlan can be a

51gn1f1cant factcr in reducing violence and vanéallsm.' : R ‘
i % T 1 !
T Acﬂvify/ Gentent Summary . Time
1. Introduction > ' o _ ‘ 10 min.
" A. Eg‘r ,pants Taﬁg”a Mind Walk : ’
B. Recalling theflggsg? s :
2. . Rationale and Gaals for Law-Related Education 10 min.
N - T . s
The hlsicr;cal context frém which law-related education evolved,
the need for law-related education, andsgye ralatlanshlp between
\ law—related education and crime reduction “ifi schools is introduced. :
A. Conditions Fav@ring DEVElQEméﬂt @fiL, w=Related Education
B. La'gg‘lated Eduzaﬁian——The Result o a Qg;leative Héspcg;g* '
C. A Model for Teaahlng LEWERelateé?Educatlan as a Deterrent to
Crime &
~D. Threeﬁgpgls of Lathelatedfgﬂgga ion
3. Demonstration @f §“;§W?Rélatea Education Activity ; , : 20 min.
A. Explanation of the Activity - ‘ : N
B. 'Small Groups Use the Adversary Approach o
C.» Summary of Small Group Findings
4, éhg;ggtéristigs,@fﬂLaWbREla;g@igggggpién Programs ' . 5 min.
A. 'The W ; de Var;xﬁg of Law-Related Pr@gram; _
£ ‘ - i - . o %
& ' ) ] : _ "
B. Discussion and Information about National Projects
. o : o L) 19 _ _ . _
Emc — — 13— :

Aruitoxt provided by Eic: =
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Activity/Content Summary .~ Time_

4 . , R .
= N #

5. Presentation of Resources R L = N

0 4 3 .

A. Trainer Discusses Background Material on Resources Available E

B. . Small Group Activity .= - , - ' - 5 . , )

o=

Participants complete worksheets containing news items. ;

3

<5

ERICT .

Aruitoxt provided by Eic . -
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Module 3.4 - Law-Related Education I 777; S
, \ . ’ ) . . r
b : . . . L2 o : . f
. g i
i
L] ‘ - _ b ’ . 3 ’ '
Objectives - o w ) B . _
. Pa#i;c;pants will Qezable t@i} T - . B
l. efine the QGalz and objectives of law=related education Qg "ams
2. Discdver and use methods and atrqtégles for 1ntr@duCLnﬁ Jaw-related.
' ~'thFatlEﬂ into qchaa;;/clas rOoms .
3. Ident;fy :urrlculum materlals, programs and resources suiﬁablé for . -
tgaching law-related education. ] . : :
% - .
. ' i 7 L - . ) -
: N L=
. , . de
b -
- ,

Description of Materials o o 8 o L
- o | -
Transparencies T S . ' N

) 3.4.1 - 3.4.3 Transparencies support ‘a minilecture on "Rationale and ‘Goals for
. . Law—Relatéd Education." , .
Partlclpantﬁ ng::}gsheets
3.4.1 Index : ' o 7
3.4.2°  Classifitd g ; S R
s *-3.4.3 "Grin dahd Bear It" :
3.4.4. "Momma " '
3.4.5 "The World of Animals"
éackgragp§;§§;g;;élé ' T . 7
' . - . o S ¢ Y . .. '
s 3.4, .1 ° TCase : . " ‘ : : . i
3.4.2 National Pragests GE Special Interest ~ '
3.4.3 "Curriculum Materials and. Resources for Law-Related Education” " -
# ’ 37 i i ’
] ;E ‘
O . 7 o _ 7: —_—

ERICT°
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a

‘Module__'__ 3.2 - law-Related Education ' ' = Worksheet

Worksheet -D__3.4.1 I | ‘
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f(:eurse 3 - School Climate . - Participant
Mﬂdula . ',;773-4,,,? L;awaRe;atéé:Eﬂgcaftién R L WQ!‘kSI‘IEEt
;gtﬂngMI?Dw 3.4.3 00 — |

b; Idchtg& Wagngr

,Gimaszmrr/

| rican know=how.that .
Coe s help ':i )'m'lll;;i'ldﬁear that getshﬂmﬂémer R
© 7 gallon wd Ip you figure esit mgit it

- oL W knurq;TEGHDmnini“‘;;*

b ' s B

", Sourcez The W’ashingtgnl Post - September 1979, Field Newspaper; Irvin,l

@]
>
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Course______3 - School Climate ' . @ - - Participant
MﬂdUlE 3.4 - Law Related Educatlan - ; ~ - wbrksheet o
‘Worksheet I-D 344 ‘ ‘

. "Magnma "

¥ a

X wzaummm mm:)

Source: :The Washingtcn Post - September 1979. Field Newsiaper; Irvin, CA
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Gaursa,,,, e 3 - Sr:hac:l Cl;mate . f; g
3 Mﬁdlllﬂ ’ 3. 4 - Law-Related Education - -

Worksheet

) Warkshaat I-f‘ﬁ 3.4,5

' "Ihéf World of Animals"

DEAR DR MILLEI’ S
: Tarzan is the firsi eat I ever‘ knew
that loves & hath. He will actually -
' elimb right in the tuh; sit there and
~purr while I'm batking him. I'm sure
" this Is an unusual juestion, but age
frequent baths bad for a cat’s skiff?
Tarzen doesn’t. have bad skin. It
lnnks perfeet, hutl wn; wandeﬂng

Fa=Ntgta e LN

Water wnn t huﬂ 1 cai skin. Suap;-
or shampoos could, depending on their
ingredients and how. thoroughly

they're rinsed off ‘afterward. That's % .. \:". .,

really the criterion: If;the shampoo
isn't irritating to bewin with; and if it's,
. rinsed off thomughly to éhd ,wit
-then a normal cat’s skin g_r‘
wnuldn‘tban;rmedbytheprm‘ e

|

Source: The Washington Post.

i

DEAB DE MILLER
' It was Tuesday after our weekend
trip before we diseovered. lll tho;a

. ticks on Mr. Barker.

He spent a lot of that time in the .
house, and we first saw a tick erawl- -

ing on the floor, then found theni on
him. We had him dipped for ticks

. right - away, but don’t know ‘how
o .+ many erawled away in the house be- |
-'! fore'we knew lbout them. My hus-

DEAR DR. MILLER

I read this mcredlhie st ry, .
elaimed to be true, that they've hgen

- able to ttansplant a living brain

from one rat to another. If this If so,
will they: be ‘deing this in hunians
goon? 5.A.
Grafting a sma!l section of lhf brain
Imm one rat to another has been suc-

-cessfully done. The.transferred brain ~

cells have thrived and the recipient
animal benefited. There’s a. definite -
Basslbﬂity the. same- technique could -

" be applied to help humans with neuro-
. logleal disorders. This does not mean,

ed Y however, that complete. brain trans-

H you—u lﬁng g l‘yur
ﬂﬂ' ‘1 T TR L S ‘

[

& .
Eing'Features Syndicate;

New York, New York

d,: ! Flanta are being contemplated now or.

the future. There'd undoubtedly be

8 scarcity of volunteers with new-
'hudmroldnns. snyway :

10017

Participant .
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© case ' ! R )
AR "Teslie was with a group of classmateés at a school game. During half-time, a

fellow student offered to sell Leslie and the grﬂug some drugs Leslie refused

bﬁt one af the group acéegted the offer, '

The next day the EEhEGl p:lnc1pal callea LESllE 1nta the office and said that the
friend who bought the drugs was in critical condition caused by impurities in.the

The principal said the school had received information: “that Leslie was

drug, .
Leslle

-present during the incident, and asked Lesllé to ;dent;fy the drug pugher.
‘refused and was susgended by the prlnclpal. . . . .
Leslie asks that the §r;nclgal' dec;s;an be turned argund "o ' ) i

. NOTE: Assume that all statements in the case are ;ruéi
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" National Prajects of Spéalal‘Interest , o
Six Grantees of the OJJDP LawSRélatedrEdu:at;cn P:ogram- ' : .
Sammary of Prqzects o

P
!

The Juven;ie Justlce and Del;nquency Prevention Act of 1974 cccrdlnates the various.
FPedéral pragrams dealing with the prevention. and treatment of juvenile delinquency

and authﬁzlzes Federal funds to assist” 1nnovatlve state, local, and private programs.

This 1egislatlan createﬂ the Office of Juven;le Justlce and Dellnquen:y Prevention
.+ (OJJDP), which administdrs the programs designed to furnish’ humane treatment’ to -

Juven;les w;th prablems and ta prevent, reduce, and :éntrgl juvenlle crlmes.

'_prav;ée spéc1allzéd tralning fDr educatcrs, lawyers, guvenllé Justlce folclals,
and community leaders as well as to, expand laerElated stud;eg far studénts 1n=

' ‘grades K-12. ]
o C, A . . . .
l}', Amer;can Bar AESGElaElQﬂ Spes;al Cammlttee on Yauth Eﬂucatlcn far Cltlzensh;p )
" (ABA/YEFC) v -
T 1155 East GDth Street Chlzagc, IlllhOLE 60537 o :

Ll

AEA/YEFC Pravldes a gcardlnatlng fun:tlan,far all grantees, ‘national and
afeg;@nal leadersh;p conferences, publ;cat;ans and consulting services,’ and
1t alsg serves as a national Glearinghéuse for the DJJDP program. :

ral 1ng @3§?§Lﬁ¢;RITP)

20 Chlldr’:' Legal—nghts Infarmatloﬁ al

2008 Hlllyer Place, Niw., Washlngrb

é:

D.C. ZDDDS

_=CLRITP w111 carry out a faur—part pr@g:am, ;néludlng (1) tzaln;ng of 70 pro-=
fessionals-in mental health, social services, law enforcement, and related
fialds, (2)'training af 7D adoléscents in the _same: fields, (3) publicaﬁian of

(4) prePa:atlan,af a manual on ch;ldreg s;rlghts fc; graduate students.

#

3. "cQﬁstitutionai Rights Fﬁunaatian (CRF)

CRF received in Fehruary 1978 a grant award fram DJJDP to provide teasher
training and technical a551stance in five states, uSLng its specially written
:urrz:ulum materials dn crlmlnal justice and ecivil justice in secondary class-
.rooms. This- award has been expanded for a second year so that existing pro-
'grams now 1ncludé use af cammunlﬁy resaurces, peer teaghlng, arid cther CRF
dents .and thé developmént Qf L1v1ng Law, a baak fa; Students W1th mlnlmum
reading skills. .. [

R
[SPETEEEES
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" Law in’ a Free Sacléty (LFS)

¥

EDE Wilshire Boulevard, Santa Hanlsa, Califarn;a 90401

LFS& has }écélved a grant award to eafry aut a 1aw—relat£§§educat1nn pragram .

' 605, “G“ Street N. W., Wash;ngtcng D. .C.

‘trlcts us;ng Etregt Law.
* provide te:hnlcal assistance and teacher. trainlng in 30 cities,

4

. for.
tén 1aw-relataa éducatlan eenters in selected areas gf thé natlan.

two years.;

-Naticnal Street Law iﬁstituté (NSLI}

three components: -

' The NSLI program is dlrected to f Street Law pr@gram in hlgh sahaals, with.
o (1) publication of a textbook on this subject;
: sghenl clinlcal p;ggrams in wh;ch law stuaents teach Street Law to hlgh school

(2) law

The major objective of this program is thé establishment of
Thé’nature

Thé GJJDP—funﬂed pragram Wlll Eﬂablé NSLI tc (l),

(2) provide

=

technical assistance’and funding for the r%pllcat;an of the Georgetown Unlver—x

s;ty-Law Center 1aw—relatea educatlan model at six law. ‘schools, and (3) develcm e
a caurt=basa§ pretrlal diVErslcn program w;th a law—rélated eﬂucatlnn camganent -

. Phl A;Eha Delta Law F:atern;ty Iﬂtérnatianal (BAD) .

has

. The

=]
o

~ o

: 114D Canﬁecticut Avenue,‘N W.., Washlngtan, D. C 2003

Ll

‘It will rally its entire membérship to dgive sugpart to this p:og:am

PAD members’ will be urged to generally support Exlstlng loecal, state,
and natianal gaals to reduee crime, vanéalism, anﬂ v1@1&nce in the -

fﬂnltéd Etates.

"1n thé;: réspeative laWﬁ:elated educaticn prﬂgrams.

PAD will select ten metrapalitan a:eas in which to prcmate ‘and’ Euppart 7

in the local eleméntafy, intermediatef and’ secenﬂary schagls.
AlLIAD law school and- alumnt chapters, as well as individual members of
the fraternlty, will be encouraged to jain ‘in this Etaternlty-w1de pro=

" specific law-related education pragrams .serving.at least‘l, EED students

S ' . I o _ E N
Additional information about several of these projects, as well as others, is in=

,

'PAD
IEEElVEa an GJJDP grant far ‘a twaeyear Eragram beginn;ng February 1579.
PAD program has five eamganents. :

\
.gram by active participation in the. ten metrépclitan areas and to lﬂltlat;\ :
" ‘their own juvenilé justice and délinqueney grevent;an Prajects ln gther HORN

. areas.

kY

cluded in the following.pages reprlnted from the Directagy of Law—Related Eaucaticn

Projects, 1978 ABA/!EFC.-

5

=7

. L&‘ '

LW

N

VoL e

ThraughithesE centers, LFS w;ll prcv1dé teacher tra;ne‘ -
_.1ng and stuﬂént materlals for K-12 1nstruct1an. : : o
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B f'f'héfalbwing pféjects provide a varlety of consulting
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=

. ) ’ ’ E

. -services, including on-site assistance, to individuals e

" and groups throughout the country.

. -American Bar Association Special
Committee on Youth Education for
Citizenship .(YEFC) :

Narmaﬁinns}. Staff Director

" 1155 East 60th Street ° .

. Chicago; lllinols 60637
1 312:947-3960

Institue for Political/Legal . - * . - . -
‘Education (IPLE) o S

‘Barry E: Lefkowitz, Directof
207 Delsea.Drive
. .R.D. #4, Box 209
~Sewell, New Jersey 08080
. 609-228-6000 : .

*

‘L

2

~ The ABA Sj:efcialfémm!ﬁ_ée on Yoith Education for Citizenshlp was estab-
lished in 1971 to provide riaticnal clearinghouse and coordination ervices for
Individuals and groups interested or Involved in law-related education. Because

YEFC has no proprietary interest.in any particular projects, miaterials or models -

in the fleld, it promotes all worthwhile efforts and helps develop programs best .
suited to each community's particular needs and interests. ’ e

YEFC has produced a wide variety of materials which provide p\-acﬁc:a] infor-"
mation on how,to begin and sustain law-related programs. It has prepared a

< film, “To Reason Why,"” which documents the need for law-related education
~and indicates ways'in,which lawyers and educators can cooperate In developing
law-related programs. In addition to this Directory, YEFC has published a series
- of three curriculum catalogues — the Bibliography of Laiv-Related Curriculum . -
-Materlals: Annotated, Medla: An’ Annotated Catalogue of Law-Related Audio- o

]

Visual Materials, and Gaming: An Annotated Catalogue of Law-Related Games

*and Simulations — and three books on program development — Teaching .
- Teachers About Law: A Guide to. Law-Related Teacher Education Prograrns,
. The $$ Game: A Guidebook on the Funding of Law:Related Educational Pro- -
- grams, and Law-Related Education in. America: Guidelines for the Future.

YEFC also offers a new.magazine, Update on Law-Related Education, which

. - contains Information on recent United States Supreme.Court decisions, new -
- -law-related curriculum materials, classroom strategies, funding opportunities,

and other matters of topical Interest. - v R g
- YEFC has condufled regional’ conferences on .law-related eduéafion -

© throtghout the. country/and conducts research concerning major areas of pro- _
“gram development and Ifiiplementation. It also provides on-site consulting ser- -

vices on all aspects of law:related education to school systems, bar associations,

- and other interested groups. -

i

The Institute for Fnl!ﬂ:;aUngQ Education E\Egﬂﬁiﬂ;igﬁé as a program caml;h;;i

Ing classroom Instruction with fleld work In law and-politics for Burlington, New

" Jersey high school students. Now natlonally validated by the U.S. Office of
“Education as an Innovative project under ESEA Title IV-C, IPLE consists of a

vear-long social studies curriculum which provides high school students with an
understanding of and practical expériences in political, governmental, and legal
processes. The curriculum includes three units: voter education; state, county,
and local government; and individual rights. The program uses the community .
as a classroom, and requires af least twenty days for student field-work and in-
ternship in local and state agencles.  IPLE conducts one-week teacher educa-

Hon workshops to provide training In the use of its curriculim materials and

strategles for structuring, organizing, and implementing. IPLE in a school .
system. In addition, IPLE sponsors seminars and workshops on these topics as

. well as its annual New Jersey Model Congress where students discuss and enact -
legislation researched and \Kﬂﬂ:ﬂ by themselves. S o

LA e e ]




; .

*Trudy Faust, Coordinator
" 393 Nerth Euclid Avenue,

.*“Room 25

. -St. Louls, Missouri 63108

- 314-361-8626. .

- Law in American Sgcisty Foundation

" Peter Sénn’. ‘Executi

+ Lyceum Building

2235'North Sheffleld Avenue
" -Chicago, Illinols 60614

- 312:321-8332

;gnr; _»Edneﬁﬁnn' and Faﬁiéi\pgﬁan (LEAP)

- Vivian:Monroe, Evecutive Directcr .
.- Todd Clark, Education
- 6310.San Vicente Blvd.

* Suite 402" :

- Los Angelés; California 900

| 213-930-1510

"+ tions,-and community involvement projects. ‘

tive Pireﬁar :

" students).’
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. The Law in Action national office provides workshops and informattonal

assistance on the Law in Action series to educators and school systems. De- .
signed for students in the middle grades (5-8), Law in Action originated as part =

- of a pilot law-related project for eighth gradersin the St. Louis Public Schools.
- Now published by West Publishing Company, the series includes a student
. book, a_teacher’s manual;: and a silent filmstrip ‘on each of the following-
‘toples: Lawmaking, Juvenile Problems and the Law, Youth Attitudes. and

Police, Courts and- Trials, and Prqblems for Young Consumers. The serfes Is - }
activity-oriented and includes such teaching strategies as mock trials, simula- -

i~

o

Since. 1971, the Foundation established a naﬁanuﬁdé._laétwqu of school, col- -
lege, university,-and correctional projects in law-focused gdhégtipn, and provid-
ed administrative and limited finanicial support to such projects, in addition to .
resource-and evaluation services during their pilot phase, The Foundation has
also offered Intensive summer teachék training institutes at both introductory

~-and advanced levels which Includévnstruction in law-focused substance and
- methodology, and offers the' services of the Clearinghouse for Resource

Materlals, ‘which features films, books, reports, and other faw-focused

" materials..

‘The Foundation has produced a. number of curriculum materials for use in
elementary and secondary schools. The Traillmarks of Liberty series focuses on

- constitutional concepts appropriate for the elementary, junior high school, and
. senior-high school grades. The Justice in America serles, designed for use in .

grades 7-12, consists of six volumes on such issues.as urban problems, welfare,
housing, criminal law, consumer law;ang the juvenile court system. The project

. has al$o produced the law-focused multi-media materials Foundations of Justice =~
(for elementary school students) and In Search of Jgsﬂce (for secondary school L

=14

Y

Law, Edﬁzgﬁgnénd Participation is a uat!a?faﬁkﬁqjeét of thg' Constitutional . ~
Rights Foundation, a Los Angeles-based project I law-related education that

- has operated since 1963, The LEAP project provides consilting assistance

across the United States in the following areas: :developing community sup-
port for law-related programs; organizing school resource programs using the )

-~ voluntary services of lawyers, law students, and Justice agency personnel; -
designing student and teacher internships with justice agencies; planning and T

staffing teacher preservice and inservice tralning on the administration.of
justice; organizing school, community, 'and citywide conferences and seminars;
and " organizing peer teaching programs in law-related education, Direct

assistance is.available through a regional office in Philadelphia (se¢ p.84) anda. . .. @ . -
- local office in Chicago (see p.31), Information about their programs is-also provid- - -
* ,ed In Education for Participation, a guidebook for teachers, administrators, -

- lawyers, and-other léaders In thefield.

£

LEAP also disseminates student materials d_gveln.ped' and publishedﬁ:by the

" Constitutional Rights Foundation, including the quarterly Bill of Rights In Ac-

tlon, numerous simulation games (such as Police Patrol, the Jury Game, and
Kids in Crisis), a new Living Law series, and other law-related materials, .. .

- ] 1 : E




149 ¥

F-3

A"-',Lagz inﬁllaﬁF:ee:Saéigtj (LIFS) - S 7 .

Charles N. Quigley, Executive _ﬁireégr ‘Initiated by the State Bar of California In 1970, Law in Fr’eefSédetQ isa K12

. 606 Wilshire Boulevard -

Suite 600. - o
Santa Monica, California 90401
213-393-0523 - .

i
!

National ’Strget Law I:n’is‘titnte | . )

" Jason Newrhan, Director

Edward O'Brien, Deputy Director

/. 605 G Street, N.W.
-Washington, D.C. 20001
206-624-8217

clvic education project conducted with the cooperation of the faculty of the

"University of California,and other institutions of higher learning, as well as

school districts, bar associations, and other groups and agencies in California-
and several other states. LIFS is developing a comprehensive K-12 currlculum

- based on eight concepts: authority, diversity, freedom, justice,. participation, .

privacy, property, and responsibility. Preservice and Inservice teacher trajping -
materials havealready been prepared consisting of casebooks, lesson plans,’
curriculum objectives, and course outlines. 3

- With the support of the National Endowment.for the Humanities and the

Danforth Foundation, the project is now developing classroom instructional -
materials on the eight concepts. Six sequential modules are being prepared for

. each concept with each module contalning four sound filmstrips~and tape

cassettes, student. resource books designed to reinfarce the filmstrips, and a -
teacher’s edition with an evaluation component, .
The LIFS project staff is available to provide consulting services in the follow-
ing areas: program development, inservice teacher-training, 'and developing
support for law-related programs from legal, educational, and other community .

" organizations. . _ . _ e

B, L3

& -

The National Street Law Institute Is an outgrowth of a six-year-old Georgetown - . .

University program in which law students teach about the law in District of

. Columblia public high schools, The project now works with law schools naticn-
.~ wide'to help them design clinical programs in which law students receive credit -
- for teaching a Street Law course in area high schools and correctidnal instity:

tions, and conducts widespread teacher education programs. The programsem- .’

- phasize areds of law as they apply to individuals in their dajly lives.

Its national text, Street Law:. A Course in-Practical Law, consists of units on

» criminal law, consumer law, family law, housing law, environmental law, and in*

ividual rights law;,a-teacher’s manual provides background and legal case
‘Materlals as well as sample mock trials. The project has also published Street
Law: A Course dn the Law of Corrections, consisting of both student and
teacher materials. - e o

.In-addition, the project provides the following senices: teacher training and

other assistance ‘with curriculum development, ‘instructional methodology,
mock trials, and areas, of substantive:law; technical assistance to school
systems, law schools, departments qf corrections, bar associations and other in-

,materials,

;-

* terested groups; and development and dissem!n;ﬂaq;.nf_!egal education”



o
* . QOver the past decade a wide vari-
’ ety of approaches to law-related
curricuylum has evolved, Some of

these apprﬁnsh:s have been very -

ied at teaching stu-

them cope - ‘the legal system
when [hey encounter it: What to do
if you are ﬂrrested whal it 5

the !=g&l system and an

e confl between indi-
. viduals and between md*mduals
; y. The National $
Law !nsm; u: in Washington, D.C.
, - is one group which has developed
- such malerlals Srrsét La\e A

huusmg law, mdmdus, nghlsi and
énvironmental law. These substan-
tive arens are explored through

problem-centered disEussion ques-
tions and activities which encour-
age students to wrestle with issues
in the same way_the courts musl.
- They thereby promote student
knowledge about-the law, increase
runderstanding and appreciation of
our legal system. and .encourage
the dgvelnpmem ‘of eritieal lhmkmg

® . uum reﬁe:hng types aﬁapprua::hes
h ' ts

Saufcei

which may help .

ng. of how law is used '

- abilities, Law i3
. broad, humanistic

' séfely and well bemg" Whal are the

Gn-lhe opposite end of a contin-

Davison,” publishe.d in

‘mental and pervasive mﬂ:epl: of
our legal and political systems:

responsibility, dive
ity, freedom. participa
privacy, -and L
much emphasis on ciarifying values
and developing eritical reasoning

disciplinary perspective: How is it
‘that disputes m our society can be
’ H - di

ghts while insuring societal

,,lely frnm a sludent s views
pmnt How can we decide on rules
for a game at recess? Who shuuld
make. school- polidy decisi

Should we support guﬂ cnmml lEgs

_ islation?

Somewhere in betw:en these
two apprna:hesgt ,pra:ucal and
| al—lie ’a ngmber al‘

lrlvrer' Vdesu‘ed lh: need§ of lhe 5tu-
ities and

property. There is.

. Currlculum Materlals and Resources
Lot for LawaRelated Educatlon

Thereire lm:r:as,ngly more ma-

" 1erals to choose from. especially

for secondary students. Among
these, some are of superior quality.
Many others will be helpful to cre-
ative teachers who can use lhErn in
imaginative Is.

however,
which -thoughtful educators would
want to -travel, These materials
tend lo emphasize unguesti
ce with and respect for
. Their message is usually
:Ienrly stated, but may be ircluded
mors Sub[lv

sequem:: (pumshmenn w:,, befzx_"

,Qualuy Iaw!fglmed edue:\ﬁr:nﬁ

programs encoul

,arlv off the lml:k’ :

VDDﬂ 't disabey lhis :

I ge students to .
identify and analyze issues, not to

learn uncritically ‘legal facts and

* principles. Such programs thereby

promote the development of
thoughtful and active’citizens who
are bettertprepared to understand
and deal with the many facets of

their lives which are muched bythe -

Iaw
Geﬂlng Slﬂﬂﬁl .
This article concentrates on law-
culum materials for the

related

for distributors appear at the con-
elusion of the. article). It may.be

r focus, Th: American Bar

ed b:lm_y Additional rgguurce ma-
terials may be red from many
of the organizations described in
the latter part of this article.

¢
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ial studies classroom (addresses

to begin by listing .
which provide a.

Background
Materials

i




" Reflections om Lavw-Nelated Educacion (Work-

Ot

&
=]

ing Notes Series).-Davison, Susan E., edi-

tor. American Bar .Association, Special

Committed on Youth Education for Citi-
- " zenship (1971, 16 pp.. pap:rback

" Speeches presented at the ABA R:gmnal
Conference on Law-Related Education in
Philadelphia in 1973 describe the. theory
and practice of law-related education in
elementary and secondary schools. '

- Lﬂ!‘:Rl‘lﬂn’d Educarion'in America: Guidelines

~ forthe Future, White, Charles J.. Ill etal.
* American Bar Association Sp-:ﬁl:\i Com-
mittes on Youth Education fer Citizen-
--ship (197%), 240 pp., paperback This
book reports on the activities of many

law-related projects (K-12) throughout:

- the country and recommends guidelines:
-for the administration, fundmg. and ped-
*  agogy of such projects. : :
The 83, Game: A Guidebook on the F undmg af .
Law-Ralated Educational Programs (Work-
ing Notes Series). White, Charles J., I,
editor. American Bar ‘Association, Spe-
cial Committee on Youth Education for
sz:nship {1975), 68 pp., paperback. A
series of articles which offer suggestions
for “identifying fnding sources, writinr
funding proposals, ‘securing .community
support. and institutionalizing programs.
“Also includes addresses of sources of in- -
formation.on private and public fynding
and a bibliography ul‘ ms!:nals on Fund-
ing. -
Trﬂtljmg Trnehrrs Abaut . Lgh! A Guide to
Law-Related. Teacher Education Programs’
‘(Working MNotes Series).: White, Charles,
»+ 3., 111, editor. Américan Bar Asso
Special Commiites on Youth Edu:anan
for . Citizenship (19763, 216 pp.. paper-.
back. Articles discussing-components of”
successful teacher education efforts as’
well as descriptions of a wide variety of

. law-related teacher education programs. ¢

Also contains a special section on :l:m\:n-
tary teacher education.
Bibliography of Law-Related C urriculum Mate- -

_rials: Annotated (second edition) (Working - N

Notes Series). Davison, Susan E.; editer.
American Bar Associaiion, Special Com-
mittes on Youth Education for Citizen-
ship (1976). 116 pp.. paperback: Descrip-
tions of ‘more than 1,000 law-related
books and pamphlets for elementary and
secondary classroom use and teacher rcfa
Erence. :
Media: An Annotated Camlﬂgur of L;jqi-Re-’
~ - lated Audio-Visual Marerials (Working
"'Mqtes Series). Davidéh, Susan E., editor,
- American Bar Association, Special Com:
mittee on Youth Education for Citizen-
ship (1975). 79 pp., paperback. Describes '
over 400 films, filmstrips: records, tapes,
. and other audio-visual materia} which can
be useful in K=12 law- relat:d gdu:atmn

, - mprograms.’.

e Gﬂmmg An Arnamud C'amlague ﬂf L£w=R£=
.. lated Games and Simulations (Working
Notes Sengs) Davison, Susan E., editor. -
American Bar Association, Special Com-

mittee on Youth Education for Citizen- . °

ship {1975), 31 pp.. paperback. Pro
desgriptions- of over 130 law-rela
_games and . simulations "useful to K= 12

teachers, Each entry indicafes grade l:v-i L

el, release daté, length of playing time,
{md number of players. .

eic,

e

IS

.
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Thnﬂibuij Other Citizins and Thirmgh
. Schools. National Task Force For High -

Sehgol Reform. McGraw-Hill Book Com- -

pany-(1974), 119 pp., paperback. A report’
. of the task force commissioned by the

Kettering Fnundanan to smdy eﬂucauan-
manf rE;ammendnuans on su;h mpu‘;s as
the need for students to understand their
ngh!s‘ind the need for citizéns and. par-
ents to become more involved in the activ-
ities of high schools, -
Trnrhmg Abam the'l Lﬂn Gerlaih Ronaid A.

son Cﬂmpsny (1975), 354 pp hnrd k
A completé ﬂvﬂﬁncw Df 1{-12 law reldved

- for teact mg law in =nem=mary and SECOn-
dary classrooms; the history and future of
law-related education; descriptions of cur-

-

_riculum materials; analyses bf waysto use

community resources; techniques of using

legal reference material; suggesiions for '

using case study, clarification strategies,
and slmulauu,,:,infarmatmn on'evaluation
. strategies; and suggestions as to how the
school dystem can organize programs and
‘tram !eazhers Selemed blblmgraghy pro-

Civic and Ll'g'dl Educatioh. Law'in a Free
"Society. Law in a Free Society (1973), 16
pp.. paperback. A booklet outliring cri-
teria wiich may be used in choosing or de-
veloping a good law-related curriculum.
Twenty-one behavioral objectives are dis-

" cussed, with examples of how current ma-
.terials are or are not rn:eung :ach néjetz-

ll\fE : =

Stcnnddr:v E‘umrulum Ncwmann. Fred
'M McCutchan Publlshlng Corpnrsm:n
masl citizens are unable m exert their i m-
fluence on publi¢ p-nh:yi and provides a
fationale and suggestions for teaching stu-
dents the necessary &3Kills. - knowledge.”
and artitudes to be jactively. involved ‘in
public issues. Appendlx includes organiza-
tions supporting community involvement:
projects: and a list of citizen action organi-
zations. ¥
Edn:anpn fﬂr szﬂpanan A ngrh‘:pmrm
. Guide for' Secondary School Programs in
Law and Public Affairs. Clark, Todd. Con-
- stitutional Rights Foundation ({974), 64
pp.. paperback. -Provides several models,

A Critical Rtwew af Curﬁ:ulum Materials l'ﬂ ‘

for developing effective compdnents of

related education programs, lnc]udlng
.-field experiences, in-service

Iaw
c’nnﬁ:rf
programs, a {
“students. Also includes information on
funding. teaching -materials and methads
and programmatic resources.

Maral Reasoning: A Teaching Handbook fnr
{dapring Kohlberg to the Classroom. Gal-
braith, Ronald E. and Thomas M. Jones.
Greenhaven Press, Inc. (1976). 209 pp..

nd the use of lawyers and law

papcrﬁac’k Explains the work and theo- -

. ries of educational psychologist Lawrence
_Kohlberg and provides medel sirategies
for helping elementary and sécondary stu-

dents develop moral™ind legal reasoning

skills. Sample moral dilemmas are pro-

vided for both elementary and secondary

levels. These may be r:pmduced by lneh—
- ers for ;lusmn UsE,

L _14

"wRules Are Important: A Mixed-Up Mess,

1

l!!,llélng! Foundations:
Law-Related Education - - -
fur Elementary Students .

There are unfortunately mdny‘

few:r law-related curriculum mate-

rials for clementary children than

" for students in secondary schools.

In the past, K-6 teachers have
been left.largely on their own to de-
velop and adapt materials. The ma-

-terials described below were de-

.signed specifically to teach law;re-
lated cancepts and content.,

C' m*mshlp Advtnturr: e_f liu' Lalllpap Drggan

Society for Visual Edueation (1976), color,

sound filmstrips,-B=13 minutes. Grades
K-=31. Six stories from the Kingdom of
Tum Tum which emphasize law-related
concepts. In Freedom of Choice: Muke
Mine Purple. Prince Hubert discovers
.that individuals have their own prefer-

ences and are not agreeable 1o having him_

determine the color of their hgmes. In
Choosing a Leader: Charley the Greut?,
the children of Tum Tum decide to have a
pr=sid=ni of iheir club ;ind h:’arn some

dent. mElhDdﬁ of :hmslng Icaders _In
Prince Hubert thinks he'd like to do with-
", out-rules for a ‘While until.he participutes
in an anparchistic pie-eating contest. In
The Mujority Rules: A" Secret Thar Grew.
, the people of Tum Tumyfind a way (o
o solve dlsagraem:nls about how o ‘sur-
-prise the Queen on her’ birthday. In
Changing Rules: It's Different Now, Prin-
cess Gwendolyn helps the roadbuilder
and. learns many thmgs about rules. ‘in-
.¢luding how they originate and th 1o
change them when necessary. In Civic Re-
sponsibility: Living Dreams, the Lollipop
Dragorrand the people of Tum' Tum help
the King and Queen muke the Kingdom 2
better plar.e Many segm:ms mtlude
“'stops’ ;
* clude wnh oper
young viewers, Teac

r’s guide provided.

. Cinizenship Drcmaﬂ-Mﬂkmg Instruetional Ma-
terials, Citizefiship Development Projdct: -

Exp:i‘l:nce Eased Education for'a Com-

,,,,,, CitiZenship ‘Development
:Frogra_m (1976). 300 pp.. paperback.
Grades 4-6. These materials are dedigned

rgEd queslmns furé

to involve students in-exercises which de- -

velop awareness and understanding of po-
. litieal decision-making. . Conflict resolu-
" tion. the need for rules and laws, methods
of issue analysis, the function of autha-
rity, and other basic legal and puhucnl

concepis and processes are examined ip

concrete contexis.

"Foundations of Justiee. Law in American So-
ciety Foundation. Charles E. Merriil Pub- '

lishing Company (1975), kit. Grades 4-6.
“This inquiry-oriented Almstrip program

. can be adapted for use with slightly older

children. [n Tree House: Challenge in De-
miacracy, a group of children must over-
come organizational difficulties while
building a tree house.. Sunshine Valley:
Resolving Comflicts centers on conflicts
“ over I:nd use and rights when Maﬂlans

.=




buy lhE air above Sun _Valley and build
huge mushroom-shaped houses which
# . block out the sun. In The Banle of Oog
and Ugh: The Adversdry Process, lwo
cavemen try.to settle a dispute over the
ownership of a saberioothed Jiger. <In
Twice the Price: A Value Jutgement . iwo

_ buys pass out leaflets pr@!esnﬁg a rise in

“ school milk prices. The student activity

- book iavolves a number of strau:glea in-

.. eluding mock trials, value clarification ex-

, ercises, case'studies, and vocabuldry exer-

" cises. Kit includes 4 color

strips. sludent . activity bneklet,
- teacher’s guide.. ,

Law and Justice for the Intermediate G
Making Value Decisions. Pathescope Edu-
cational Films, .Ine. (1974). color -sound
ﬁlmsmps 13 minutes each. Grades 46,
Each ﬁlmsmp puses open-ended ques-*
tions about situations in which difficult de-

- cisions must be made. In The Case of the

Blie und Wiiite Whisile, Calvin is accused
by some members of his basketball team
.~ of stealing a whistle. *Evidence_for and.
* against'him is presented to his teammates.
" who must decide if he can remain on the

lzam lﬁ The C'u s gf the Smlen Hubmp;

4

hubcsp He gxlr:u;ls a prnmlse not h: u:ll
“from his friend. who aiso saw the theft.
" When his friend finally informs the police,
the sudience must decide what the proper
limits-to loyalty. should- be, The Case. of -
the Boss is/the story.of a young man.who .
must decide whom b hire to help him i m
- the'store where he works. - - =
Lan- in Action Series. Riekes, Linda and Sa]ly
" Mahe. West Publishing Company (1975,
92136 pages each, paperback. Grades =
'9."Each unit booklet of this exct:ll:nt se-
.vncs contains effective activities and in- -
quiry-oriented lessons that can be used
easily at several grade levels. Silent film-
strips which reinforce activities are also
available. Booklets “include Courts and
Trigls. Juveniie Prieolems and Lav, Low-.
making })Elmg Consumers, and Youth Al-
e nmdrs and Pﬂhc‘e

in-a Free Sae;ely (1975 l§77). kus

Grades K-12, Kits currently available in-

‘clude On Authority and On Privacy. On

.~ Responsibility, On Justice, On Diversity,

‘. On Freedom, On Participition, and On . -
- Property are in preparanbn The maieri-
‘dlf\ whufh m:lud:'snund ﬁlmslnps stu-

. jon ms!rumems i Vﬂl\ﬁ: smdents

.+ in exam ning each coneept in relation lo
specific and concrete pmblems ps
Kkils are provided for lower primary, up

- primary, lower intermediate, upper inter-

- mediate, junior high and senior high. Ex-

tensive materials. for in-service teacher

&ducation: available on.all concepts. -

\Lﬁ- ina New Land (Trailmarks of Liberty Se-

ries). Ratcliffe, Robert H..editor, Hough-

ton Mifflin Company (1972); 102 pp., pa-

. - perback. Gradés 4-5. The development of

i lawin America as seen through colonial le-

! "gal cases, the Constitution, the Bill of

Eighis and major policies and court deci- .

: sions which interpreied the Constitution. |,

W Glossary, dls:ussu:m qugsnnns drawings,

+" and photos.

""“ 3 "'phis gmi Responsibiliies of Cﬂiﬂ'ﬂ:klp
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in & Free Saciéty: A Li--ﬂnﬂn‘td C:mcu-
Ium Guide for Grades K-J2. The Missouri
Bar Advisory Committee on Citizenship
- Eddcation and the Missouri Department
of Elementary and Seconduary Education.
The -Missouri Bar (1976), 450 pp., avail-
able with and without cover. Describes
over 200 law-related educational activities
Dn various aspects of law for students. K-
The activitiés are cross-indexed by
edu:ancnal objectives. age group and
course subject. Appendix includesbibliog-

raphy and Femun:: text for teachers on

such subjects as **Why the Law?", " Ma-
;ur Supreme Court De ns and Their
“Impact.on U.S. History,” and *'The Eill

of Rights and Individual Civil Liberties,™

" Shiver, Gobblr and Snore: A Story About Why'

*People Need Laws. Simon - and " Schuster
(1972), 48 pp.. hardback. Grades K-I,
The story of three imaginary friends who'
escape from a society full of ndnsensical
laws fo discover that certain kinds of laws
are-necessary for amicable living. Mustrat-
ed, with activity suggestions. (See the ilm
“vérsion: Why We Have Laws: Shiver,
Gobble und Snore. described below.)

Why We Have Laws; Shiver, Gobble and Snore
(Basic Concepts Series), Learning Corpo-
ration of America (1970), {6mm color
film, 7 minutes. Grades K=6. Shiver,

. Gobbleand Snore. three cartoon charac-
ters with idiosyneratic needs. escape the
tyranny of their couritry only to discover
that-they cannot live happily together in

their new Jand without developing some
laws,.Can-be used with older audiences.
including adults. (See the book® version,
Shiver, Gobble and Snore: A Siory Aboul
. Why People Need Laws, descnbgd
above.) ; .

- Exploring Social Relationships _
Some excellent materials are.not
- found under ‘“‘law" “or. ‘‘citizen- -
ship™* categnnes but are classified
under ‘‘values,” ‘‘‘guidance’’ or
“‘moral development.’ Similarly,
materials which help children ex-

. plore social relationships can also
"be used. I-have listed some from

these areas that [ believe can be es-
pecially helpful in teaching law-re-
lated concepts to elemzmary stu-
dents.

)

The Eﬁy Who Liked Deer (Learning to Be Hu- -

.man Series). - Learning Corporation of

- America (1976). 16mm color film, 18 min-

utes, Grades 5-9, Jason. a boy who loves

to help care for the deéer in a local park,

. joins. with his friénds in acts of unfeeling
vandalism.. One “‘prank ™" includes break-
ing into the feeding bin.in the deer park.
Unknowingly. the boys spill poison into
the deer's feed. The deer become very
sick. and Jason begins to painfully under-
stand how deeply his actions can aﬁeﬂ
others.

First Things: Social Reamnlng Series. Gmds
ance Associates (1974), color sound fiim-
strips, 6-10' minuies each. Grasdes K.

.

Each of the four studem kits contains 2
open-ended filmstrip stories which encour-
age children to use sociul reasoning abili-
ties. In How Do You Know Whar Others
will D()‘*l
which children need to unalyze whit
might_have been the actions of others.
The stories in How Wonuld You Feel? ask
children to put themselves in the plucés of
others and understand other points of
view, In How Cun You Wark Things
Out?, children are challenged with sitoa-
tions in which actions that affect other

wo situations are presented in

- people’s feelings must be dealt with. The

stories in How Do You Know
Fair® éncourage students to analvze what
fairness means in everyday life situations.
A Sirategy for Teaching Sovial Reuso ,ny
_provides iheoretical background on the
develgpmenl of social reasoning skills, as

_well as some strategies for teachers to use
in organizing discussions and activines.
Teacher’s guide for all segments offers

" concrete suggestions and gmdam:e for the’
tgacher,

Flrst Things: Values Series. Guidance Asm

~ ciates (1972). color sound filmstrips, 69
minutes. Grades K-3. Each of the five
sets contains two filmstrips which pose

- open-ended dilemmas of high interest to
young children. The Trouble with Truth
presents Iwo situatipns in which telling
the. truth might be quite painful. In You

¢ me:;ed' the. audience must decide the -

ive importance of keeping promises.
Th,,, s Mot Fair! uses a fantasy story to
show the difficulty in .making faif deci-
-sions. In What Do You Do About Rules?.
alsora fantasy story, children must decide
whether circumstances justify the break-
ing of a rule and what a fair punishment

What's, .

lTllghl be. Bu: It Isn't Yours ... raises’
".. questions about fairfess and propeny

rights. A Strategy for Teaching Values - -

contains three filmstrips for use with. in-

service teachers. Teacher guides sugpest -

Sreative ways to-use tig Jlmstrip
consultant was' Lawrence Kohlberg.
'prcmmem Hallard educatijonalpsycholo-
gist,

The Lemonade Stand: What's Fair? Eﬁcycla-'!

paedia Britannica Educational Corpora.
tian (1970). 16mm color film. 14-mintites.
Grades ‘K-6. Two boys go into business
together selling lemonade. One boy. . some-
what discouraged by lack of sales and en-
uc;d by mher bays me' 'lhexr ball gsm:

a lum;h bfeak A rnad work ¢ crew dis

5. Senas -

o

ers the lémonade enterprise and buys all

the lemonade. The boy who ;anunu:d o
work at the stand ddes not want to split
the money Equally with his partner, and
.some m‘eresung quiestions are raised as to
what is fair. Teacher's guide provided.
Micro-Community I for Elementary Grades 4-
5.6. Dave, Aﬁn. Hnlly Chun:hlll and Wil
liam

llshmg Cgmpany (1973). kit. Grad:s% 7

-Students cancreale a rnmmcummumly in

which a government

- tution developed, class laws mad: lawen- -

forcement procedures explored. and an

economy made operable..Designed to in-

dicate that actions which begefit the group
in some ways also benefit individuals.
May be integrated into already existing




" components of most elementary curricu-
la. Includesteacher manual, student work-
sheets and forms. posters. and play mon-
ey.

Nﬂuy Nancy Norris. Guidance Associates

& (1967), color sound filmstrip. 13 minutes.

Fuwderharﬁ,

" Grades K~3, Nancy. like many children,
loves to make noise. However. when all

" her noise. results in complaints from the

landlady. Nancy learns 1o be quiet and co-
uperative: Presented in carioons. Teach-

- er's guide providéd.

Shirts,

. (1971), kit..Grades 5-6. A simulation in
which students play pioneers who need to
trade resources with one. another.
group of rmders &y is gi

; power thar the others and is in a pBSIUQﬁ
{o make the rules whlch ggvem lmdmg

ternatives to én{pnt:racl {h: tyrannv of the
ruling group. [ncludes instructor’s guide,

» wall chants, badges; and trading cards.

For 18-35 players, 1-2 hours playl 12 time.

lﬂli-FIdymg for Social Values: Decision-Mak-

-ingin lheSd:mlSt‘ule Shaftel, Fannie R.

Sh . Prentice-Hall, Inc.
.71] pp hardba:k Teach:r D:s-
5 lh\- Fd

- .élaymgand sif ulatmg:!pen:ﬂces fagm-

ing nnal:ﬂfeaplaymg as a kv to, providing
pracm:e in the decision-making process.
- arx emphasis is placed oh role-play-
mg m e :h:rnemary grad:s lncludes nu-

be used an_d pmv;dﬁs many stories whu;h
can serve as bases fnr rale-playing activi-

ty FESpQﬂSIb!IIIy. fairmess, and Dther ha-
sic legal/moral concepts. =

‘The ‘Super, Duper Rumors: Lessons in Values.

Aruntoxt provided by Eric:

* rumor about *

‘Salenger Educatignal Media (1974). colar
sound filmstrips. Grades K-2.-Two sound
filmstrips provide children vnth ‘enjoyable
. storjes. through which they can explore
“how rum
- .¢an aid in

ediscussion which will follow

. the ﬁlfﬁslﬁps In The Substitute Téacher,

R. Garry. Simile II...

s ‘develop. The picture cards .
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(1969), 16mm color films, 15-19 minutes

each. Grades 4-6. Open-ended stories

through which basic social” values can be-

explored. The Clubhouse Boat tells the
story . of a child pressured by friends to

“borrow’” maﬂgy In Trick or Treat older -

boys encourage yﬂunger children to play a
dangerous trick. In Paper Drive (also in-
tended for teacher training sessions) chil-
dren in one class cheat in a contest to col-
lect newspapers, and both the children
and.the EEaEhEl:l;\j}t some difficult deci-

sions to make,

. Why | We Need Each Other: The Animals® Pic-

f}nl: _ -

- a class imagines.what their new tzachér .

will look’ like, and' rumors deseribing a

frightful person evolve. Finally, they meet .

. him. and are quite-delighted that he is not

as thie rumors described..In The Aminal, a
‘the green aminal Patrick *

caught'’ evolves in some children’s mind
. to the point'where they envision a mon-
ster. They are quite sumnsed to discover
eventually that the “*aminal™ is a fliendly

Cturtle. Useful in hrlpmg young: ch:ldren‘

-~

) Tht Cm‘ in the Hm‘ Seuss

. ;undgrstaﬁd the imponance of ** ‘getting the -

facts.” Also suitable for some pre-school-
&rs5. Teaeher $'guide and sequencing pic-
ture cards provided.

. Values for Grades K=T Series. Churchill Films

-(1969). 16mm color films. 13=14 minutes
each. Grades K-3, Open-znded stories
‘through which-basic social values can be

e‘plared The. Bike is about two boys who
“"borrow "’ and damage aﬁmhgr child's bi- -

C\".‘l': tusr F‘uppv shcws a yuung gxrl whn

’ mmher agamst her desire to find h:r fost

dog. In On Herberr Stréet a boy must de-

. eide whether to deceive his new friend so

that Id gang can steal the friend’s col-
Jection of returnable pop bottles.

~V=be== for Grades 4-6 Series, Churchill Films

or film, 10 minutes. Grades K-3. ‘After
some animals make fun of others, they
find out that they all can be important to
the gruup as they work together against an
|mpendmg flood dlsast:r Teacher’s guide
provided, :

Why We Take Care aj Frapgrijw The Planet of
the Ticklebops (Basic Concepts Series).
Learning Corporation of America (1976),

. 16mm color film; 12 minutes. Grades K-3.
The people of the planet Nice always took

good care of their property. One day two _

children d2zid:d to start braaking thirgs.

This eventually results in a severe deterio< -
The -

ration of the quality of life. on Nic
film® ends” optimistically; as éveryone
works mggthe to rebuild their society. Al
" 50 available in Spanish.
. =

.

Children’s Literature .

Children’s literature is yét.anoth-

er avenue through-which to explore
law.-A look through your school's’
library shielves might be quite use-
ful. Many stories have good placgs
to stop the narrative and analyze
the issues involved. I have listed
just a few of the possibilities below.

Alice in Wonderland, Carroll, Lewis. Grades
K-12.
‘raise law-related issues, espemally relat-
mg to due process. It is published in nu-

m:rnus edltmns Fnr ;1" grad: Icvels with -

Dr. EegiﬂﬂfﬂE
Books (1957), 48.pp.. hardback. Grades
K-2, While Mother is out, Sally ‘and her
brother have a strange visitor who makes
himself more than at home in their house.
Ran:s questmﬁs abaut r:spansnblhty and

" Horton® ’iﬁt:hss  the E'gg ':Luss Dr.
House, Ine. (1940), 64 pp., -hardback.

Grades K-3. Mayzie the Bird persuades -

Horton the 'Elephant. to 'sit 'on her, egg
while she goes on a brief errand. When
Mayzie does not return. Horton must de-
cide how far his responsibility for the egg
extends. Also raises questions about fair-

ness when, after much hardship for Hor- .~

ton, Mayzie comes to clalm her soon-to-
haich egg.

Horten Hears & Wha, Seu::. Dr. Random

House, Inc. (1954). 4 pp hardback.

iz Day. (Basic Concepts Series) Learning.
Corporation of Afnerica (1973), 16mm col- -

This famous fale can be used to -

R’ dom .

1l
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Grades K-3. A sensitive story, .;buul Huor-
. ton the Elephant’s pgrsevcmncc in pros
tectinig a minute society hidden deep in a
fuzz ball, His Euntinuul persistence in us-
serting that " A person’s a person no mat-

ter hnw small" can be used as the b si%

tmn And many other :ub_;ezts tmsn; m un
underilaﬁdmg of justice,

Dn the Other Side of the River. Dppenhém\
Joanne. Franklin Watts, Inc. (1972). 32
pp., hardback: Grades K-3. A little town
is divided by a river. The people who live

- . oneach bank quarrel, and everyone is ini- -
tially relieved when a storm collapses the
bridge connecting the two paris of the

town. However, they soon learn that they ..

- need their neighbors. They rebuild the
. bridge and begin to enmy their inter-
depéndence.

The Real Thief. Steig, Wlllmm Dell F“'ubhsh—

-, ing Company. lnE (1974), &4 pp.. paper-
. back. Gradesj;é Gawain the Goose is ac-

cused of ste
king and his f
~vict him on c¢i
wain flees and, »
l'e wii ﬁm hi thie

ing the royal treasury. The
ds are ms:: quick to con-
stial evidence. Ga-
discovered that
5 :ery Fard tr ‘in‘.?

dug prc:h::ss and the advamag:s of a slow
and careful system of justice.

Thidwick: The Big-Hearted Moose. Seuss. Dr.

Random House, IngTT1966), 64 pp.. hard-

. back. Grades K—4, Thidwick is'taken ad-

vantage ‘of by many forest free-loaders

who decide to make their homes in his ant-

lers. Raises questions about justice. re-
sponsibility, property. and other basic
. law-related concepts.

Expanding Horizons:

. Law-Related Education. . ...

-in Junior and Senior High Schtml' S
A wide variety "of law-related

_educational materials, with.yarying

appmaches and levels of mphﬁn- <

catmﬁ is now bemg mtn:duced in-

lum. Althcush many schools prefer

" to integrate law into already exist- -
ing courses, there recently have’
been more and more courses and

- ‘units developed specifically on law.

‘There follow descriptions of fairly.
comprehensive materials which
could be the bases of. such courses

" or units,

Ths Amznrgn Legﬂl System. Summers, Rdhs

ert 57 A, B. Campbell and Gail Hubbard.
- Ginn and Company (1974). 64 pp. each.

paperback. Grades 10-12. Five booklets.

including Saciety's Need Jor Law, The
" Techniques of Law. Law and. Sacial
" Change, Constitutional Protection of Ba-
sic Social Values, and The Limits of the
La:v. Presents basic legal concepts
lhrau]h rgll and hypmheucal cases ex-

=

%
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"+ Equal? focus

tracts from Iaws and court opinions. and
illustrative materials. Inquiry-griented
with factual and open-ended questions. In-
cludes photos, cartoons, charts; and fac-
similes of legal documents, Teacher's
guide available, Especially spprapﬁste

" for advanced students.
In Search of Justice. Law in American So-

ciety Foundation. Charles E. Merrill Pub-
lishing Company (1975), kit. Grades 7-12.
This |nqmry -oriented program uses case

- studies in ‘eight, color, sound filmstrips to

explore the Iegal system and some basic
concepts of law, Law: A Need for Rules?
deals with police power and the balance
between individual rights and the need to

. protect society. Youth: Too Young for Jus-

n‘rc;'i shﬂws the diﬁ":rence En:(w::n adult

qu:s!mns abmﬂ, the natur: i:f spg;eh"
and the scope and limits of the’ right to
free speech. Discrimination: Created

on discrimination against
blacks and wu;m‘e;j Consumer Law: Cash
or Court? er‘ammeb{:d e rights and respon-
sibilities of buyers and sellers in a credity
economy.:sIn: The Accused: Too Many
Righis?. the nghts of the }n:\:usec! are ex-

. amined in a hypothetical \n\ﬂ:shgauan ofa

man suspected of selling drugs. ‘Landlord/
Tenant: Who Is Responsible?
the landlord/tenant felationship. Welfare:

A Right 10 Survive? asks who should be_

eligible.for aid and whether rights of wel-

fare r:c:npu:m! differ from rights of those
‘not receiving welfare. The student activi-
ty baok involves a number of strategies in-
g mock trials, value clarification ex--

:ase studies, and vnﬁsbulafy:xer*

Juﬁ: An Interaction Unit lﬂlfﬂdﬂfiﬂj -Con-

tracts, Torts, Juvenile and Criminal Law.
Zarecky, Gary and William'M. McCarty.
Interact (1975), 23 pp., paperback, Grades
7-12"The student book explains the back-

"groand of orr-epal £yste= and the base

. elements of law relating to confracts,
torls, juvenlle law, criminal law. The -

. teachef's guide suggests various activities

through which students canminvestigate hy-
pothetical cases relating to the areas of

- law discussed in the student book.
Justice and Order Through Law. Summers,

Robert §., A, B. Campbell'and J. P. Boz:
zone. Ginn and Company (1974), 48 pp.
each, paperbaék Grades 7-9. Five book-
lets including Our Laws and Legal-Pro-
cess—Do We Need Them?, Our Legal
Tools—Whar Are They?, Basic Funciions

: of Law in QOur Society, Process Val-

ues—How Our Law Does Its Job Also

Counrs, and The Limits of Law. Exten-
sive -ugg, of real and hypmhzhcal cases

ith civil, criminal, dnd constitu-

tional law Inquiry-oriented with factual -
and open-ended questions,
photos, cartoon
of legal documents. Teacher's gmd: avail-
able.

Jimir: in America Serfes, Law in American

Society Foundation. Houghton . Mifflin
Cnmpany {1974), 78-180 pp.. paperback.
Grades 7-12. Six.books centering on law
in our.urban society. Crimes and Justice
mveshgnles laws and their functions, dis-

usses criminal procedure and legal duci-

[mc o

B i . - il s
o , By

AL

examines

Includes -
. charts, and facsimiles -
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sions affecting Ihe rights of the accused,

and includes a peneral discussion of crime

in the United States. Landlord and Ten-
ant discusses the obligations andpnghls of
those parties, Law and the Ciry studies
law in relation to city government and ur-
ban prﬂEIems Law and the Consumer ap-

‘proaches consumer law through sim-

pllﬁ ed cases, discussion questions ind ac-
uvmes CQ\'Eﬁﬂg consumer. pr

2

j'are- dls:usses vsnuus gu\&:rﬁm:nl v«:l
fare plans and court decisions on welfare
cdses. Youth and the Law covers family
law, Juvcmle crime, and juvenile court, us:
ing real and hypothetical cases to define
various offenses. Teacher’s guide avail-
able. :

Law in Acrion Series. Rlek«:s Linda and Sally
Mahe. West Publishing Company (1975).
93-136 pp!, paperback. Grades 5-9. Each
“unit booklet of this excellent series con-
tains effective activities and inquiry-ori-

_ented lessons that can be used easily at
several grade levels. Silent filmstrips are
also available. Booklets include Couris
and Trials. Juvenilé Proflems and Law,
Lawmaking, Young Consumpers, and
Youth Attitudes-and Police.

Law in a Free Society Instructional Units Se-
res. Law in a Free Society (1975-1977).

. kit.-Grades ¥=12. Kits currently available
include On Authoriry and On Privacy. On
Responsibility, On Justice, On Diversity,
On Freedom, On Participation. and On
Property are in preparation. The materi-
als; which inclyde sound filmstrips, stu-
dent resource bobks, teacher guides, and
:_valuauan struments, involve stidents
in €xamining each concept in relatipn to
specific and concrete pmbl:ms Sep@rale
klta are pruvnded for lower primary, upper

ry. Imver termediate, upper inter-

1 and senior hlgh

um Gmde fnr Grﬂdr: F—I? The Mi%iﬁun o
‘Bar Advisory Committee on szsnshlp /

Education and the.Missouri Department”
. of Elementary and Secondary Education.
The Missouri Bar (1976). 450 pp., avail-
able with and without cover. Describes
over 200 law-related educational activities
on various aspects of law for students, K-
12. The activ are cross-indexed by
' educmmnal n,J,:uves age group and

'raphy nnd resnuﬁ:c lcxl fnr t:aches on
such subg:ets as ‘Why the Law?",

Mas

Street Ln', A Courye in rgcn:gl Law. NEW-
man, Jason and Edward O'Brien. West
Publishing Company (1975), 281 pp., pa-

\ perback. Grades 8-12. ‘Provides informs:
tion on the practical aspects af law.
Aimed at teachiiig students how to make
the law work for them. Includes material
on criminal law, consumer law, family
law, housing law, law affecting individual
rights, and environmental law. Suggests
over 150 open-ended problems for dis-
cussion. Appendices include the amend-
ments to the Constitution (including the
pmpund Egual Rights Amendment) and

gmhry Phowes. Teacher's puide in-

LGy

“cludes references to key cases and stai-
utes, suggésted teaching strategies, and
detailed mock trials for.each subject area.
Teacher's guides availible.

4

Studying About the Constitution

and the Bill of Rights
Study of the Constitution-and
Bill of Rights is emphasized in all
secondary schools. In the past,
many of these studies .have been
lifeless and dull. There are now
more materials, hmwever‘ which 1
believe can be especially useful and
interesting teaching tools. Studying
the Constitution and Bill of Rights
can be an excmng and dynamic ex-
perience. It is also essential to the
education of responsible citizens:

‘The materials below were designed

espetially to Emphasize the Consti-

many other law- relateﬂ malenals
listed elsewhere alsm relate io this -
lmpDﬁanl area..

The American Judmml szm (Dxﬁ:rd Spec
trum Series). Starr, Isidore. Oxford Book
Company (1972), 116 pp.. paperback.
Grades 9-12. Comprehensive apd easily
understandable discussion of federal
courts, with gmphasns placed on the histo-

. ry and operation of the Supreme Court. In-
cludes many landmark cases, including
the conspiracy trial of the Chicago Eight,
*Marbury v. Madison (the power of judi-
cial review), Gibbons v. Ogden (the pow-
er of Congress to legislate interstate comp-
meree), Darimouth College v, Woodward
(right to contract), Ex Parte Milligan
(repdration of military and <civil ‘vric-
dictions) and many others. Discussion

qu:slmns and activities suggcst:d includ-

ing follow-up n:adfng -
. The Bill of Rights'in Action Sem:: BFA Edu-
cational Media (1966=1976), l6mmv color
films, 14=23 minutes.’

volving legal issues, The decisions are left
open-ended’ to promote discussion. In

, Capital Punishment. a convicted felon ar-
I is mandatory death senience is
unconstitutional under the 8th Amend-
. ment. !n De Fﬂrm Segregarmn an open

d- Grades 7-12,
Twelve films “which present cases -in-

v

hearmg for a Eall:ge s!udem who | asseﬂs f

that he has been suspended without due
process is presented in Due Process of
Law. Equal Gpparmmry presents an arbi-
tration hearing{between a company and
union after a black employee in a factory
is promoted ahead of 'a white ¢

with s:munly ‘in Freedam ﬁf ~Rehgmn-
nits! of re:

ligious freednﬁ gs raised

Jehovah's Witnes l\ggu

fusmn wh::h wobld save e
ﬂ

[:4]
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[Aruitox: provided by eric ISR ¢ v

I

e tronl of sy nigogue In Frecdoni or
oo Prese, ) FEpOrter refuses [0 dnswer i
wrend Jury s questions about the =ources
of Bis infurmation. Juvenile Law contrasts
the due process rights of adults with the
special provisions made for juventles.and
uses 4 hypothétical ¢ase tn which the con-
sttutivnality of deaving equal treatment i-
vysed. The Privilege Acaimg Self-in-
crimination is a fictionsd account in a fu-
ture society in which a defendant’s rght
agunat self-inerimination is raised when
he is \.unlmn!;d with the-stale's “truth
muchine te Right to Legal Counsel ex-
plores indigents’ rights (o counselvusing
Betts v, Brudy and Gideon v.
Inthe Righeto Privaey the limits and scope
uf the right to prvacy are examined in
hvpmheuc.ll case in which "electronic
gxudn:ﬁpmg desices are used to ubtain
evidence o gel a search warrunt, The
Story of a- Tral follows a petty thelft cuse
shuwing lhr:' rights nf (hé .n:c:us;e:d whiL‘h

.u“d (rml vamm ¥ Rwhn |n‘-n|ve>1 i Cilse
i which a high school girl iy prohibited
from” qummmg an the hiéts’ feam in her
sehool. -

Biill of Rights.ip Aetion Newslgner. Constilu-
tonal Rights Foundation. Constitutionul
Rights Foundation. School Yeuar Quarter-
lv. Grades 812, Provides classroom ¢
‘livities. book reviews, cartoons. Wﬁupsts
of cises, and other material for teachers

-and students inferested in law and the
criminal justice

Waimwricht, -

stem. Issues often con:
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ton simulations and materials for mock
trials. Buek cosues are available on school
idlegration, women s rights, prodest, stu-
dent rights, and other subjects.
published in September, November, Feb-
ruary., and April.

Civil Liberties: Case Studies and the Law,
Parker, Dongld, Robert (' Neil and Nich-

olus Econopouly. Houghton Mitflia Com-.

puny (1974). 242 pp.. puperbuck. Grades
9-12. Presents the legal buses for the
rights ol the accuned. equal opportumity
_under law,” @mern rights. and freedom
ol religion, speech, press, and assembly.
Uses hypothetical cases and simiplified ex-
amplesof the applicaton of linw, Chapter
on Gideon v, Wainwrieht tright 1o coun-

el

Great Cases of the Supreme Court (Trailmarks
of Liberty Series). Ratc :lilfe. Robert H..
editor. Houghten MitHin Cnmp.m) 11973},
1M pp.. paperbick. Grides 7-Y%. Cise
buuk which ul».:s journg I|!\|l(= pre-
sentations of fa ases on freedom off
relrgion and expressin, search and sei-
zure, slavery upd citizenshin, the right to
vote. equul opporthnity, and ¢riminal pro-
cedure, Euch cuse has discussion ques-
tions, and activiues, Glossary, list of cis-
g5, mock trial and trial seript. Decisions
for the cases are provided in u supplement
10 the book. Teacher's gulids provided.

Ninth Justice: A Board Game of the Supreme

« Court and Judicial Process ( American Polit-
icul Behavior Series). Gillespie. Judith A
Ginn and Company (197

[antie®

23, kit Grades 8-

120 A card and hoard wame desiened
teach students bt the udicid proce
ol the Supreme Court, especially - i
Lates to the recruihment of Jthe nimt, o
tice, the intluenge of a ninth justce on
Srvon-TEKInG I8 MRGOT Coees, and the
Gietal impact of 4 mnath qustice on oo
decisions which set precedents [ oses b
hypothetical court canes =leealizimg ma
juanu and ubolishing schoal dress codes
in which ¢ivil rights issaes are maolved
[ncludes teucher’s guide, ~iv parnician

guides, =iy game bogrds, siv decks o
cards. Two duplicating muslers of wdoe
sheets, and i trunsparendy disaiam. bor

AR plavers, 3 chuss pernods

(Jur Living Bill of Righty Series.

Sbart, T

v bdiicas

Encyclopaedin Britann
tionul Corporation 11963), ¢ 2 pp.. pa-
perback. Grides 9-12 l=i.u=|iLnl hooklets
on landmark cises of the Supreme Court
Includes Equality Cnder Liw Eduvcatioe.
al Opportuniy:The Prince Edward Ceeone
tv Cuxe, Justice Under Luw Rivnr 1o
Counsell The Gideon Cme and Likern
Under LawiFreedom of Expresson. The
Feiner Cuase. Booklels ilso provide
photos. discussion guestions, und "ﬂhhnL
liphies. Mdlu..xl\ ry e used indepe,
dently or in conjunction with the Ihmm
film series of the same nume described he-
low .

Our Living Bill of R ights Sene‘\ Encyelo
“puedin Britsinnici Educationid Corpora-
tion (1969), 16mm color or blick white
films. 2035 minutes, Grudes =12 Far

dore.




uf the six fAlms re-enacts the situalions
leading up to a significant Supreme Court
case, ds well as dramatizing the court ar-
puments and presenting majority and dis-
senting opinions. Series includes Equality
Under Law: The California Fair Housing
Cuves, Equality Under Law: The Lost
Generation of, Prince Edward County,
Freedm to Speak: People of New York v.
Irving Fener, Justive Under Law—The
Schempp Cuse: Bible Reuding in Public
Schouols, und Free Press v, Fair Trial by
Jurv: The Sheppurd Case. Some corre-
sponding student booklets 1 m the series are
described sbove.

The Pursuit of Justice: An Introduciion to Con-

stitutional Rights. Bragdon, Henry W. and
John C. Pittenger. Macmillan Publishing
Company, Inc. (1969), 180-pp.. paper-
huck. Grades 9-12. Historical approach 1o
constitutional rights, stressing the role of
legul precedent. Explanations of the Con-
stitution. extensive glossary, quesiions,
photos. and cartoons. Teacher's puide
provided. '

The Supreme Court and Contemporary Issues.

Starr, Isidore. Encyclopaedia Britannica
Educational Corpdration (1969), 320 pp.,
paperbiick, Grades 9=12, Discusses Su-
preme. Cnun de:nsmns lhrnugh :xcerpls

gmunda\ dEi;Hll?ﬁ'i and the s;gmﬁﬁam:e QF
decisions. Covers civil rights, academic
freedom, separation of church and state,
freedom of expression, the reapporfion-

ment of electoral districts, antitrust deci- -

sions. and rights of accused Photos and
table of cases.

Vital Issues of the Canmrunan (Trailmarks of

leerty Series). Raicliffe, Robert H., edi-
tor. Houghton Mifflin Company (1975).
150 pp.. paperback, Grades 1012,
lected important cases on freedom of ré
gion, freedom of expression, federal pow-
er. the right to vole, equal opportunity,
and the rights of the accused. An in-
irnlucto-y e.s5 y ¢yplains she fur stion of
the various courts and our legal systen

Mock trial scripts, glossary, photos, dis- -

cussion questions. and bibliography.
Teacher’s guide available,

Your Rights and Responsibilities as an Ameni-

ean Citizen: A Civies Casebook (revised edi-
tion). Quigley. Charles N. Ginn and Com-
pany (1976), 130 pp.. paperback. Grades
5-12. Cases involving the freedoms pro-
tected by the Bill of Rights. including free-
dory of expression and religion. due pro-

, cess. and equal protection of law. De-
. signed 10 stimulate discussion with

questions and role-playing situations. Ex-
cerpts from the Constitution. Teacher's
guide available. = "

The System of Justice 7
The justice system is one area in

which student interest never flags.
Perhaps the media have helped
:spark this interest. although televi-
sion and movies often give students
incorrect impressions about courts,

police, and prison.

.In addition,

mdny students who have had first-

EMC

Aruitoxt provided by Eic:

id contact with crime ‘and the
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law realize that lhe ldeal of JUSIICE
is often not being met, and appreci-
ate an opportunity to explore the
discrepancy befween the ideal and
the real. It is important for teachers
1o help students examine how jus-
tice is pursued through the legal
system, The following are some ma-
terials which may help in this task.

America’s Prisans: Correctional Institutions or
Universities of Crime? (Opposing View-
points Series). McCuen, Gary E.. editor.
Greenhaven Press (1971, 118 pp.. paper-
back. Grades 9-12, Anthology of diverse
views on prison reform, current condi-
tions. rehabilitation of criminals. afid the
need for corrections. Photographs,
charts. and questions on the readings.

Confrontation in Urbia. Lundsiedt. Ronald
and David Dal Porto. CldSSTQGm Dynam-
ics Publishing Company (1972), 55 pp.. pa-

perback. Grades 7-12, Slmulu!:sgcase n-,

valving two high school students and two
college students charged with inciting a ri-

ot at a local snack shop. Emphasizes the.

feelings of the shop owner. the students,
and the arresting police officer. All neces-
sary information and, materials are pro-
vided in a book with tear-out pages. In-
volves 2715 players during 5-11 class pe-
riods.

Crime and Justice. Teaching Rssuun:es
Films (1974), color sound fimstrip, 14
minutes. Grades 7-9. This filmstrip dem-
onstrates the need for improvement of po-
lice, courts and prisons. Includes the gun
conirel controversy and the present in-
equalities which the poor are apt to suffer
in relation to bail, rFight to counsel, plea
bargaining and sentencing. Some Gpen-
ended questions are posed. Teach:r 5
guide provided.

Zriray and Soviety: The Chuillenge We Face
(Coniact Series). Goodykoontz, William.
editor. Scholastic Book Services (1975),
kit. Grades 9-12. Plays, statistics. ani-
cles, agd activities give students insights
into er%tue in this country. Covers some
causes of crime, correctional systems,
and related subjects. Includes student an-
thalogies and log books, posters-and a rec-
ord. Teacher's guide provided.

Innocent Uniil .. . Finn, Peter, Games Cen-
rsl (I972). ku Grades 7= l" _Simulates

‘manslaughter The accused has killed a pﬁ

destrian, allegedly while driving under the
influence of alcohol. However, some evi-
dence indicales that the accident would
have oceurred in any event, and it is ques-
tionable that the accused was actually ins
toxicated, After the case is argued, the
jury must provide the verdict. Includes
teacher's manual. student information
packets, role profiles, and a case study of
a manslaughter trial. For 13-32 players
during 3-9 class periods. :

Jury Game. Weintraub, Richard, Rxchard
Kreiger, George W. Echan. Ir.. and 5te-
phen Charles Taylor. Social Studies
School Service (1974), kit. Grades 6<12,
Students play a judgz, prospective jurors,
attorneys, igﬁnd:m;. plaintifle, court re-
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poriers. and observers, The classroom 1
organized into a courtroom as the plaver-
go through the process of jury selection.
Kitincludes pictures and role descriptions
of prospective jurors. two criminal cuse
descriptions, two civil case descriptions.,
observer evaluation forms. tips for at-
torneys on how 1o ask effective guestions.

and a guide for the group leader. For 25-.

15 plagers during 1-3 ¢class periods.

The Justice Game. Schloat Productions. Inc.
(1974), color sound filmstrips, 7-9 min-
uh;s. Gr.ndf:\ 9- l" P\rl l; Tht RHIE'\

dl’llj restrain us. dnd how zver} :ﬂep of the
legal process is guided by rules. A crime iy
shawn, followed by police interrogation
of witnesses and arrest und booking of 4
suspect. Part 2, We the People. demon-
ﬁif’.,ilcﬁ !hr nrobiem 5m:icn f.u::s uh:n a
tu:ly b:fur: his !rml duE 10 court d;l,dys
Part 3, [nnocent Until Proven Guilty | dra-

malizes the disadvantages of the poor inub-

taining justice. Part 4. The Stakes. shows
how plea bargaining is used 10 save time

and money for the courts and the accused.

Raises questions as to the availability-of
swift and equal due pmces% Tescher's
guide provided. |
Kids in Crisis. Clark Tndd Rlchard Wein-
and Sandra Mor-
ley. Social Studies School Sérvice (1975).
kit. Grades 7=12. Designed to promote
thoug } and discussion about the prab-
lems of the counts and young people in
trouble. Players assume the roles of
.. judges. defendanis, parents, probation of-
ficers, lawyers. and observers in juvenile
dispositional and adult sentencing hear-
ings, Includes cases involving not only de-

linguent acts of youth, but also child.

abuse and neglect. Includes guide, role de-
scriptions. abscrvgr rating sheets, and dis-
positions of the actual cases upon which
the simulations are based. For 25-35 play-
ers luing 1=5 cluus feriods.

Law in a Democracy Series. Guidance Assn-
ciates {1973-1975), color sound filmstrips.
11=16 minutes, Grades 7=12. Four film-
strip kits, each containing two segments
which encourage thoughtful :xplnralmn
of various aspects of law and the justice

“usysiem. Exploring Linils of the Law is a
beginning exploration of how fir the law
should go in conirolling behavior, includ-
ing case analyses related to parental dis-
cipline, religious freedom. and employer-
employee relationships, as well as vietim-
less crimes. Enforcing the Law provides a
.documentary look at one day in the lives
of two police officers and viewpoints
from numerous segments of society about
the role of police. In The Criminal Court
each step of the justice system is followed
frr;lm the arrest ihrnugh the lrial m" an lS

Cﬂn:fquenrﬂ Iar the Convicted is de-
s:gngd to sumulale f ank dlstu ion nf!h:

at lhe evolution of * pumshm:m and the
rationalé behind incarceration. Teacher's
guides provided.

Law: You, the Police, and Justice (Caﬁlacl Se-
" ries). Gmdykimnt; William. editor.
Scholastic Book Services (1971), kit.
Greabes 9-12. Readings. cartoons, photos.
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and hypothetical cases presenting the
need for law, the role of the police, arrest
and trial, rights of the accused, and citis
zenship rights and duties. Includes stu-
dent books and loghooks, posters, and a
record, Teacher's guide provided.

Moot: A Simulation of Legal Procedures De-

rived from Juvenile and Adult Law Cases.
Zarecky. Gary. Interact (1972), kiL
Grades 9-12. Role-playing realistically
simulates crimes, arrests, and trials in or-
der to help students understand the feed

for law and to obtain legal knowledge and
Simulations include a
juvenile court case. and civil |

analytical skills,
drug "bust.”
law (contracts) case. Several optional cus-
es (murder, assuaull and batiery,
lawsidraft evasion. robbery) are outlined.
Guide includes class assignments, an over-
view of the American court sysiem, per-
tinenl laws, a questionnaire, subpoena,
and play money, as well as simulation pro-

cedures. Almost any number of students.

can participate over several days.

Flig Bargaining: A Game of Criminal Justice,
Pipkin and Bev-’

Katsh, Ethan, Ronald M.
erly Schwartz Katsh. Simile 11 (1974), kit.
Grades 9-12. Designed to help students
exjerienc : Ur. |ressures (fovererovdsd
city court dockets and learn about the jus-
tice and injustice of plea hargammg and
the criminal justice system. Players are di-
_vided into the roles of public defenders.
defendants, district attorneys, and judge.
Time is limited and all defendants plead-

ing ~'guilty” must he sentenced and those’
v pieading ’

not guilty”” must be recalled 1o
reconsider their plea. Includes director's
manual, players’ instruction sheels. cop-
jes of the criminal code, case reports. de-
fendants’ case notes, dacket forms, wall
chait. Can be played by 11-15 players dur-
ing 4 cfass periods or ohe 4-hofir session.

The Policeman and the Citizens: The Politics of
Law and Order. Feder, Bernard. American
Book Company (1973), 183 pp.. paper:

buck. Grades 812. Explores the conflicts -

setween individualrights and law enforce-
ment through the study of several cases,
including Esceheda v. Hilinois (the right to
counsely and Miranda v, Arizona {privi-
lege ugainst self. lm.rl ation).
looks at the issues and faéts involved in
the police-youth confrontations in Chi-
cago during the 1968 Democratic Conven-
tion. Includes discussion questions, politi-
cal cartoons, and encapsulated positions.
uF pmmin:ni pr;)li'l tuns. ﬁnhge nﬁic:r%

and olhcrs Blhlmgr mhy, TEdLhEI‘ 5 gﬁ,utdsr
availible.

Pnln:e Patrol.- Clark, Todd. Simile U (197,

kit. Grades 7-12. An even-hunded simula-
tion approach lo understanding a police of-
ficer's problems in carrying out his every-
day duties. Includes 16 different role-play-
ing situations. Can also be used to
encourage discussions about the meaning
of authority, the delicate bulance between
individ&ul rights and the.need to protect
society, and other basic issues of law. In-
cludes teacher’s man
wall charts, police manuuls. police call
curds, observer evaluation forms, and atli-
tude surveys, Played most effectively
with 20=15 students dunng 1-3 class peri-

Aruitoxt provided by Eric:

school’

Also

. incident sheets, .-

&

|
|
|
|
|

" listed here with the most u
_informationt and data rela
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i Rnp—l]f A Simulstion :f Tean-Age Theft and

the Juvenile Hearing Process. Zarecky.
Gary. Interact (1976}, kit. Grades 7-12.
Provides students with some background
of the justice system, cases through which
students can simulate the shoplifting expe
rience, anmalyze reasons “for shoplifting,
role-play authorities who must deal with
shoplifters, and participate in a mock juve-
nile court hearing. Includes student in-
structions and teacher's guide. There is no
limit on the number of participantc, 10
class periods should be allotted.
Television, Polies and the Law. Prime Time
School Television. Prime Time School
Television (1976). duplicating masters.
Grades 7-12. Articles, charts, and activi-
ties to help children use telsvi
grams 1o explore the justice system (em-
phasizing the role of the police). due pro-
cess rights, and the problem of crime.
\fi.uermls are desagngd to be us:d inu six=

-program guld: pn:wlded
The Wheels of Justice, Teaching Resources
Films (1972), color sound flmstrip, 14
- minutes, and record, 10 minutes. Grades
9|2, The Rimstrip presents the problems
of ave~crorvded and inadeqrate srivons
and courts, It asks if we should be willing
to give up due process rights in some
lypes Qf:;}ses in order 1o prmlde more ef-
ficient administration of justice in others.
The poor are shown as the victims of an
overburdened court system. [t examines
the bail system, the effect of prisons on
first offenders. the problems encountered

by released prisoners, and the advisability .

of a uniform system of justice. Open-
ended questions about possible soltitions
to the problems are posed. The record is 2
discussion with a New York Times cr
nal justice reporer about some of the
problems outlined in (hg filmstrip. In-
cludes worksheet master’of case studies
and teacher’s. guide. ;

Student Rights and Responsibilities

Secondary. - students have per-
haps shown more interest in legal
issues relating to student rights and
responsibilities than in any other
area of law. While teachers may
want to supplement any materials

g (o
their specific situations and geo-
graphic locations, the following
may provide some basic . informa-
tion.

The Civil Righis of Students (Crmcal lssu:s in

Educition Series). Schimmel, David and
Louis Fischer, Hurper and Row Publish-
ers, Ine. (1975, 348 pp.. paperbuck.
Grades 10=12. Uses the case study ap-
- proach to investigate the civil rights of stu-
dents. Cases involve freedom of spe:eh
- freedom of the press. freedom of asso
tion, freedom: of religion and conscience,
dress codes, racial and ethnic segregation,
sex discrimination, and due process. Ap-
pendices inclyde constitutional amend-

Freedom of Expres

ated:

. ments most relevant Lo the rights of stu-
dents. notes on how to use the legal sys-
tem, summaries of leading constitutional
cases, suggestions on how tw use the hook
in 1t classroom, sample dress and groom-
ing codes, und a bibliography,

fon (Canstitutionul Rufhls
Series). Manz, Carlion 5. Benziger, Inc.
(1976). &4 pp.. paperback. Grades 9- 12.
Cuase studies and discussion gqueshons
help students examine the First Amend-
ment rights to freedom of -peech. peli-
tion, and assembly. Special section on
freedom of expression rights of students
Teacher's guide available,

nequality in Education (No. 20): Discipline
and Stident Rights. Center for Luw und

Education. Center tor Law und Educunion
(July. 1975, 83 pp., journul. Grudes 11-
12, Presents legal decisions affecting stu-
dent rights, with articles on searches of
students, student suspensions, due pro-
cess rights (including the implications of
‘Goss v. Lopez), free press, und sex dls—
crimination. .

The Rights of Students: The Ea.nc .ACLL
Guide to a:Public School Student’s Rights
(American Civil Liberties Union Hand-
baok Series) Levine. Alan Y. Eve Crrev
and Diane Divoky. Avon Books (1971,
160 pp.. paperback. Grades 10-12. teach-
er. Uses a question and answer format lo
present information about the rights of stu-
dems Ing.lud:s mfgrmuuon on Flrsl

cess rights, d‘lscnrﬁmﬂnan ccrparal pun=
ishment. placement. marriage and preg-
nancy. schoal records. and grades. <In-
cludes a bibliography. a description of
legal citations. and the Supreme Court's
opinion in the Tinker case (dealing with
students’ First Amendment rights 1o use
the public school as a forum for pet weful
protest against government foreign poli-
cy).

Studenis’ Rights: Issues in Constitutional Free-

dom (The Analysis of Public Issues Pro-
gram Problems Series). Knight. Richard
S. Houghton Mifflin Company (1974). 122
pp.. paperback. Grades B-]2. Provides
basis for discussion and activities on stu-
deni nghh controve Fgcus:s on

Elbhm{,r lphl\b

and due prucexs
Teacher's guide available.
Yaur Legal Righis and Respensibililies:

vacy

Guide for Public School Studenis. Lnued :
States Department of Health, Education..
and Welfare, Office’ of Youth Devel
opment (1976), 25 pp., puperback. Grades
7=12. This free puhhcglmn is designed to
help students understand their rights and
responsibilities  Inclut- discussions of
Supreme Court decisic. - relating 1o reli-
gion, speech, the flag sulute. expulsion
and suspension. and discrimination. as
well as acts of Cungress relating to stu-
dem rg’r:ords; and the

prﬂvtdcs ,1ddresses ﬁ:r le .1[ service orgi-
mzahonﬁ Order publication #OHD/OYD

Your nghl‘: Past and Present: A Guide for
Young People. Haskins, Jim. Huav.thorn
Books (1975), 128 pp.. hardback. Grades
"7=12, 1eacher. Analyzes the legal rights of
children and leena;erf- by looking at




voung peuple’s nights in relation to labor,
The school. the home and family, and the

, jusenile justice system. Provides both his-

Lmnr:d States . hnmry C)f' course.-

toricyl und contemporary perspeclives.
Selected bibliography.

Law and United States History
C)ne‘ xubj«:cl v-hi‘ch is requ“ired c;f

this is a subject in which it is easy
to mlegr’ue much law-related fnate-
rial. Some of the following may be
incorporated into existing class-
room units. . -

Constitution: A

§

Simulation of a’ Convention
Called To ReVise the United States Canstitu-
tign, Kennedy. Charles L. Interact {1974),
kit. Grades 10-12. Siudents study the
U.5. Constitution as they participate ina
simulated constitutional convention
which is considering revisions of the origi-
nal document. Includes teacher's guide
and students’ guides. For 35 players over
15 class p:rmds -

Espionaye: A Simulation of the Rasenbergs

Trial of 1951. Lacey. William. Interact
(1974), kit. Grades &12. Students exam-
inethe anti-communist mood of the 1950s,

the justice of the use of capital pumsh- :

ment for conspiracy to commit espionage,
and the validity of evidence in the trial of
Julius and Ethel Rosenberg. The trial is re-

constructed, .and the jury reathes ils own
conclusion, Includes ieacher’$ guide and
students’ guides. For 35 playcrs during 3-
5 class periods.

The Haymarket Case. Dal F‘Qﬁu David. His-

i

1787: A Simulation

tory Simulations (1972), kit. Grades 9-12.
Simulates the 1886 Haymarket trial from
jury selectioni through decision. May be
helpful in stimulating discussion of free
speech, dissent uad protis., abur righis,

and other issués, as well as due process .

and court procedure. Includes proce-
dures, teacher information sheet. master
role sheet, fact §h:el role sheets, sub-
poena, decision sHeet, reporter sheets,
and trial exhibits. For 2838 players dur-
ing 56 class pEﬂGd"

and Werner Feig. Olcott Forward (1970).
kit. Grades 7-12. Players are fictitious
delegates io. the Constitutional Conven-
tion of 1787, :
ton. James Madison, and Benjamin Frank-
lin. E;ickgmund of the times is provided
bul convention outcomes may vary from
actual history. Includes record. duph-

cating masters, ugenda poster, role cards, *

dglsqﬁe handbooks, and teacher’s guide.
For 2040 players during 3=14 class peri-
ods.

Six Involvement Exercises Jor United Siates

History Classes (Vols. 1-4). Krause, Wil-

liam and David C. Sischo. Involvement

(1974}, 50 pp. each. Grades 8=12. Eat:h of

ERIC

Aruntoxt provided by Eric:

the four volumes contains six aclivities, -

including inquiry exercises, role-playing.
and simulations on historical, political.
and legal subjects, Includes material on
the electoral college, presidency. the
Korematsu trial (legality of relocation and

¢. Rothschild, Eﬂc‘

well as George Washing--
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internment of Japanese Americans during
World War I1), Dred Scott trial (rights of
slaves). the Pullman trial tlegality of rail-
road. strikes)? and many other subjects.

Vialues of the Ameriean Heritage: Challenges,
Case Studies, and Teaching Strategies
{(NCSS Yearbook). Ubbelohde, Carl and

Jack R. Fraenkel, editors. National Coln- -

cil for the Social Studies (1976), 213 pp..
hardback. Teacher. Cuse studies help
readers to focus on the rights claimed in
the Declaration of Independence. “"Life,
Liberty and the Pursuit of Happiness™ are
examined through case studies of past and
“current controversies over what those
rights mean in specific circumstances. in-
cludes impressment of citizens during war-
time. the trial of Susan B. Anthony, re-
ligious freedom issues raised by Mormons
in the 19th century. and the rise of corpo-
rate power. and monopolies. Extensive
section on strategies for teaching about
vilues. Recommendutions -for further
reading provided.

The War Crimes Trials. Dal Porto. Duvid and
John Koppel. History Simulations ( 1974),
kit. Grades 9-12, Simulates war ¢rime tri-
als in Germany after World War 11, Stu-
dents take the roles of judges. wilnesses,
lawyers, and four of 1the accused in two
separate mock trials: Includes all neces-
sary information and forms, For 2540 stu-
dents during 10 class periods.

1
i

‘Organizations

[ have not listed nearly all the ma-
terials that could be used in elemen-
tary. and secondary classrooms,

nor have I covered all the subject ’

areas which could be included,

Many.more quality materials exist-

or are 1n developrnent slages. The
following are brlefdescﬂptmns ofa
number of orgamzatmns which
may be able-to assist you'in identi-
fying materials and developing ap-
proaches for law-related education
curriculum.

<

Commiuee on Ynuth Educatlon fm' Cm-
zenship (YEFC), 1155 East 60th Street,
Chicago. lllinois 60637, (312-947-3960),
Staff Director: Norman Gross. YEFC
has, since 1971, served as a national

clearinghouse and coordinator on all as-

pects of law-related education. Staff

provides cansullmg services to groups
interasted in establishing and devel-

oping programs; and assists in insuring
coordinated efforts between education-
al- systems‘ bar associations, justice
agencies, and other cc:mmumly groups.
YEFC has pr«:du:ed a series of publica-
tions. listed-earlier in this article. and
can inform you of law-related.projects
already underway in your vu:mny It El*
s0 warks with :glless and universi

- ¢a, California 90401,

in incorporating law-related education
into pre-service teacher :duc:zuicm pro-
grams.

Correctional Service of Minnesota,
Education Division. 1427 Washington
Avenue South. Minneapolis. Minne-
sola 55404, (612-339-7227). Education
Director: David Whitney, The Correc-

" tional Service of Minnesota is a pri-
. vate, non-profit organization v.hlch of-

fers an exiensive collection of law-re-
lated resource and curriculum,

*aterials for sale and rental. Other ac-

tivities of the Correctional Service 'in-
clude research jnto.various correction-

. al problems and law-related training for

tesichers and, criminal justice person-
nel.
Institute for PﬂlmcaULegal Education

1IPLE), Hox 426. Glassboro-Woodbury

Road. Pitman. New Jersey 08071. (609-
589-3410), Executive Direcfor: Barry
E. Lefkowitz. This nationally validated .
Title 1VC Project provides consulting
in all states for establishing political
and legal education programs based op
the lPLE madgl The lPLE program m-
ences for New Jerséy hngh school stu-
dems ;’md has developgd a number of

La“ Edu:slmn am:! Participation
(LEAP) A Natmngl Project of the Cnn=
stitutional nghts Foundation. 6310 Sén
Vicente Boulevard, Los Angeles. Cali-
fornia 90048, (213-930-1510). Executive
Director: Vivian Monroe. Providescon-
sulting services to legal and citizenship
projects throughout the United States.
LEAP. originally funded by the Ford
and Danforth Foundations. grew out of
the Constirutional Righ's Foundeticn
(CRF), which was established in 1963
to encourage improved law-related edu-
cation in the schools of California. The
Cc  -utional Rights Foundation has
prm.u\:ed a variety of materials. includ-
ing its Bill of Rightsin Actrion quarterly,
simulation games, Constitutional
Rights Series (Benziger, Inc.). and
other materials. Affiliated offices are lo-
catéd in Philadelphia and Chicago.

Law in a Free Society (L1FS). 606 Wil-
shire Boulevard, Suite 600, Santa Moni-
{213-393-0523).
Executive Director: Charles N.
Quigley. LIFS was created in 1969 as a
project of the State Bar of California. It
has developed in-service teacher educa-
tion materials on each of eight con- .
cepts authority, d;versny. freedom.
justicesparticipation, privacy, proper-
ty. and responsibility. Multi-media kits -
for K=12 student instruction are now
being developed. Consulting services
are available’

- Law in American Society Foundatlnﬁ,
33 North LaSalle Street, Chicago. Illi-

nois 60602, (312-346-0963), Executive
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' Director: Robert H. Ratcliffe. The Bobbs-Meirill Company, Inc. McGraw-Hill Book Company
Foundution hus conducted intensive 4300 West 62nd Street 1221 Avenue of the Americas -
) P New York, New York 1420

summer teacher education institutes in
the substantive and pedagogicul as-

pects of law-focused education singe .
1966. Curriculum materials include the -

Justice in Urban America series. Trail-
nidrks of Liberty series, Foundutivns of
and the Law in American So-
opv Journul. The Foundation also of-
fers consulting services 1o interested
groups throughout the country’
National Organization on Legal Prob-
lems in Education {(NOLPE). 5401
Southwest Seventh Avewvue. Topeka.
Kunsas 66606..(913-273-3600). Execu-
tive Secrefary: M. A McGhehey.
NOLPE was established 10 “improve
education by promoting interest in and
understandine of school law through-
.out the United Stites.”” While it should
be understood that *school law™" is not
the same as “law-related education,’
the publications of NOLPE can pro-
vide information on the status of cur-
‘rent legal issues affecting school admin-
istrators, teachers. and students.
National Street Law Institute, 412
Fifth Street. N.W... Washington. D.C.
20001, (202-624-8235), Director: Jason
. Newmun. [n 1972, Street Law™ was
an experimental course in two D.C.
" high schools. designed 10 give students
practical information about the law.
The program has now e‘ip;mdéd to in-
¢lude muny D.C. junior and senior high
scheals and is being established in oth-
, er ¢ities in the nation. Ii has developed
useful. gurriculum” materials, including
Street Law: A Course in Practical Law
and Street Law:

ny). Consulting services are available.

Distributors

Il55 Ea_sl ﬁl)(h ,,al,n,c.l
Chicaga; Hlinos 60637
American Book Company
300 Pike Street

Cineinnati, Ohio 45202

W. H. Anderson (“Dmpan}

A Course in the Law of
Corrections (Wesl Publishing Compa-

"

" Hawthorn Books«

Indinnapolis, Indiana 46268

Center for Law and Education
Harvard University

Larsen Ha}i. 14 Appian Way
Cambridge. Massachusetts 02138
Churchilf Films

662 North Robertson Houlevard
Los Angeles. California %0069
Citizenship Development Program®
Mershon Center, Ohio State University
199 West 10th Avenue

Columbuy, Ohio 43201~

Classroom Dynamics Publishing Company

231 O'Connor Drive

San Jose, California 95128
Constitutional Rights Foundation
6310 San Vicente Boulevard

Los Angeles, California 90048
Dell Publishing Compuny, Inc
Educational Sales Department
750 Third Avenue

Mew York, New York 10017
Encyclopaediy Britannica Educational
- Corporation

425 NgnhsMiéhigaﬁ Avenue

Chicago, Illinois 60611
Games- Ceniral
Abt Associates Inc.

. 55"Wheeler Street

Cambridge, Massachusetts 02138

~ Ginn and Company

191 Spring Street

Lexington, Massachusetts 02173
Greenhaven Press

1611 Polk Street, N.E. .
Minneapolis, Minnesota 55413

Guidance Associates
757 Third Avenue
New York, New York 10017

Flarper und Row Puliishiers e,
10 East 53rd Sireel

New York. New York 10022
260 -Madison Avenue -
New York., New York 10016

'History Simulations

P.O. Box 2775

Santa Clara, California 95051
Houghton Mifflin Company
Department M

One Beacon Street

Boston, Massachusetts 02107

Macmillan Publishing Company, Inc.
School Diviston

866 Third Avenue .

New York, New York 10022

Charles E. Merrill Publishing Company
1300 Alum Creek Drive -

Columbus. Ohio 43216

The Missour{ Bar '

326 Monroe

Jefferson City, Missouri 65101
National Council for the:Social Studies
1515 Wilson Boulevard

Arlington, Virginia 22209

Olcott Forward ' .

c/o Educational Audio-Visual Inc.

" Pleasantville, New York 10570
" Oxfprd Book Company, Inc.

11 Park Place |

New York. New York 10007 .
Pathescope Educational Films. Inc.
71 Weyman Avenue

Mew Roachelle, New Ym‘k 10802

Prentice-Hall, Inc. :
Englewood Cliffs. New Jersey 07632
Prime Time Schoo! Television

120 South La3alle Street

~ Chicago. Iilinais 60603

Randoin House, Ine. -

" Order Department

Weslminsl:r Maryland 21157

IEBF Twelﬁh Sl;t:gl

Santa Monica, California 90404
Schloat Productions. Inc.

150 White Plains Road
Tarryvtown, New York 10591 |
Scholasti¢ Book Services

904 Sylvan Avenue .

Euglewood Cliffs, New Jersey 00 63’

Simile’li

1150-Silverade

P.O. Box 1023

La Jolla, Cafifornia 92037

Simon and Schuster

Education and Library Services
830 Fifth Avenue

New York, New York 10020
Socia), Studies School Service
10,000 Culver Boulevard ,
Culver City, California 90230 .

Society for Visual Education

46 Muin Street Interact 1345 Diversey Parkway o
Cincinnati, Ohio 45201 Box 262 Chicago. [llinois 60614

Avon Books
959 Eighth Avenue

- Mew York. New York 10019
Beginner Books '
Division of Random House
457 Hahn Road
Wesiminsier. Maryland 21157
BFA Educational Media
2211 Michigan Avenue " |
Santa Moniga, California %0404
Benziger, Inc.

. Order Depurtment

Front and Brown Sireets

Lakeside, California 92(}46

" Invoivement

352] E, Flint Way
Fresno, California 93726

Law In a Free Society

606 Wilshire Boulevard, Suite 600
Santa Monica, California 90401
Learning Corporation of America
1350 Avenue of the Americas
New York, New York 10019

McCutechan Publishing Corporation

P.O. Box 774
2526 Grave Street

Teaching Resources Films
Station Plaza
Bedford Hills, New York 10507

- United States Depariment of Health,

Education and Welfare
Office of Youth Development
200 Independence Avenue, SW, Room K21D
Washington', D.C. 20201

* Franklin Watts,. Inc.

730 Fifth Avenue
New York, New York 10019
West Publishing Company

. 170 Old Country Road

e
Q  rside. New Jersey 08075 Berkeley, California 9470] 1 QL)’

ERIC
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Mineola, New York 11501
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Course 3 - School Climate =
" Module_________ . o S RN

AudiQV1sual Refarenca Matﬁf ial

' THE REALITY OF  SUCCESS co : ;
{Second film in a three-film gackage REALITY THERAP¥)

Dr. William Glasser presents ‘his 'seven-step formula for teachers to deal

" with students who have scholastic or disciplinary prcblems.

Describer crltéggf; "The Reality of Success" presents a clear,

. goncise system f0r a teacher'é practical needs in dealing with difficult
students. Dr. Glasser's prccess is well deslgned and simple so that.
it-can be flexible under varying circumstances.

- Intended for preservice and inservice teachers and counselors concerned
with reaching problem students. Grade levels of junior high-and up.

\

folor Film. : .

Purchase: $350

“Rental Fee: 3540

‘Distributor: Media Five Film Distributors

o - 3211 Cahuenga Blvd, West
Hollywood, CA -90068°
Telephone (213) 851-5166

Previewad by NSRN staff.

MDRE THAN JUST A PEECE TO_ CDME Q" , - .

effecﬁs, and programs for change in elementafy, junlor hlgh, and hlgh
schools. The film records scenes surrounding a tfaglc murder on a
school playground and two- quarteracf—a—mlll;én dollar school arson .
fires. Students {elementary through high school), teachers, parents,
administrators, .judges, and-police talk about the atmosphere of fear
and hostility-in schools and then demonstrate what can be done to br;ng
peaee and tranqulllty back into the classrssm
 Color Film, 20 minutes .
Rental. Fee: $25.00
Distributor: Correctional Service of Minnesota,
1427 Washington Avenue South
~ Minneapolis, MN 55454
" Toll Free #; (B0O) 328-4737
Minnesota residents call '
collect: (612) * 339-7227

Not previewed by NSRN staff.
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TO REASON WHY

=

Most Americans do not understand the laws that affect their lives every
day, -nor are they familiar with the processes. of law and how to deal with
e ! them. Law-related education addresses these needs. through meaningful
. programs on the law and legal system in'our nation's elementary and
.secondary schools.’ '

TO REASON WHY is dESlgnEa to introduce 1aw—related education to educators, .

. lawyers, parents, juSthE folc;als and other members of your cammunlty.
ThE film H i F ¥ : ¢ =
- Discusses the need for lmpraved educatlcn about the law and the legal
’ process.

Shows ‘classrooms from kindergarten through twelfth grade where law
studies are being successfully introduced. .
Identifies the essential elements of wsfthwhile programs.

pemonstrates €ffective teaching techniques such as mock trials. role

'play and Elassraam participation by representatives of the justlce System. | -

Discusses: resaurées available to those interested in 1nst1tutlng law-
related education in their schools. i
%
CDl@r Film, 30 minutes -
Purchase: $200
Rental Fee: 515 (3 days)
525 (1 week)
$50 (1 month)
$100 (3:months).
Distributor: Mary Hanson
" perennial Education, Inc.
477 Roger Williams
P.O. Box 855 Ravinia
Highland Park, IL 60035
Telephone: (312) 433-1610
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The course was developed and written by Ms. Tamar Orvell with suppdrt from
. Ms. Kamer Davis and assistance from Dr. Lee Arbetman, Mr. Richard Carlson,
Mr. Ron Gager, Dr, James Garbarino, and Mr. Jerry Paradis. '
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' Resource Request Form -

Please send me the following National School Eeseuh;e Neﬁvark' Resource /Mgt‘eriaisz
: . - ' ’ - J— o

Name__

Ttle. . .

e _School__

e ‘Phone _ i e

’ Adﬂress,,,,x:;,_,_,{w,_ e — SRR
~ (Street) |
) ey o (sae)  (Zip)
Course Ref. ' - -No.
kD - o - Titke Copies
|




